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ABSTRAK 

 

VANIA ARINI RAHMAN, NIM 11 104 095 judul skripsi: “AN 

ANALYSIS OF TEACHING MATERIALS USED IN ENGLISH III 

SUBJECT (A Study of English III Subject in Guidance and Counseling 

Department of STAIN Batusangkar Registered in 2015/2016 Academic 

Year)”, Program Studi Tadris Bahasa Inggris, Jurusan Tarbiyah, Sekolah Tinggi 

Agama Islam Negeri (STAIN) Batusangkar. 

Permasalahan dalam penelitian ini adalah belum tergambarnya kualitas 

bahan ajar yang digunakan dosen dalam mengajar bahasa Inggris III di program 

studi Bimbingan Konseling. Penelitian ini bertujuan untuk mendeskripsikan hasil 

analisis terhadap bahan ajar yang digunakan oleh dosen Bahasa Inggris III di 

program studi Bimbingan Konseling STAIN Batusangkar tahun akademik 

2015/2016. 

Penelitian ini merupakan penelitian deskriptif content analysis melalui 

pendekatan kualitatif. Instrumen pada penelitian ini adalah dokumen bahan ajar, 3 

reading text dan 2 dokumen lists of vocabulary. Instrumen kunci pada penelitian 

ini adalah peneliti sendiri. Peneliti menggunakan teori Chelimsky (1989: 8) untuk 

menganalisis data, dengan langkah-langkah; menentukan, mengkode, dan 

menganalisis bahan ajar yang digunakan dalam bahasa Inggris III di program studi 

Bimbingan Konseling. Selanjutnya, peneliti mengolah data dengan menggunakan 

teori dari Jahangard (2007: 133), diantaranya: (1) The objectives explicitly laid 

out in an introduction, and implemented in the material, (2) Good vocabulary 

explanation and practice, (3) Periodic review and test sections, (4) Appropriate 

visual materials available, (5) Clear instructions, (6) Clear attractive layout, print 

easy to read, (7) Content clearly organized and graded, (8) Plenty of authentic 

language, (9) Good grammar presentation and practice, and (10) Fluency practice 

in all four skills. Untuk menguji keabsahan data, peneliti melakukan triangulasi 

data yaitu dengan membandingkan hasil analisis dengan teori dan dokumen terkait 

(silabus). 

Dari hasil penelitian, peneliti menemukan tidak semua bahan ajar yang 

digunakan dalam bahasa Inggris III di program studi Bimbingan Konseling 

memenuhi kriteria evaluasi bahan ajar. Bahan ajar pertama, memenuhi 8 kriteria 

evaluasi bahan ajar. Bahan ajar kedua, memenuhi 8 kriteria evaluasi bahan ajar. 

Bahan ajar ketiga, memenuhi 8 kriteria evaluasi bahan ajar. Bahan ajar keempat 

memenuhi 3 kriteria evaluasi bahan ajar. Bahan ajar kelima memenuhi 3 kriteria 

evaluasi bahan ajar.  
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CHAPTER I 

INTRODUCTION 

 

A. Background of the Problem 

English is international language that is used by people to 

communicate in spoken and written. People can give information, share 

ideas and develop their knowledge through English. It is not only used as a 

means of communication but also a means for transferring science and 

technology especially for the language learners itself. It means that English 

is used as the language of many sources in science and technology.  Besides, 

English can be also found in most of other fields such as economics, 

politics, psychology, and so on. So, it can be said that English is used in 

most of sources in many fields. 

Academically, English can be classified into two terms. They are 

English for General Purposes and English for Specific Purposes. According 

to Far (2008:3) English for General Purposes (EGP) refers to contexts such 

as school where needs cannot readily be specified. In contrast, Far (2008: 3) 

also states that English for Specific Purposes (ESP) refers to recognizable 

activity within the broader professional framework of English Language 

Teaching (ELT), with implications for the design of syllabuses and 

materials as well as its presentation and then evaluation. 

Furthermore, according to Hutchinson and Waters (1991: 16) ESP can 

be differentiated into two types according to the reason or purpose of the 

1 
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English itself. First is English for Academic Purposes (EAP). In EAP, the 

learners require English for academic study. Second is English for 

Occupational Purposes (EOP). In EOP, the learners require English for 

work or training. So, it can be concluded that ESP can be learned based on 

the learners’ purpose whether they want to use it for their academic needs or 

work needs.  

English for Academic Purposes (EAP) usually can be found in the 

higher education level such as in university or college. In this case, English 

becomes a subject that is offered for the students as the needs of their 

academic study. Because of that, English that is offered in every university 

or college has different topic depends on their students’ needs. 

STAIN Batusangkar as an Islamic college in West Sumatera offers 

English for its students. This college is divided into two faculties; Tarbiyah 

and Syari’ah Faculties. Related to English background itself, they also can 

be divided into two big groups that are English Department and Non-

English Departments. This college provides English as a subject that should 

be taken by all of its students. In other words, English is not only learned by 

English Department students, but also by non-English department students.  

In the beginning, English subject for non-English Department students 

is called as English Intensive which consists of English Intensive I and II. In 

English Intensive I and II, the students learned the use of English in general. 

It means that the students learned the use of English as a language that is 
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used in daily life. For example, the students learned about greeting, 

introducing self and other people, and so on.  

Then, there is a change in 2012/2013 academic year related to English 

subject. This subject is divided into three; English I, English II, and English 

III. In English I and II, the students learned English similar to English 

Intensive I and II. The difference is in English III. In this term, the students 

learn English as a language that is used in their background. It means that 

they learn the materials related to their background field through English.  

Based on preliminary research that was done by the researcher, the 

English I, II and III was handled by Language Service Unit (UPB). The 

Language Service Unit (UPB) asked several lecturers who have English 

background to teach English for the first year students. In English I and II, 

students learn about the use English in daily life. Furthermore, in English 

III, students learn English as a language that is used in their background 

field. Curriculum design in English I, II and III was done by the Language 

Service Unit (UPB). It means that the syllabus is constructed by the 

Language Service Unit itself. Meanwhile, the teaching materials for English 

I, II, and III is designed by every department by considering the purpose of 

the subject. 

Furthermore, English I, II and III for Non-English Departments, in 

this case Guidance and Counseling Department, hoped that through English 

their students can easily understand the materials about Counseling or 

Psychology. In addition, they have theory and practical skills to understand 
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many kinds of texts related to their field. It means that those departments 

need the English materials that can be applied and used by the students in 

the field later. 

Based on the syllabus for Guidance and Counseling Department, in 

English III the students are given the knowledge in understanding the text 

and using English for academic and professional needs. Then, the course 

materials include reading comprehension; structure from the chosen topics. 

Furthermore, in English III for Guidance and Counseling Department, the 

lecturer asked the students to translate the materials which included the 

Counseling materials in it. 

The interview result with Guidance and Counseling Department 

students shows that in English III for Guidance and Counseling 

Departments, the lecturer used printed materials in forms of articles as the 

sources of study. Those articles consisted of three sections; they were pre-

reading section, whilst-reading section and after-reading section. In pre-

reading section, students were asked to work in group and they were given 

vocabulary related to the topic. Secondly, in whilst-reading, students were 

asked to read 1 or 2 texts and even more. Last, after-reading, students were 

asked to answer questions based on the topic. 

According to Jahangard (2007: 133), there are ten features checklists 

materials evaluation, such as (1) The objectives explicitly laid out in an 

introduction, and implemented in the material, (2) Good vocabulary 

explanation and practice, (3) Periodic review and test sections, (4) 
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Appropriate visual materials available, (5) Clear instructions, (6) Clear 

attractive layout, print easy to read, (7) Content clearly organized and 

graded, (8) Plenty of authentic language, (9) Good grammar presentation 

and practice, and (10) Fluency practice in all four skills. 

The researcher got the teaching materials from the students. From the 

teaching materials that the researcher got, it was known that the teaching 

materials did not fulfill the criteria of teaching materials evaluation. For 

example, ideally, the learning objectives should be stated explicitly in the 

introduction. In reality, most of the teaching materials did not state the 

objectives. In addition, a good teaching material should have some pictures 

which visualize the content in order to help students’ comprehension. 

However, the teaching materials that the researcher got did not any pictures 

in it. It was just collection of reading text which is related to their 

background.        

Based on the elaboration above, it can be understood that English 

teaching materials for Guidance and Counseling Department students 

should be based on students’ need. In order to meet the students’ needs in 

teaching English III at Guidance and Counseling Department, the teaching 

materials ideally constructed based on the students background field and 

needs.  However, from the reading text that researcher got, it was known 

that most of the teaching materials did not fulfill the criteria of teaching 

material evaluation. So, the researcher is interested in analyzing the teaching 

materials used in English III subject that are taught toward Counseling 
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Department because the teaching materials should base on students need. 

Therefore, the proposal is written under the title An Analysis of Teaching 

Materials Used in English III Subject (A Study of English III Subject in 

Guidance and Counseling Department of STAIN Batusangkar Registered in 

2015/2016 Academic Year). 

 

B. Research Focus and Question 

This research focused on teaching materials used in English III subject 

for Guidance and Counseling Department. In short, the teaching material in 

this research means the articles used and selected readings by the lecturer in 

English III subject in Guidance and Counseling Department. That teaching 

materials were analyzed based on 10 features checklists materials evaluation 

suggested by Jahangard (2007: 133). The 10 features include (1) The 

objectives explicitly laid out in an introduction, and implemented in the 

material, (2) Good vocabulary explanation and practice, (3) Periodic review 

and test sections, (4) Appropriate visual materials available, (5) Clear 

instructions, (6) Clear attractive layout, print easy to read, (7) Content 

clearly organized and graded, (8) Plenty of authentic language, (9) Good 

grammar presentation and practice, and (10) Fluency practice in all four 

skills.      

The question in this research: are teaching materials used in English 

III subject at Guidance and Counseling Department qualified with the 

selected 10 features which were common to most of checklist evaluation as 

suggested by Jahangard (2007: 133).” 
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C. Definition of the Key Terms 

To avoid misunderstanding of this research, the key terms are defined 

as follows:  

1. The teaching materials means that the printed materials in forms of 3 

reading texts and 2 lists of vocabulary given by the lecturer for 

Guidance and Counseling Department students in English III subject in 

2015/2016academic year . 

