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ABSTRAK

VANIA ARINI RAHMAN, NIM 11 104 095 judul skripsi: “AN
ANALYSIS OF TEACHING MATERIALS USED IN ENGLISH I
SUBJECT (A Study of English 11l Subject in Guidance and Counseling
Department of STAIN Batusangkar Registered in 2015/2016 Academic
Year)”, Program Studi Tadris Bahasa Inggris, Jurusan Tarbiyah, Sekolah Tinggi
Agama Islam Negeri (STAIN) Batusangkar.

Permasalahan dalam penelitian ini adalah belum tergambarnya kualitas
bahan ajar yang digunakan dosen dalam mengajar bahasa Inggris Il1 di program
studi Bimbingan Konseling. Penelitian ini bertujuan untuk mendeskripsikan hasil
analisis terhadap bahan ajar yang digunakan oleh dosen Bahasa Inggris Il di
program studi Bimbingan Konseling STAIN Batusangkar tahun akademik
2015/2016.

Penelitian ini merupakan penelitian deskriptif content analysis melalui
pendekatan kualitatif. Instrumen pada penelitian ini adalah dokumen bahan ajar, 3
reading text dan 2 dokumen lists of vocabulary. Instrumen kunci pada penelitian
ini adalah peneliti sendiri. Peneliti menggunakan teori Chelimsky (1989: 8) untuk
menganalisis data, dengan langkah-langkah; menentukan, mengkode, dan
menganalisis bahan ajar yang digunakan dalam bahasa Inggris 111 di program studi
Bimbingan Konseling. Selanjutnya, peneliti mengolah data dengan menggunakan
teori dari Jahangard (2007: 133), diantaranya: (1) The objectives explicitly laid
out in an introduction, and implemented in the material, (2) Good vocabulary
explanation and practice, (3) Periodic review and test sections, (4) Appropriate
visual materials available, (5) Clear instructions, (6) Clear attractive layout, print
easy to read, (7) Content clearly organized and graded, (8) Plenty of authentic
language, (9) Good grammar presentation and practice, and (10) Fluency practice
in all four skills. Untuk menguji keabsahan data, peneliti melakukan triangulasi
data yaitu dengan membandingkan hasil analisis dengan teori dan dokumen terkait
(silabus).

Dari hasil penelitian, peneliti menemukan tidak semua bahan ajar yang
digunakan dalam bahasa Inggris Il di program studi Bimbingan Konseling
memenuhi Kriteria evaluasi bahan ajar. Bahan ajar pertama, memenuhi 8 kriteria
evaluasi bahan ajar. Bahan ajar kedua, memenuhi 8 kriteria evaluasi bahan ajar.
Bahan ajar ketiga, memenuhi 8 kriteria evaluasi bahan ajar. Bahan ajar keempat
memenuhi 3 Kriteria evaluasi bahan ajar. Bahan ajar kelima memenuhi 3 kriteria
evaluasi bahan ajar.
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CHAPTER |

INTRODUCTION

A. Background of the Problem

English is international language that is used by people to
communicate in spoken and written. People can give information, share
ideas and develop their knowledge through English. It is not only used as a
means of communication but also a means for transferring science and
technology especially for the language learners itself. It means that English
is used as the language of many sources in science and technology. Besides,
English can be also found in most of other fields such as economics,
politics, psychology, and so on. So, it can be said that English is used in
most of sources in many fields.

Academically, English can be classified into two terms. They are
English for General Purposes and English for Specific Purposes. According
to Far (2008:3) English for General Purposes (EGP) refers to contexts such
as school where needs cannot readily be specified. In contrast, Far (2008: 3)
also states that English for Specific Purposes (ESP) refers to recognizable
activity within the broader professional framework of English Language
Teaching (ELT), with implications for the design of syllabuses