2. Guidance and Counseling Department is one of the departments at 

STAIN Batusangkar that offers English III subject for its students. 

 

D. Purpose of the Research 

The purpose of this research is to discover whether the teaching 

materials used in English III subject at Guidance and Counseling 

Department are qualified with the selected 10 features checklist materials 

evaluation suggested by Jahangard (2007: 133) or not. 

 

E. Significance of the Research 

The researcher hopes that this research useful for several parties: 

1. The Lecturers 

The results of this research can give contribution to the lecturers as 

the reflection and further evaluation about teaching English for non-

English department students and its materials especially for Guidance 

and Counseling Department. 
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2. The Students 

This research hopefully can make the students more realize about 

the importance of learning English especially related to their background 

field. 

3. The Researcher 

For the researcher, it can give valuable comprehension on the 

problem, solution to the problem and the reasons behind the problem. 

Then, it can also enrich the researcher’s knowledge related to teaching 

materials evaluation itself. Finally, this research is also one of the 

requirements to get a scholar degree at STAIN Batusangkar. 

4. UPB (Language Service Unit) 

The results of this research can give contribution to the UPB as the 

reflection and further evaluation about teaching English for non-English 

department students and its materials especially for Guidance and 

Counseling Department. 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

 

A. Review of Related Theories 

1. English Teaching 

a. Definition of English Teaching 

According to Brown (2007: 8), teaching is guiding and 

facilitating learning, enabling the learner to learn, setting the condition 

for learning. He also state that it is showing or helping students to 

learn or how to do something, giving instruction, guiding in the study 

of something, providing with knowledge, knowing or understanding.  

In specific, teaching English is concerned with the 

uncontrollable power of shared language that the speakers all speak 

and the uncontrollable responses to what the readers read (Brindley: 

2004). The work of English teaching involves continual pressing for 

the expression of alternative ideas, inviting challenge to received 

opinions, seeking strong personal responses, establishing debate. The 

teacher’s special relationship with students depends on democratic 

openness, not on knowing the answers. 

Furthermore, English teaching should be creative. It should be 

able to create the atmosphere of language learning which eases the 

students in aiming communicative competence in teaching English. In 

this case, teaching English as language teaching requires qualified 

9 
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teacher which enable the students to master English by using 

appropriate method to appropriate students. Then, it should also be 

able to guide and facilitate learning, enable learner to learn, set the 

condition for learning for the students. 

According to Crawford (2005:10), teaching professionally 

means addressing a set of objectives, for a particular group of 

students, at a certain point in the school year, with certain resources, 

within a particular time frame, in a particular school and community 

setting. It means finding a balance between direct instructions and 

orchestrating the activities of individuals and groups of students, 

developing students’ skills and strategies for learning, at the same 

time they learn the content of the curriculum. 

In conclusion, teaching English is the process of helping 

students to use English effectively by using several ways. Then, 

teaching professionally means using appropriate resources, ways and 

objective to appropriate students in certain level. 

 

b. Principles of English Teaching 

Savignon (2002) mentions several principles of language 

teaching, such as: First, language teaching is based on a view of 

language as communication. Language is seen as a social tool that 

students use to make meaning; students communicate about something 

to someone for some purposes, either orally or in written. Second, 
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diversity is recognized and accepted as part of language development 

and use it as English as foreign language, as it is with first language 

users. Third, students’ competency is considered in relative term, not 

in absolute. Fourth, more than one variety of a language is recognized 

as a continuum model for learning and teaching. 

Fifth, culture is recognized as an instrument in shaping students’ 

communicative competence, in both their first and additional 

languages. Sixth, no single methodology or fixed set of techniques is 

prescribed. Seventh, language use is recognized as serving ideas, 

interpersonal, and textual functions and it is related to the 

development of students’ competence. It is essential that students be 

engaged in doing things with language, that they use language for a 

variety of purposes in all phases of learning. 

Furthermore, Walter (2004) also provides some principles in 

teaching language, they are: First, language is functional. Language 

has use and function in real world interaction, language has purpose 

and function and it is acquired through meaningful use and 

interaction.  

Second, language and culture are related. Language pattern and 

use are different in different cultures. There are variations reflect the 

norms, values, belief of a culture. To learn language is to learn culture. 

Third, language varies and changes. Language varies according to 

person, situation and purpose. Language also varies by region; social 
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class and ethnic group and change over time to adapt to the ever 

changing needs of the language user. 

Then, language skills develop independently. Authentic 

language use often requires the simultaneous use of several language 

domains. It should be practiced by the teacher continually. Last, native 

language proficiency contributes to second language acquisition. 

Proficiency in the native language affects students’ ability to 

efficiency acquires both social and academic aspects of a second 

language directly.  

Jackson (2011: 1) also gives several principles of good teaching, 

such as: start from where the students are, know where the students 

are going, expect the students to get the students to their goal, support 

the students along the way, use feedback to help the students get 

better, focus on quality rather than quantity and never work harder 

than the students in the classroom.  

Those principles will be very important to teach language 

including in teaching English. English teachers should consider all of 

them in selecting material, topic and also technique in teaching. In 

addition, teacher should also focus on students’ need and goal in order 

to ease them to be able using English communicatively. 

 

c. Components of English Teaching 

There are several components of English teaching which support 

the successful of the teaching itself. According to Darwyan (2010: 
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59), there are eight components of English teaching. They are teaching 

purpose, students, teaching materials, teaching and learning activity, 

method of teaching, media, learning sources and evaluation. One of 

the important components in English teaching is materials. If teaching 

without material, teaching process cannot be continued. Material is the 

major of teaching, because with material students can imagine what 

will they learn. 

Furthermore, Riyana (2010: 3) states that there are five 

components of English teaching. They are learning purposes, teaching 

materials; it is about teacher planning in choosing their materials, 

learning strategy; it is about teacher ways in transfer their materials, 

instructional media; it is the concept of media, the function of 

instructional media for learning, learning evaluation; it is about 

measurement of students’ ability.  

Based on explanation above, it can be concluded that there are 

many components of English teaching; one of them is English 

teaching materials. English teaching materials are very important to 

help students and teachers in reaches teaching English purpose. 

Because of that teacher should choose the materials carefully based on 

the curriculum and the purpose of teaching English itself. 
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2. English Teaching Materials 

a. Definition of English Teaching Materials 

According to Tomlinson in Harsono (2007: 170), materials 

mean anything which can be used to facilitate the learning of a 

language (linguistic, visual, auditory or kinesthetic. These materials 

can be presented in print, live performance, on cassettes, CD-ROM, 

DVD or in the internet. These materials can be instructional, 

experiential or exploratory. The material is instructional when it 

informs the learners about the language. 

In addition, Morrison (2007) states materials are those resources 

which the teacher and the students will use for learning the objective. 

Materials will use to guide the students in their learning, practice, and 

instruction the students. 

Furthermore, teaching English materials are tools that can be 

figuratively cut up into components pieces and then rearranged to suit 

the needs, abilities, and interest of the students in the course (Grave in 

Veronica: 2007). The English teaching materials that teacher used 

should be considered whether the materials suitable with students’ 

need, abilities and arousing students’ interest. That is the creativity of 

the teacher in choosing materials.  

Based on the explanation above, it can be concluded that 

teaching materials are all kinds of materials which be utilized to help 
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teaching in teaching and learning activity. It can be books, other 

printed matter, video and audio recordings, and computer software. 

 

b. Kinds of Teaching Materials 

According to Gujjar & Malik (2007), there are several kinds of 

teaching materials that can be used by English. First, printed 

materials, guided study assignments, specially written textbooks, 

packets of pictures, directed reading, using the resources of libraries, 

assignment of work for tutorial comments or for computer assessment, 

self-assessment problems, exercises and questions, material related to 

other modes of teaching used, e.g. notes on broadcast programmers; 

instruction for the use of scientific kits. Second, audio-visual 

materials, national or local radio or television broadcasts, various 

audio-visual aids (slides, filmstrips, tape recorder, etc.).   

Tomlinson in Harsono (2007) states that teaching materials can 

be in from of a textbook, a workbook, a cassette, a CD-ROOM, a 

video, a photocopied handout, a newspaper, and a paragraph written 

on a whiteboard or anything which presents or informs about the 

language being taught. In other side, Morrison (2007), the materials 

may be printed, and they may be other media including transparencies, 

audio, video, images, diagrams, presentation files, websites, and other 

electronic or multimedia forms. It means that the materials not only in 

printed form but also the materials can be in other form such as audio 

recording listening. Additionally, Marshall (2004) mentions other 
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electronic teaching materials include pictures, videos, slides, podcasts, 

websites, handouts, articles, legal documents and a teacher-creates 

supplement.  

In conclusion, there are many kinds of material in teaching 

English, such as printed materials, audio-visual materials and 

electronic instructional materials. 

c. Criteria for Selecting Materials 

Benito (2012: 2) mentions some criteria that should be included 

by the teacher in selecting materials, they are: First, support and 

consistent with the general educational goals of the state and district 

and the aim and objective of individual school and specific courses 

consistent with the district and school improvement plans. Second, 

accuracy: content is valid and reliable. The teacher create the material 

must be accurate, up-to-date and complete. Third, are appropriate for 

the subject, ability level, learning style, and social and emotional 

development of the students. Fourth, are design provide information 

that will motivate students’ to examine their own attitude and 

behavior, to understand their rights, duties, and responsibility as 

citizen and to make informed judgments in their daily life as quoted 

in. 

Then, there are guidelines for designing effective English 

teaching materials that explained by Jecelyn and Major (2005). First, 

English language teaching materials should be contextualized. The 
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criteria involved in contextualized are about the curriculum they are 

intended to address, to the experience, realities, and first languages of 

the learners, to topics and themes that provide meaningful, purposeful, 

uses for the target language. Second, materials should stimulate 

interaction and be generative in terms of language. Third, English 

language teaching materials should encourage learners to develop 

learning skill and strategies. Fourth, English language teaching 

materials should allow for a focus on form as well as function. Fifth, 

English language teaching materials should offer opportunities for 

integrated language use. 

Sixth, English language teaching materials should be authentic. 

Seventh, English language teaching materials should link to each other 

to develop a progression of skill, understanding and language items. 

Eighth, English language teaching materials should be attractive. It is 

consist of physical appearance, user-friendliness, durability, and 

ability to be produced. Ninth, English language teaching materials 

should have appropriate instructions. Tenth, English language 

teaching materials should be flexible. Therefore, it is necessary to the 

teachers to create their own materials with many considerations that 

given by the experts. The teacher also should create the materials 

relevant with their students’ experience and ability. 

Furthermore, Crawford (1995) stated effective teaching 

materials should contextualized, purposeful use of language, realistic 
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and authentic, include and audio visual component, foster learner 

autonomy, engage learner both affectively and cognitively.  

In conclusion, English teacher should construct their English 

teaching materials carefully. The materials should appropriate with 

students’ age and students’ needs. Then, the materials should be 

interesting for the students and motivating the students to do their 

work. Before the teacher gives the materials to the students’ the 

teacher should check the materials with their colleague in order to 

avoid ambiguity for the students. 

 

d. English Teaching Materials Taught in English III Subject 

Guidance and Counseling Department is one of non-English 

Department in STAIN Batusangkar that provides English as a subject 

that should be taken by all of its students. In the beginning, English 

subject for non-English Department students is called as English 

Intensive which consisted of English Intensive I and II. In English 

Intensive I and II, the students learned the use of English in general 

only. It means that the students learned about the use of English as a 

language that is used in daily life. For example, the students learned 

about greeting, introducing self and other people, and so on.  

Then, there is a change in 2012/2013 academic year related to 

English subject.  This subject is divided into three; English I, English 

II, and English III. In English I and II, the students learned English 

similar to English Intensive I and II. The difference is in English III. 
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In this term, the students learn English as a language that is used in 

their background. It means that they learn the materials related to their 

background field through English. 

According to the syllabus, the aim of this subject is through 

English III subject their students have theory and practical skills to 

understand many kinds of English texts related to their field. In this 

case, Guidance and Counseling Department students used printed 

materials in forms of articles as the sources of study. It means that the 

teaching materials used in English III subject in Guidance and 

Counseling Departments is printed materials in forms of articles. 

Furthermore, in English III subject, the students had given 

several topics and sub topics that related to their background field. 

The topics are The Foundation of Psychology, Perception, Thinking, 

Intelligence, Developmental Psychology, Personality, The Counselor, 

Understanding People and Problems, and Inclusive Education and 

Special Education Need. The entire topic related to their background 

field. 

 

3. The Criteria of Teaching Materials Evaluation 

Evaluating the teaching materials is not as easy as the people think. 

Jahangard in The Asian EFL Journal, Volume 9, Number 2 (2007: 130) 

mentions several criteria/checklist for evaluating teaching materials. 

They are: 
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a. The objectives explicitly laid out in an introduction, and 

implemented in the material 

Cunningsworth (1995: 15) means that the objectives can reflect 

the learners’ needs in terms of both language content and 

communicative skills. The objectives or aims of a teaching 

programme should determine which course materials are used and 

should correspond to what students need to learn. A good teaching 

material needs to state the objectives which the learner should 

achieve. 

The ultimate goals of the curriculum are clarified. In the 

teaching materials clearly specify the final objectives of the 

curriculum in vivid words so that the stake holders know what they 

are expected to have learnt at the end of the program (long term 

objectives). Likewise, the short term objectives remain specified in the 

introduction. So the teachers know what the learners should be able to 

do to demonstrate that they have achieved the intended objectives at 

the end of each course e.g. at the end of each year in the educational 

program. 

Furthermore, Cunningsworth (1995: 6) provides the descriptor 

for these criteria, they are: 

1) What are the objectives of the English programme?  

2) Note any specific objectives, in terms of language items, 

functions, skills to be covered 
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3) Is there a detailed syllabus? If so, what does it consist of and 

how is it organized (in terms of grammar, functions, topics, 

skills, etc.)? 

4) How is the achievement of aims and objectives measured? 

b. Good vocabulary explanation and practice 

A textbook should concern with the correspondence between the 

different senses of the word introduced in the new words sections and 

the senses which are used in the reading comprehensions. It is needed 

to show the fact obviously that a word might have several different 

senses. 

c. Periodic review and test sections 

At the beginning and the end, review exercises are attached 

sometimes. However they are not enough. It seems better to include 

tests and review tests at the end of each one of the lessons. It is worth 

mentioning that the tests should be comparable and compatible with 

the format and the testing methods which will be employed in the 

mid- term and final exams. 

d. Appropriate visual materials available 

Visual materials can be defined as the facilities that can be 

employed by teachers and learners to enhance language learning in 

classrooms. They may range from simple hand-made realia, charts and 

pictures to electronic and digital materials. Providing appropriate 

visual materials means giving information clearly furnished with 
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illustrations that facilitate students in understanding each material, 

whether it's in reading comprehension or grammar section. 

e. Clear instructions 

Most of the instructions are clear and easy to understand for the 

learners in the books in the series. Even if the learners might not be 

familiar with the structures and the lexis used in the instructions, the 

models given for each group of exercises provide contextual clues for 

the learners as to what they are expected to do. The bias instructions 

will create bias answers and learning process. 

f. Clear attractive layout, print easy to read 

The textbooks are acceptable regarding the clarity and 

orthographic beauty. However, it would be more appealing if colorful 

pictures of real people and real environment were used. Both teachers 

and students will be more interesting comparing the textbooks which 

are not. 

g. Content clearly organized and graded 

Sentences will be too complex for learners to understand. It may 

happen because they did not know the meaning of the new words 

included in. Planning the content carefully and consisting in series for 

each material to be slightly more difficult can help students achieve 

each competency without feeling tired and stressed. 
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h. Plenty of authentic language 

According to Johnson and Johnson in Jahangard (2007: 144) 

mentioned authenticity is defined as follows: 

Texts are said to be authentic if they are genuine 

instances of language use as opposed to exemplars devised 

specially for language teaching purposes. The question of 

authenticity emerged as an important issue within 

communicative language teaching and in relation to 

notional/functional syllabuses, where emphasis was placed 

on ensuring that the classroom contained natural language 

behavior, with content identified as relevant to the learner 

through the process of needs analysis. There are various 

other reasons why authenticity may be regarded as 

important. One is that it presents learners with language 

exposure similar to that enjoyed by native speakers, 

including all the characteristics of natural language which 

may be necessary for the learner properly to interpret 

texts. In addition, there is motivational attraction for 

insisting on authentic texts, created as means of 

communicating content and not for some pedagogic 

purpose. 
 

Based on discussion on the definition of authenticity which 

given above, and see it as the degree the materials concord with actual 

instances of language the learners will encounter in real situations, the 

materials can be considered as authentic. The learners’ main use of 

English language will be limited to reading texts and passages they 

come up with in academic contexts in future in case they continue 

their career in their field.  

In other cases, depending upon the learners’ personal needs, 

considering the fact that the bulk of materials are devoted to reading 

activities, and some space is given to dialogues to provide 

opportunities for the learners to practice verbal communication in the 
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real situation, the materials can, to certain extent, be regarded as 

authentic. 

i. Good grammar presentation and practice 

According to Jahangard (2007: 145), grammar drills occupy the 

lion’s share of each lesson and range from repetition, substitution to 

transformational ones. They are aimed at providing the learners with 

oral practice of the intended grammatical points. The oral drills are 

techniques which were mainly utilized in Audio-Lingual method and 

similar approaches to second language teaching for various 

pedagogical purposes one of which was automatization of the 

grammatical patterns. Automatization can be viewed from two 

perspectives: One is to develop the ability to give quick and in-time 

responses to particular verbal stimuli mainly in phatic communion. 

The second one is to develop the ability to process a given piece of 

information without awareness or attention, making relatively more 

use of long-term memory, for example; to produce a particular 

sentence according to the grammatical rules of a language. 

j. Fluency practice in all four skills 

Fluency means a smooth way of moving. Practice means the 

actual performance of an activity. In sum, the criteria above indicate 

that there is no separation between the activities to the other activities. 

The four skills tested in nature so that students do not gain experience 

while studying in the four skills. 
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4. Teaching Materials of ESP 

a. Principles of Teaching Materials of ESP 

Teaching material is one of the components in teaching and 

learning process. Related to the materials of ESP, several experts offer 

the principles of teaching materials of ESP. They are: 

1) Hutchinson and Waters 

Hutchinson and Waters (1991: 107) states that the teaching 

materials should provide stimulus to learning. Good materials do 

not teach; they encourage learners to learn. Therefore, it contains 

interesting texts, enjoyable activities that engage the learners’ 

thinking capacities, opportunities for learners to use existing 

knowledge and skills, and content which both learners and teacher 

can cope with. It means that the learning materials of ESP have to 

encourage the students in order to be more motivated in learning 

through stimulus provided in the learning materials.  

The next principle is the teaching materials provide a clear 

and coherent unit structure, which will guide teacher and learner 

through various activities in such a way to maximize the chances of 

learning. It means that the teaching materials of ESP can help to 

organize the teaching and learning process by providing a path 

through the complex mass of the language to be learned. In other 

words, the teaching materials should not be so tightly structured as 

to produce a monotonous pattern of lessons. Therefore, the 
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teaching materials should avoid the assembly line approach which 

makes each unit look the same, with the same type of the text, the 

same kind of illustration, the same type and number of exercises.  

Then, the teaching materials provide models of correct and 

appropriate language use. It means that the teaching materials of 

ESP not only as the tools to learn the knowledge related to 

particular field but also to learn language that is related to that 

field. Additionally, the teaching materials also can provide samples 

of accurate and acceptable language that is used related to 

particular field.  

Furthermore, Hutchinson and Waters in Burdova (2007:10) 

state that teaching materials should also function as a link between 

already learnt (existing knowledge) and new information. It means 

that the teaching materials of ESP can make the learners 

associating between the previous lessons and the new lesson. In 

other words, the teaching materials of ESP become the bridge 

between the existing knowledge of the students and the new 

information given by the teacher or lecturer. Therefore, in the 

teaching materials of ESP there should be information that had 

been known by the students in order to make them could 

comprehend the new lesson or information well.  

Based on the explanation above, it can be concluded that 

there are four principles that are offered by Hutchinson and Waters 
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related to the teaching materials of ESP. They are the teaching 

materials provide stimulus to learning, the teaching materials 

provide a clear and coherent unit structure, the teaching materials 

provide models of correct and appropriate language use, and the 

teaching materials should also function as a link between already 

learnt (existing knowledge) and new information.  

2) Burdova 

According to Burdova (2007:10) good materials should be 

based on various interesting texts and activities providing a wide 

range of skills. Teacher determines which aspects of ESP will be 

focused on but one piece of material can serve for developing more 

than one skill e.g. reading, listening, vocabulary, etc. It means that 

the teaching materials of ESP have to provide the texts that lead the 

students to focus on particular skill as determined in the teaching 

purpose.  

3) Harding 

Harding in Basturkmen (2010: 63) suggests using contexts, 

texts, and situations from the students’ subject area for teaching 

materials of ESP. It because whether they are real or simulated, 

they will naturally involve the language the students need. It means 

that the teaching materials of ESP have to be related in content with 

the students’ background field. By using the teaching materials that 

are suitable with the students’ background field, it will make the 
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students be familiar with the language that is used in their 

background field.  

4) Basturkmen 

According to Basturkmen (2010: 62) one of the key 

characteristics of ESP is the teacher and course developers value 

the use authentic texts and tasks. It means that the teaching 

materials used in ESP have to be authentic. Authentic means that 

the teaching materials are not written for language teaching 

purpose and it is written by native speaker. In short, the authentic 

materials can make the students become common with the 

language used related to their background field because it is written 

by the native speaker and talk about their background field.  

 

5) Nuttal 

According to Nuttal in Baghban (2011:10) the texts used in 

ESP must be chosen based on learners’ interest and they should be 

relevant to their needs. It means that the teaching materials in ESP 

have to be suitable with the students’ needs in learning English and 

also suitable with the students’ background field. 

 

 

 

 



29 
 

b. Sources of Teaching Materials of ESP 

The materials of ESP can be obtained from several ways. 

According to Chen in Lo (2011: 79), there are three possible ways of 

obtaining the materials for ESP. Those ways are: 

1) Using Existing Materials 

It means that the materials given to the ESP learners are taken 

from the existing materials. Those existing materials are 

supplemented by in-house materials. For example, an English text 

for physics students is taken from particular book and the materials 

are supported with the materials that can be found outside of that 

book.  

2) Writing Materials 

Writing materials mean that the materials used in teaching 

ESP are written or created by lecturer or teacher in order to fulfill 

the learners’ needs in learning English. In short, the materials are 

constructed by matching the learners’ needs with the materials that 

will be created. So, the lecturer constructs the materials by himself/ 

herself.  

3) Adapting Materials 

Adapting materials can be done by taking the materials from 

the existing book but that book is not aimed to use in teaching ESP. 

For instance, the ESP lecturer gives the materials to Biology 

students. The materials are not taken from ESP book but he/she 
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adapts the teaching materials from existing book that related to 

Biology materials.  

In conclusion, the materials of ESP can be taken from three 

ways. First is using existing materials. It means that the lecturer use 

existing book and giving several additional toward the book. Second 

is writing the materials. It can be done by creating own materials by 

matching with the learners’ needs. Last is adapting the material. It can 

be defined that the materials are obtained from existing book that 

relates with the learners’ needs because there is no special ESP book 

that can be used. 

 

B. Review of Relevant Studies 

Related to this research, the researcher also found other studies which 

are relevant to this research. All of them talk about English teaching 

materials.   

Anisa Awlya (2014) conducted a research entitled “An Analysis of 

English Teaching Materials Used in Teaching Reading (A Study of English 

Teachers in SMAN 3 Batusangkar)”. In this research, she found that not all 

of the teaching materials given by the English teacher in SMAN 3 

Batusangkar fulfilled the criteria of good teaching materials. 

Additionally, Zulhermindra (2005) also conducted a research entitled 

“The Evaluation of Teaching English for Specific Purposes (ESP/MKU) at 

STAIN Batusangkar. In this research, he found that teaching ESP at STAIN 
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Batusangkar was done by English lecturer. Then, he also found that the 

materials used are related to Islamic issues. It means that the materials were 

the same that related to Islamic issues for different majors. 

Based on the relevant studies above, this research has similarity and 

differences with those researches. The similarity between the previous 

researches with this study is the subject of the research that is about English 

teaching materials. Meanwhile, the difference between them is the object or 

population of the research. In the previous research, the researcher took 

SMAN 3 Batusangkar English teachers as the object of her research while 

this study will take Guidance and Counseling Department students as the 

object of the study. The next difference is the purpose of the research. The 

previous research wanted to find out whether English teaching materials 

used by the English teachers fulfill the criteria of good English teaching 

materials. Meanwhile, this study wants to discover whether the teaching 

materials used in English III subject for Guidance and Counseling 

Department qualified with 10 features checklists materials evaluation 

suggested by Jahangard (2007: 133).  

Furthermore, the last research also has the similarity and 

differences with this study. The similarity between those researches is 

discussed about English in non-English department at STAIN 

Batusangkar. Then, the difference between them is the previous research 

did the evaluation of teaching in five departments that were divided into 
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two faculties. Meanwhile, this research will be done toward Guidance and 

Counseling Department students only.  

Based on those facts, it can be concluded that there are differences 

between the previous researches and this one. So, this research can be done 

by having differences in many points. 
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CHAPTER III 

RESEARCH METHODOLOGY 

 

A. Research Design 

This research was a qualitative approach by using content analysis. 

According to Gay (2000:16) qualitative research seeks to probe deeply into 

the research setting in order to obtain understandings about the way things 

are, why they are that way, and how the participants in the context perceive 

them. Then, Krippendorf (2004: 18) states that content analysis is a research 

technique for making replicable and valid inferences from texts (or other 

meaningful matter) to the context of their use. It means that content analysis 

is use to analyze the written documents such as texts, books, and so on. In 

this research, the researcher analyzed the English teaching materials in 

forms of articles used in English III for Guidance and Counseling 

Department of STAIN Batusangkar. 

 

B. Data Sources 

The sources of the data in this research were the English teaching 

materials in forms of articles. According to Sugiyono (2007: 329) 

documents are the past experience in written form, pictures, or other 

creations of someone. The documents in this research were the English 

articles used in English III for Guidance and Counseling Department at 

STAIN Batusangkar. 
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C. Research Setting 

This research was conducted at STAIN Batusangkar especially for 

Guidance and Counseling Department. The researcher took copied the 

teaching materials used in English III subject for Guidance and Counseling 

Department registered in 2015/2016 Academic Year. 

 

D. Technique of Data Collection 

1. Research Instrument 

The main instrument of this research was the researcher herself. As 

it is explained by Gay (2000: 19), the researcher relies herself as the main 

instrument of data collection. It means that the researcher were entered 

the setting to get the data, copied the documents, and studied the 

documents and then the researcher interpreted the data by herself. In 

other words, the researcher conducted a documentary study because the 

researcher analyzed just the documents.  

Sugiyono (2007: 329) states that document was the experience in 

written form, pictures, and other creations of someone. In this research, 

the researcher used the teaching materials in forms of 3 reading text and 

2 lists of vocabulary used in English III for Guidance and Counseling 

Department that was copied from the lecturer. The researcher then 

analyzed the teaching materials by using the 10 criteria checklists 

evaluation by Jahangard (2007: 133).  
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2. Research Procedures 

This research conducted by applying these following steps:  

a. Preparation 

1) Finding the problem in the field. 

2) Focusing on the problem that the researcher interested. 

3) Doing preliminary research. 

4) Collecting the sources and references related to the research. 

5) Preparing and writing the research proposal. 

6) Consulting the research proposal with the advisors. 

7) Revising the research proposal. 

8) Conducting the research proposal seminar. 

9) Revising the proposal. 

b. Operation 

1) Meeting the lecturer of English III for Guidance and Counseling 

Department students.  

2) Copying the English articles used in English III for Guidance and 

Counseling Department students.  

c. Post Operation 

1) Analyzing the teaching materials used in English III for Guidance 

and Counseling Department students by using the 10 features 

checklists materials evaluation suggested by Jahangard (2007: 

133). 

2) Discussing the research finding with the advisors. 
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3) Drawing the conclusion. 

E. Technique of Data Analysis 

The data collected were the English teaching materials in forms of 

articles used in English III for Guidance and Counseling Department. They 

were analyzed by using content analysis. Krippendorf (2004: 18) states that 

content analysis is a research technique for making replicable and valid 

inferences from texts (or other meaningful matter) to the context of their 

use. Additionally, according to Weber in Lexy (2006: 220) content analysis 

is a research methodology that uses a set of procedures to make a valid 

conclusion from a book or document. It means that content analysis was 

used to analyze the document such as texts, book, and other written 

documents in order to get the inferences from them.  

Guba and Lincoln in Lexy (2006: 220) state that there are five 

principles of content analysis. They were: 

1. Process follows the procedure. It means that every step in content 

analysis was done based on the rules and procedures that were arranged. 

Those procedures were arranged based on the categories that were 

chosen.   

2. Systematic process. It means that forming the categories should be done 

based on the rules that have been arranged.  

3. The process was directed to get generalization. It means that the research 

finding should encourage view development related to the context. It was 
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done based on the example that has been done related to the existing 

document.  

4. The content was manifest. It means that the researcher drew the 

conclusion based on the manifest or obvious document.  

5. Content analysis can be done quantitatively and qualitatively. 

According to Chelimsky (1989: 8) there are six steps in doing 

content analysis. Those steps were: 

1. Deciding to use content analysis 

In order to get the decision to use content analysis, the 

researcher should formulate the research question first. The questions 

should be based on a clear understanding of project needs and 

available data. Chelimsky (1989: 8) also states that content analysis 

can be used to answer the question “what”. In this research, the 

researcher formulated the questions by using “what” as stated in the 

research questions. It means that content analysis is appropriate to be 

used in this research. 

2. Determining what material should be included in content analysis 

In doing this step, the researcher used Jahangard (2007: 133) 

models in order to evaluate the content analysis. It can be done by 

using appropriate sampling technique. In this research, the researcher 

used total sampling in choosing the teaching materials that analyzed. 
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3. Develop coding categories 

Chelimsky (1989: 11) states that categories provide the structure 

for grouping recording units. It means that the researcher did coding to 

the context unit based on the categories that are taken from the criteria 

teaching material evaluation.  

4. Coding the material 

In this step, the researcher coded the English articles used in 

English III for Counseling Department. The researcher used categories 

that are taken from the 10 features checklists materials evaluation by 

Jahangard (2007: 133) as the guidance for coding the materials.  

5. Analyze and interpret the result 

In the final step, the researcher analyzed all of the materials that 

have been coding based on the criteria teaching material evaluation. 

Then, the researcher interpreted the whole materials that have been 

analyzed and drew conclusion about this research.  
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CHAPTER IV 

RESEARCH FINDING AND DISCUSSION 

 

A. Research Finding 

1. Data Description 

This study was designed as a content analysis. In this research, the 

phenomenon was about the English teaching materials which had been 

used in English III subject by the third semester students of Guidance and 

Counseling Department of STAIN Batusangkar registered in 2015/2016 

academic year.  

The researcher got five materials used by English lecturer in 

teaching process. The teaching materials used were in forms of reading 

text and collection of vocabulary. Particularly, three of them were 

reading texts and the two others were the collection of vocabulary. The 

topics learned by the students were; The Foundations of Psychology, 

Perception: Why Do Things Look the Way They Do?, and Exploring 

Mental Life. (See Appendix 1) 

The reading text was analyzed by using the 10 checklists proposed 

by different authors, and selected 10 features which were common to 

most of these checklists to do the evaluation suggested by Jahangard 

(2007: 133). They were 1) The objectives explicitly laid out in an 

introduction, and implemented in the material; 2) Good vocabulary 

explanation and practice; 3) Periodic review and test sections; 4) 
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Appropriate visual materials available; 5) Clear instructions; 6) Clear 

attractive layout, print easy to read; 7) Content clearly organized and 

graded, 8) Plenty of authentic language; 9) Good grammar presentation 

and practice, and 10) Fluency practice in all four skills. 

Based on the five teaching materials that the researcher analized, 

she found that not all of the teaching materials qualified the 10 features 

checklists materials evaluation suggested by Jahangard (2007: 133). The 

result of data analysis of the teaching materials used in English III for 

Guidance and Counseling Department students can be seen as follow. 

(See Appendix 3) 

 

2. Data Analysis 

This chapter presents the result of analysis of the English teaching 

materials used in English III subject in Guidance and Counseling 

Department of STAIN Batusangkar registered in 2015/2016 academic 

year. The data were obtained from Guidance and Counseling Department 

students who took English III subject. As stated previously, the 

researcher used the selected 10 features criteria which were common to 

most of these checklists to do the evaluation suggested by Jahangard 

(2007: 133). 
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The detail finding and analysis are as follows: 

a) The objectives explicitly laid out in an introduction, and 

implemented in the material 

Definition of the objectives is the existence of an introduction 

that attempts to clarify the intended teaching objectives. A good 

textbook needs to state goals which he teaching objectives. Learners 

should achieve.  

The descriptions of this criterion are; 1) the goals of the learning 

process stated in the beginning related chapter, 2) the objectives 

explicitly laid for later applied in the material, 3) the goals of the 

curriculum are clarified. The material is analyzed based on those 

descriptions. The material is considered relevant to the criterion if it 

can meet all or some of the descriptions. 

There is an introduction section in reading text #3 which is 

totally different from that of reading text #1 and #2 in terms of the 

objectives that it specifies as the goals of the lessons and the course. 

The reading text #3 clearly states its teaching objectives. It can be 

seen as follows: 

Objectives 

After completing this unit, you will be able to 

 define thinking; 

 specify three basic kinds of mental concepts; 

 describe various strategies for solving problems; 

  explain how mental sets can present obstacles to 

solving problems; 

 distinguish between logical thinking and logical errors; 
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Based on the researcher analysis, the reading text has six 

objectives provide by the lecturer and explicitly stated in the reading 

text. Those objectives in the material can be implemented with the 

activity in the reading text. 

The first objectives were “define thinking”. In this objective, the 

lecturer desired students to be able define thinking concept. This 

objective implemented in the activity #2 and activity#3. In the 

activity#2, students asked to read the text about Forming Concepts. 

This reading text explains about the forming concept of thinking, the 

definition of thinking and a concept, and also the three basic kinds of 

concepts. In a way to make students more comprehend about the text, 

in activity #3 students asked to answer the following question based 

on the text. This activity consisted of nine questions related to the 

reading text. The question in the activity #3 helps students to more 

understand about the text. The question number #1, #2, #3, and #4 

were reflecting the first objective. 

The second objectives were “specify three basic kinds of mental 

concepts”. In this objective, students will be able to explain the three 

basic kinds of mental concepts. Question number #6, #7, #8, #9, and 

#10 were reflecting the second objectives.  

The third objectives were “describe various strategies for 

solving problems”. In this objective, students will be able to describe 

the various strategies for solving problems. This objective 
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implemented in the activity #4 and #5. In activity #4, students give a 

new text about Problem Solving Techniques. This text was form of 

filling gaps, because five paragraphs had been removed from the text. 

So the students should choose one of the missing paragraphs to fits 

each other. In activity #5, students asked to read the text and answer 

the following question. Then, make summary of the text by using the 

question. Question number #2, #3, #4, #6, and #7 were reflecting the 

third objective. 

The fourth objectives were “explain how mental sets can present 

obstacles to solving problems”. In this objective, students asked to 

give explanation about how mental sets can presents the obstacles to 

solving problems. Question number #8 was reflecting the fourth 

objectives. 

The fifth objectives were “distinguish between logical thinking 

and logical errors”. In this objective, students expected to distinguish 

between logical thinking and logical errors. This objective 

implemented in the activity #6 and #8. In activity #6, students provide 

by some true-false question related to the given text. All of the 

questions in the activity #6 were reflecting the fifth objectives. 

Addition, question number #7, #8, #9, and in activity #8, also 

reflecting this objective. 

The sixth objectives were “state the core feature of the creative 

process”. In this objective, students expected to state the core feature 
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of the creative process. This activity does not implement in any 

activity. 

The goals of the curriculum are clarified. Actually, the teaching 

material is suitable with the syllabus. The weakness is each aspect is 

not given clearly. The goals are offered, but it needs to be more 

specific from where the goals refer. It is not only helpful but also it is 

important to convince the readers that the books are following the 

exist curriculum. This considered being relevant based on objectives 

given and suitable with curriculum. 

In conclusion, from 3 reading text and 2 lists of vocabulary, the 

criterion “objectives explicitly laid out in an introduction and 

implemented in the material” can be found in reading text #3. 

 

b) Good vocabulary explanation and practice 

The term good in oxford means high quality, pleasant, and 

through related to this book, the vocabulary, includes, fragrant, soak, 

obtain are considered  good and qualified for first grader of senior 

high school level. Students could be more familiar with more 

complicated vocabulary as preceded before. 

The descriptions for this criterion are (1) there is a vocabulary 

section in each or related chapter, (2) vocabulary section consists of 

lists of words and their definitions based on the context used, (3) there 

are vocabulary practices in each or related chapter. The material is 
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considered relevant to the criterion if it can fulfill all or some of the 

descriptions. 

In this analysis, the researcher analyzes the document by using 

Jahangard (2007: 133) models. According to Jahangard (2007: 136) 

this criterion concerned with the correspondence between the different 

senses of the word in the vocabulary materials section and the senses 

which are used in the Reading Comprehensions. The other type is 

concerned with the vocabulary activity and it use for Reading 

Comprehensions. 

Based on researcher analysis, she found that some of the new 

vocabulary which the lecturer might have assumed to be more 

significant in carrying the semantic load of the related material have 

been included in the Reading Comprehension passages with some 

synonyms or definitions. In reading text #1, #2, and #3 there is 

specific place is designed to explain the new words in each reading 

text called Glossary. It might be more useful because include much 

vocabulary explanation in each lesson, so this glossary help students 

to understand the synonym or definition in reading text section. 

The second type to be researcher analyze that the 

correspondence between the activity in each teaching materials with 

the reading comprehension section. In the reading text #1, #2, and #3 

provide the activity for vocabulary. The activities include; give 

Indonesian equivalent to the given words and expressions, fill in the 
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gaps, find the synonym the given words, and matching activity. All of 

the activities are vocabulary based activity. So, this activity based on 

students need and helps students in comprehending the text.  

In conclusion, from #3 reading text and #2 lists of vocabulary, 

the criterion “Good vocabulary explanation and practice” can be found 

in reading text #1, #2, and #3. 

 

c) Periodic review and test sections 

At the beginning and the end, review exercises are attached 

sometimes. However they are not enough. It seems better to include 

tests and review tests at the end of each one of the lessons. It is worth 

mentioning that the tests should be comparable and compatible with 

the format and the testing methods which will be employed in the 

mid- term and final exams. 

The descriptions for this criterion are (1) there is review section 

at the end of chapter, and (2) there are periodic test sections in the 

teaching material. The material is considered relevant to the criterion 

if it can fulfill all or one of the descriptions. 

After researcher analyze, she found that at the beginning and the 

end of reading text #2, there were view exercises. However, they are 

not enough. It seems better to include tests and review tests at the end 

of each one of the lessons. It is worth mentioning that the tests should 

be comparable and compatible with the format and the testing 

methods which will be employed in the mid-term and final exams.  
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In reading text #1 and #3, provide a review or quiz section at the 

end of the reading text. It is full of tasks and individual assignments. 

Many exercises offered, make the students will be more easy to 

comprehend what they are learning. 

In conclusion, from 3 reading text and 2 lists of vocabulary, the 

criterion “periodic review and test sections” can be found in reading 

text #1, #2, and #3. 

 

d) Appropriate visual materials available 

Visual materials can be defined as the facilities that can be 

employed by teachers and learners to enhance language learning in 

classrooms. They may range from simple hand-made regalia, charts 

and pictures to electronic and digital materials. Providing appropriate 

visual materials means giving information clearly furnished with 

illustrations that facilitate students in understanding each material, 

whether it's in reading comprehension or grammar section. 

The description for this criterion is there are visual materials 

available from the teaching material, such as charts, pictures, movies, 

etc. which are relevant with the topics. The material is considered 

relevant to the criterion if it can fulfill the description. 

After researcher analyzed the reading text #1, #2, #3 and lists of 

vocabulary #4, and #5, does not fulfill this criterion. In those reading 

text, there were no space for appropriate visual materials available. 
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e) Clear instructions 

Most of the instructions are clear and easy to understand for the 

learners in the books in the series. Even if the learners might not be 

familiar with the structures and the lexis used in the instructions, the 

models given for each group of exercises provide contextual clues for 

the learners as to what they are expected to do. The bias instructions 

will create bias answers and learning process. 

The description for this criterion is the instructions of the 

exercises or practices are clear and easy to understand. The material is 

considered relevant to the criterion if it can fulfill the description. 

Most of the instructions were clear and easy to understand for 

the learners in the reading text #1 and #2 activities. Even if the 

learners might not be familiar with the structures and the lexis used in 

the instructions, the models given for each group of exercises provide 

contextual clues for the learners as to what they are expected to do. 

For example, in reading text #1-activity #1, the instructions were 

“Before reading text practices the following proper names for 

pronunciation.” This activity provides a pronunciation activity. In this 

instruction, students asked to practice the following proper names 

before reading the text. This activity useful for the students when they 

reading the text. 

Even, some of them provide examples how to answer the 

questions. The instructions are also considered easy to understand 
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because are given in short sentences. For example, in reading text #3-

activity #3, the instruction was “Look through the text again and 

answer the following question.” This was kind of reading 

comprehension activity. In this activity students asked to read the text, 

and after that to make students more understand about the text, 

students should answer the given question. 

The practices provide clear instructions, mostly. However, some 

unclear instructions are found. For instance, in reading text #3-activity 

#13, “Translate the following sentences into Russian”. The meaning is 

students are asked to translate the following sentences into Russian. 

This material is for teaching English not for teaching Russian. The 

instruction in the activity is not acceptable. The students may do not 

understand. 

In conclusion, from 3 reading text and 2 lists of vocabulary, the 

criterion “clear instruction” can be found in reading text #1 and #2. 

 

f) Clear attractive layout, print easy to read 

The teaching materials are acceptable regarding the clarity and 

orthographic beauty. However, it would be more appealing if colorful 

pictures of real people and real environment were used. Both teachers 

and students will be more interesting comparing the textbooks which 

are not. 

The descriptions for this criterion are (1) the words are correctly 

spelled and clearly printed, and (2) it consists of colorful pictures of 
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real people and real environment. The material is considered relevant 

to the criterion if it can fulfill all or one of the descriptions. 

The researcher found that in the reading text #1, #2, #3 and lists 

of vocabulary #4 and #5 the most often the papers of the materials are 

low quality. It could be seen from the no cover. However, it was 

attractive for the students because the teaching materials provide the 

reading text related to their background needs and activities in the 

teaching materials to support their comprehension about the text. In 

addition, the spelling of the words in the teaching materials is correct. 

All of the letters in the teaching materials are clearly printed and easy 

to read.  

In conclusion, from 3 reading text and 2 lists of vocabulary, the 

criterion “clear attractive layout, print easy to read” can be found in 

reading text #1, #2, #3 and lists of vocabulary #4 and #5. 

 

g) Content clearly organized and graded 

Organization means the amount of continuity within the 

materials and the routes through the materials which are available to 

learners. Some of the Reading Comprehension texts tend to be more 

difficult for the learners to understand than others due to their 

structural complexity. 

Sentences will be too complex for learners to understand. It may 

happen because they did not know the meaning of the new words 

included in. Planning the content carefully and consisting in series for 
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each material to be slightly more difficult can help students achieve 

each competency without feeling tired and stressed. 

The descriptions for this criterion are (1) each chapter is 

organized as introduction (objectives), learning material (practices and 

exercises), and review (summary of materials); and, (2) texts given in 

the materials should at least consist of descriptions of the nature of 

which are related to their social function and context. The material is 

considered relevant to the criterion if it can fulfill all of the 

descriptions. 

After the researcher analyzed, in reading text #2-activity #5 is 

one of the organized and graded content. Organized here means 

consist of the objectives that implied in clear instruction. This text also 

provides several questions that related to the topic. The explanations 

of the text are understandable completed by graded structure (Simple 

present Tense and Simple Past Tense). 

In conclusion, from 3 reading text and 2 lists of vocabulary, the 

criterion “content clearly organized and graded” can be found in 

reading text #1, #2, #3. 

 

h) Plenty of authentic language 

According to Johnson and Johnson in Jahangard (2007: 144) 

mentioned authenticity is defined as follows: 

Texts are said to be authentic if they are genuine instances 

of language use as opposed to exemplars devised specially 

for language teaching purposes. The question of 
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authenticity emerged as an important issue within 

communicative language teaching and in relation to 

notional/functional syllabuses, where emphasis was placed 

on ensuring that the classroom contained natural language 

behavior, with content identified as relevant to the learner 

through the process of needs analysis. There are various 

other reasons why authenticity may be regarded as 

important. One is that it presents learners with language 

exposure similar to that enjoyed by native speakers, 

including all the characteristics of natural language which 

may be necessary for the learner properly to interpret 

texts. In addition, there is motivational attraction for 

insisting on authentic texts, created as means of 

communicating content and not for some pedagogic 

purpose. 

 

Based on discussion on the definition of authenticity which 

given above, the researcher analyze the degree the materials with 

actual instances of language the learners will encounter in real 

situations, the teaching materials #1, #2, #3, #4, and #5 can be 

considered as authentic. The description for this criterion is there are 

authentic materials in each teaching materials. It means that the 

content of a teaching materials add the example based in fact. The 

contextual illustrations can help the learners easily create an 

imagination on their mind. 

In conclusion, from 3 reading text and 2 lists of vocabulary, the 

criterion “plenty of authentic language” can be found in reading text 

#1, #2, #3 and lists of vocabulary #4 and #5. 

 

 

 



53 
 

i) Good grammar presentation and practice 

Grammar drills occupy the lion’s share of each lesson and range 

from repetition, substitution to transformational ones. They are aimed 

at providing the learners with oral practice of the intended 

grammatical points. 

The descriptions for this criterion are (1) there is a grammar 

presentation in each chapter, and (2) there are grammar practices in 

each teaching materials. The teaching material is considered relevant 

to the criterion if it can fulfill all of the descriptions. 

The Grammar presentation and practice in this reading text #1, 

#2, and #3 were not presented in the form of formula but they were 

integrated into vocabulary or presented in form of table. Grammar 

items presented in this reading text were integrated into vocabulary; it 

can be seen in the reading text 1-activity 11 as follows: 

Activity 11: 

Complete the table with the correct form of the word. 

Verb Noun Noun Adjective 

Assert …….. Emotion ……… 

……. Behaviorism …….. Scientific 

Realize …….. …….. Mental 

Believe …….. Psychology ……… 

……. Exploration …….. Similar 

State …….. Experiment ……… 

Character …….. …….. Physiological 

……... Explanation …….. Personal 

Combine …….. Confidence ……… 

…….. Present …….. Evident 

 

In the activity, the researcher analyzed that the grammar content 

in this teaching material presented in form of table vocabulary. In this 
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activity, students asked to find the form of part of speech from the 

given words. The vocabulary used in this activity was related to 

students’ background field. All of the vocabulary based on psychology 

field. It means that those reading text #1, #2, and #3 has a good 

grammar presentation and practice. Grammar items in those reading 

text appropriate to the students level and students’ needs. 

In conclusion, from 3 reading text and 2 lists of vocabulary, the 

criterion “good grammar presentation and practice” can be found in 

reading text #1, #2, #3 and lists of vocabulary #4 and #5. 

 

j) Fluency practice in all four skills 

Fluency means a smooth way of moving. Practice means the 

actual performance of an activity. In sum, the criterion above indicates 

that there is no separation between the activities to the other activities. 

The four skills tested in nature so that students do not gain experience 

while studying in the four skills. 

The descriptions for this criterion are (1) each chapter should 

consist of four skills, and (2) each skill in each chapter should be 

completed with fluency practices. The teaching material is considered 

relevant to the criterion if it can fulfill all of the descriptions. 

After the researcher analyzed the language skills in the reading 

text #1, #2, and #3, they were frequently reading and writing. 

Considering the idea that the main needs of the learners might be to 
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acquire an acceptable degree of mastery and skill in reading materials 

written in English, this allocation looks justified. There is no section 

in the lessons specifically designed to develop and enhance listening 

skills in the learners.  

However, the teachers can probably work on this skill through 

having the students listen to the reading passages read aloud by the 

teachers or other students or by the question-answer section in the 

classroom. To involve the learners actively and attentively to listen to 

the passages read aloud, the teacher can ask various comprehension 

questions at different points or at the end of the listening activity to 

check their understanding. Speaking skill is also taken into account 

though indirectly and as a marginal activity. There are certain 

questions at the end of each reading passage which require the learners 

to give oral answers. 

In conclusion, from 3 reading text and 2 lists of vocabulary, the 

criterion “fluency practice in all four skills” can be found in reading 

text #1, #2, and #3. 

In conclusion, after the researcher analyzed the teaching material 

used in English III subject for Guidance and Counseling Department at 

STAIN Batusangkar registered in 2015/2016 academic year by using 10 

features checklists materials evaluation suggested by Jahangard (2007: 

133). They were The objectives explicitly laid out in an introduction, and 

implemented in the material, Good vocabulary explanation and practice, 
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Periodic review and test sections, Appropriate visual materials available, 

Clear instructions, Clear attractive layout, print easy to read, Content 

clearly organized and graded, Plenty of authentic language, Good 

grammar presentation and practice, and Fluency practice in all four skills. 

In conclusion, regarding the above mentioned criteria, the first 

criterion about the objectives explicitly laid out in an introduction, and 

implemented in the materials is qualified by 1 teaching material; the 

second criterion about good vocabulary explanation and practice is 

qualified by 3 teaching materials; the third criterion about periodic 

review and test sections is qualified by 3 teaching materials; the fourth 

criterion about appropriate visual materials available is not qualified by 

all the teaching materials; the fifth criterion about clear instructions is 

qualified by 2 teaching materials; the sixth criterion about clear attractive 

layout, print easy to read is qualified by all the teaching materials; the 

seventh criterion about content clearly organized and graded is qualified 

by 3 teaching materials; the eighth criterion about plenty of authentic 

language is qualified by all the teaching materials; the ninth criterion 

about good grammar presentation and practice is about qualified by all 

the teaching materials; and the tenth criterion about fluency practice in all 

four skills is qualified by 3 teaching materials. 
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B. Discussion 

The reasons for materials evaluation were to identify particular 

strengths and weaknesses in teaching materials already in use. Materials 

evaluation was useful to helps teacher gain good and useful insights into the 

nature of the material. Jahangard (2007: 133), in his journal mentioned 

selected 10 features which were common to most of the checklists to do the 

evaluation. They were the objectives explicitly laid out in an introduction, 

and implemented in the material, good vocabulary explanation and practice, 

periodic review and test sections, appropriate visual materials available, 

clear instructions, clear attractive layout, print easy to read, content clearly 

organized and graded, plenty of authentic language, good grammar 

presentation and practice, and fluency practice in all four skills. 

The result of the data analysis showed that not all of the reading text; 

reading text #1, #2, #3, #4, and #5, qualified the criteria of selected 10 

features which were common to most of these checklists to do the 

evaluation suggested by Jahangard (2007: 133). In conclusion, regarding the 

above mentioned criteria, reading text #1 qualified by eight criteria, reading 

text #2 qualified by eight criteria, reading text #3 qualified by eight criteria, 

list of vocabulary #4 qualified by 3 criteria, and list of vocabulary #5 

qualified by 3 criteria.  

It can be conclude that the teaching material used in English III 

subject in Guidance and Counseling Department of STAIN Batusangkar 

registered in 2015/2016, reading text #1, #2, and #3 considered to be 
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qualified the criteria and reading text #4 and #5, unqualified the criteria of 

selected 10 features which were common to most of these checklists to do 

the evaluation suggested by Jahangard (2007: 133).    
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CHAPTER V 

CONCLUSION AND SUGGESTION 

 

A. Conclusion 

After analyzing the teaching materials used in English III Subject for 

Guidance and Counseling Department by using the selected 10 features 

which were common to most checklists to do the evaluation suggested by 

Jahangard (2007: 133), the research comes to the conclusion. In general, the 

result of analysis can be seen as follows: 

1. The first criterion about the objectives explicitly laid out in an 

introduction, and implemented in the materials is qualified by 1 teaching 

material. 

2. The second criterion about good vocabulary explanation and practice is 

qualified by 3 teaching materials. 

3. The third criterion about periodic review and test sections is qualified by 

3 teaching materials. 

4. The fourth criterion about appropriate visual materials available is not 

qualified by all the teaching materials. 

5. The fifth criterion about clear instructions is qualified by 2 teaching 

materials. 

6. The sixth criterion about clear attractive layout, print easy to read is 

qualified by all the teaching materials. 

59 
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7. The seventh criterion about content clearly organized and graded is 

qualified by 3 teaching materials. 

8. The eighth criterion about plenty of authentic language is qualified by all 

the teaching materials. 

9. The ninth criterion about good grammar presentation and practice is 

qualified by all the teaching materials. 

10. The tenth criterion about fluency practice in all four skills is qualified by 

3 teaching materials. 

 

B. Suggestion 

Based on the result of the research, the researcher offers some 

suggestions to: 

1. The lecturer 

The lecturers are hoped tobe smart and careful in choosing the teaching 

materials that is used to teach the third semester of Guidance and 

Counseling Department in English III subject. It was caused the lecturer 

are the fasilitator, manager, and controller in the classroom. 

2. UPB (Language Service Unit) 

The UPB (Language Service Unit) are hoped to always view and revise 

the teaching materials to become the best sources especially for teaching 

English for non-English department students and its materials especially 

for Guidance and Counseling Department. 
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3. The Other Researchers 

 In this research, the researcher did the research toward the teaching 

materials used in English III subject for Guidance and Counseling 

Department of STAIN Batusangkar registered in 2015/2016 academic 

year. The researcher suggests the other researchers to conduct research 

about the strategies used by the lecturer in teaching English III Subject 

for Guidance and Counseling Department. 
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Appendix 1 Syllabus
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Appendix 2 Table Checklists Teaching Materials Evaluation 

 

No Criteria 

Checklists 

Reading 

Text 1 

Reading 

Text 2 

Reading 

Text 3 

List of 

Vocabulary 

4 

List of 

Vocabulary 

5 

Yes No Yes No Yes No Yes No Yes No 

1 
The objectives explicitly laid out in an introduction, and 

implemented in the material 
- √ - √ √ - - √ - √ 

2 Good vocabulary explanation and practice √ - √ - √ - - √ - √ 

3 Periodic review and test sections √ - √ - √ - - √ - √ 

4 Appropriate visual materials available - √ - √ - √ - √ - √ 

5 Clear instructions √ - √ - - √ - √ - √ 

6 Clear attractive layout, print easy to read √ - √ - √ - √ - √ - 

7 Content clearly organized and graded √ - √ - √ - - √ - √ 

8 Plenty of authentic language √ - √ - √ - √ - √ - 

9 Good grammar presentation and practice √ - √ - √ - √ - √ - 

10 Fluency practice in all four skills √ - √ - √ - - √ - √ 
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Appendix 3 Analysis of Teaching Materials 

ANALYSIS OF TEACHING MATERIALS 

TM I 

No Theory Qualified Unqualified 

1 Objectives  

 a. the goals of the learning 

process stated in the 

beginning related 

chapter 

 

There is no space for 

goals of the learning 

process stated in the 

beginning of the 

teaching materials 

 b. the objectives explicitly 

laid for later applied in 

the material 

 

There is no 

objectives explicitly 

laid in the materials 

 c. the goals of the 

curriculum are clarified 
  

2 Vocabulary  

 a. there is a vocabulary 

section in each or related 

chapter 

There is placed for 

a vocabulary 

section in this 

teaching material, 

called Glossary 

 

 b. vocabulary section 

consists of lists of words 

and their definitions 

based on the context 

used 

 The lists of words 

and their meaning 

each word are 

based on context 

used 

 

 c. there are vocabulary 

practices in each or 

related chapter 

A7, A8, A9, A10, 

A12 
 

3 Periodic review and test 

sections 

 

 a. there is review section at 

the end of chapter 

A13, this activity 

asked students to 

make a brief report 

from topics had 

been discuss  

 

 b. there are periodic test 

sections in the teaching 

material 

A14, there is test 

section in this 

teaching material, 

laid in the end of 

the material 

 

4 Appropriate visual materials 

available 
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 a. there are visual materials 

available from the 

teaching material, such 

as charts, pictures, 

movies, etc. which are 

relevant with the topics. 

 

There is no visual 

materials available 

from this teaching 

material 

5 Clear instructions  

 

a. the instructions of the 

exercises or practices are 

clear and easy to 

understand 

The instruction of 

the activity are 

clear and easy to 

understand for the 

students 

 

6 
Clear attractive layout, print 

easy to read 
 

 

a. the words are correctly 

spelled and clearly 

printed 

The words in 

teaching material 

are almost correctly 

spelled and clearly 

printed 

 

 

b. it consists of colorful 

pictures of real people 

and real environment 

 

This teaching 

material only have 

one color, it is black. 

7 
Content clearly organized 

and graded 
 

 

a. each chapter is 

organized as 

introduction (objectives), 

learning material 

(practices and exercises), 

and review (summary of 

materials) 

The teaching 

material provides 

practices and 

exercises section, 

also the activity 

asked students to 

make a summary 

from the text 

 

 

b. texts given in the 

materials should at least 

consist of descriptions of 

the nature of the content 

which are related to their 

social function and 

context 

The text given in 

the teaching 

material consists of 

content which are 

related to their 

social function and 

context 

 

8 Plenty of authentic language  

 

a. there are authentic 

materials in each chapter 

All the language 

used in the teaching 

material indicates 

the authentic 

material 

 

9 Good grammar presentation  
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and practice 

 

a. there is a grammar 

presentation in each 

chapter 

Grammar 

presentation laid in 

the reading text  

 

 

b. there are grammar 

practices in each chapter 

A11 in form of 

parts of speech 

table 

 

10 
Fluency practice in all four 

skills 
 

 

a. each chapter should 

consist of four skills 

The teaching 

material consists of 

four skill: listening, 

speaking, reading, 

and writing 

 

 

b. each skill in each chapter 

should be completed 

with fluency practices 

The skills can be 

found in the 

activity that 

provide in the 

teaching material 
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TM II 

No Theory Qualified Unqualified 

1 Objectives  

 a. the goals of the learning 

process stated in the 

beginning related chapter  

There is no space for 

goals of the learning 

process stated in the 

beginning of the 

teaching materials 

 b. the objectives explicitly 

laid for later applied in 

the material 

 

There is no 

objectives explicitly 

laid in the materials 

 c. the goals of the 

curriculum are clarified 

The goals of the 

curriculum laid on 

the syllabus 

 

2 Vocabulary  

 a. there is a vocabulary 

section in each or related 

chapter 

The teaching 

provide a 

vocabulary section 

which is called 

Glossary 

 

 b. vocabulary section 

consists of lists of words 

and their definitions 

based on the context 

used 

The vocabulary 

words and the 

definition in 

Glossary section 

are based on the 

context used 

 

 c. there are vocabulary 

practices in each or 

related chapter 

A7, A8, A9, A10  

3 Periodic review and test 

sections 
 

 a. there is review section at 

the end of chapter 

A12, in this activity 

students asked to 

make a presentation 

about the topics 

 

 b. there are periodic test 

sections in the book 

A13, in form of 

quiz 
 

4 Appropriate visual materials 

available 
 

 a. there are visual materials 

available from the 

teaching material, such 

as charts, pictures, 

movies, etc. which are 

relevant with the topics. 

 

There is no visual 

materials available 

from the teaching 

material  
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5 Clear instructions  

 

a. the instructions of the 

exercises or practices are 

clear and easy to 

understand 

The instruction in 

the exercise or 

practices are clear 

and easy to 

understand 

 

6 
Clear attractive layout, print 

easy to read 
 

 

a. the words are correctly 

spelled and clearly 

printed 

The words in the 

teaching material 

are mostly correctly 

spelled and clearly 

printed 

 

 

b. it consists of colorful 

pictures of real people 

and real environment 

 

There is no colorful 

pictures in the 

teaching material 

7 
Content clearly organized 

and graded 
 

 

a. each chapter is organized 

as introduction 

(objectives), learning 

material (practices and 

exercises), and review 

(summary of materials) 

There is no 

introduction in the 

teaching material, 

however, there are 

practices and 

exercises in the 

teaching material, 

also summary in 

form of 

presentation 

 

 

b. texts given in the 

materials should at least 

consist of descriptions of 

the nature of the content 

which are related to their 

social function and 

context 

Text given in the 

teaching material 

are consist of the 

content which are 

related to the their 

social function and 

context 

 

8 Plenty of authentic language  

 

a. there are authentic 

materials in each chapter 

All language used 

in the teaching 

material indicate 

authentic material 

 

9 
Good grammar presentation 

and practice 
 

 

a. there is a grammar 

presentation in each 

chapter 

There is grammar 

presentation in 

reading text  

 

 b. there are grammar A11, in form of  
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practices in each chapter part of speech table 

10 
Fluency practice in all four 

skills 
 

 

a. each chapter should 

consist of four skills 

The teaching 

material consist of 

four skills 

 

 

b. each skill in each chapter 

should be completed 

with fluency practices 

The skills in the 

teaching material 

completed with the 

practices 
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TM III 

No Theory Qualified Unqualified 

1 Objectives  

 a. the goals of the learning 

process stated in the 

beginning related 

chapter 

The objectives of the 

teaching materials 

explicitly stated in 

the beginning 

 

 b. the objectives explicitly 

laid for later applied in 

the material 

 

There is no 

objectives explicitly 

laid in the materials 

 c. the goals of the 

curriculum are clarified 

The goals of the 

curriculum laid on 

the syllabus 

 

2 Vocabulary  

 a. there is a vocabulary 

section in each or 

related chapter 

There is vocabulary 

section in the 

teaching material 

called Glossary  

 

 b. vocabulary section 

consists of lists of words 

and their definitions 

based on the context 

used 

The definition each 

word in Glossary are 

based on the context 

used 

 

 c. there are vocabulary 

practices in each or 

related chapter 

A8 and A11 are 

vocabulary practices 

in the teaching 

materials 

 

3 Periodic review and test 

sections 
 

 a. there is review section 

at the end of chapter  

There is no review 

section in the 

teaching material 

 b. there are periodic test 

sections in the teaching 

material 

A14 is periodic test 

section in the 

teaching material 

 

4 Appropriate visual 

materials available 
 

 a. there are visual 

materials available from 

the book, such as charts, 

pictures, movies, etc. 

which are relevant with 

the topics. 

 

There is no visual 

materials in the 

teaching material 

5 Clear instructions  

 a. the instructions of the All of the instruction  
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exercises or practices 

are clear and easy to 

understand 

in the teaching 

materials are mostly 

clear and easy to 

understand 

6 
Clear attractive layout, 

print easy to read 
 

 

a. the words are correctly 

spelled and clearly 

printed 

The words in the 

teaching material are 

mostly correctly 

spelled and clearly 

printed 

 

 

b. it consists of colorful 

pictures of real people 

and real environment 

 

There is no colorful 

pictures in the 

teaching material 

7 
Content clearly organized 

and graded 
 

 

a. each chapter is 

organized as 

introduction 

(objectives), learning 

material (practices and 

exercises), and review 

(summary of materials) 

There is no 

introduction in the 

teaching material, 

however, there are 

practices and 

exercises in the 

teaching material, 

also summary in 

form of presentation 

 

 

b. texts given in the 

materials should at least 

consist of descriptions 

of the nature of the 

content which are 

related to their social 

function and context 

Text given in the 

teaching material are 

consist of the content 

which are related to 

the their social 

function and context 

 

8 
Plenty of authentic 

language 
 

 

a. there are authentic 

materials in each 

chapter 

All language used in 

the teaching material 

indicate authentic 

material 

 

9 
Good grammar presentation 

and practice 
 

 

a. there is a grammar 

presentation in each 

chapter 

There is grammar 

presentation in 

reading text  

 

 
b. there are grammar 

practices in each chapter 

A11, in form of part 

of speech table 
 

10 Fluency practice in all four  
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skills 

 
a. each chapter should 

consist of four skills 

The teaching material 

consist of four skills 
 

 

b. each skill in each 

chapter should be 

completed with fluency 

practices 

The skills in the 

teaching material 

completed with the 

practices 
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TM IV 

No Theory Qualified Unqualified 

1 Objectives  

 a. the goals of the learning 

process stated in the 

beginning related chapter 
 

There is no the goals 

of the learning 

process in the 

teaching material 

 b. the objectives explicitly 

laid for later applied in 

the material 

 

There is no 

objectives applied in 

the material 

 c. the goals of the 

curriculum are clarified 
 

There is no clarified 

for the goals of the 

curriculum in the 

teaching material 

2 Vocabulary  

 a. there is a vocabulary 

section in each or related 

chapter 

The teaching 

material provide 

the vocabulary 

section, because it 

was a lists of 

vocabulary 

 

 b. vocabulary section 

consists of lists of words 

and their definitions 

based on the context used 

 

There is no section 

for vocabulary and 

its definition 

 c. there are vocabulary 

practices in each or 

related chapter 

 

There is no section 

for vocabulary 

practices 

3 Periodic review and test 

sections 
 

 a. there is review section at 

the end of chapter  

There is no review 

section in the 

teaching material  

 b. there are periodic test 

sections in the book  

There is no periodic 

test section in the 

teaching material 

4 Appropriate visual materials 

available 
 

 a. there are visual materials 

available from the book, 

such as charts, pictures, 

movies, etc. which are 

relevant with the topics. 

 

There is no visual 

materials available, 

it was just lists of 

vocabulary 

5 Clear instructions  

 a. the instructions of the  There is no 
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exercises or practices are 

clear and easy to 

understand 

instruction in the 

teaching material 

6 
Clear attractive layout, print 

easy to read 
 

 

a. the words are correctly 

spelled and clearly 

printed 

The word in the 

teaching material 

are correctly 

spelled and clearly 

printed 

 

 

b. it consists of colorful 

pictures of real people 

and real environment 
 

There is no colorful 

pictures of real 

people and real 

environment 

7 
Content clearly organized 

and graded 

 

 

a. each chapter is organized 

as introduction 

(objectives), learning 

material (practices and 

exercises), and review 

(summary of materials) 

 

There is no any 

objectives, exercises 

and review in the 

teaching material 

 

b. texts given in the 

materials should at least 

consist of descriptions of 

the nature of the content 

which are related to their 

social function and 

context 

 

There is no text that 

related to their social 

function and context 

in the teaching 

material 

8 Plenty of authentic language  

 

a. there are authentic 

materials in each chapter 

It was authentic 

material because 

the material taken 

from internet 

 

9 
Good grammar presentation 

and practice 
 

 

a. there is a grammar 

presentation in each 

chapter 

The grammar 

presentation 

presented in form 

of vocabulary  

 

 

b. there are grammar 

practices in each chapter 

Grammar practices 

in the teaching 

material in form of 

part of speech 

 

10 
Fluency practice in all four 

skills 
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a. each chapter should 

consist of four skills 

The teaching 

material did not 

consist of four 

skills 

 

 

b. each skill in each chapter 

should be completed with 

fluency practices 

There is no skill 

completed in the 

teaching material 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



80 
 

TM V 

No Theory Qualified Unqualified 

1 Objectives  

 a. the goals of the learning 

process stated in the 

beginning related chapter  

There is no the 

goals of the 

learning process in 

the teaching 

material 

 b. the objectives explicitly 

laid for later applied in 

the material 

 

There is no 

objectives applied 

in the material 

 c. the goals of the 

curriculum are clarified 
 

There is no clarified 

for the goals of the 

curriculum in the 

teaching material 

2 Vocabulary  

 a. there is a vocabulary 

section in each or related 

chapter 

The teaching 

material provide the 

vocabulary section, 

because it was a 

lists of vocabulary 

 

 b. vocabulary section 

consists of lists of words 

and their definitions 

based on the context used 

 

There is no section 

for vocabulary and 

its definition 

 c. there are vocabulary 

practices in each or 

related chapter 

 

There is no section 

for vocabulary 

practices 

3 Periodic review and test 

sections 
 

 a. there is review section at 

the end of chapter  

There is no review 

section in the 

teaching material  

 b. there are periodic test 

sections in the book  

There is no periodic 

test section in the 

teaching material 

4 Appropriate visual materials 

available 
 

 a. there are visual materials 

available from the book, 

such as charts, pictures, 

movies, etc. which are 

relevant with the topics. 

 

There is no visual 

materials available, 

it was just lists of 

vocabulary 

5 Clear instructions  

 a. the instructions of the  There is no 
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exercises or practices are 

clear and easy to 

understand 

instruction in the 

teaching material 

6 
Clear attractive layout, print 

easy to read 
 

 

a. the words are correctly 

spelled and clearly 

printed 

The word in the 

teaching material 

are correctly spelled 

and clearly printed 

 

 

b. it consists of colorful 

pictures of real people 

and real environment 
 

There is no colorful 

pictures of real 

people and real 

environment 

7 
Content clearly organized 

and graded 

 

 

a. each chapter is organized 

as introduction 

(objectives), learning 

material (practices and 

exercises), and review 

(summary of materials) 

 

There is no any 

objectives, 

exercises and 

review in the 

teaching material 

 

b. texts given in the 

materials should at least 

consist of descriptions of 

the nature of the content 

which are related to their 

social function and 

context 

 

There is no text that 

related to their 

social function and 

context in the 

teaching material 

8 Plenty of authentic language  

 

a. there are authentic 

materials in each chapter 

It was authentic 

material because the 

material taken from 

internet 

 

9 
Good grammar presentation 

and practice 
 

 

a. there is a grammar 

presentation in each 

chapter 

The grammar 

presentation 

presented in form of 

vocabulary  

 

 

b. there are grammar 

practices in each chapter 

Grammar practices 

in the teaching 

material in form of 

part of speech 

 

10 
Fluency practice in all four 

skills 
 

 a. each chapter should The teaching  
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consist of four skills material did not 

consist of four skills 

 

b. each skill in each chapter 

should be completed with 

fluency practices 

There is no skill 

completed in the 

teaching material 
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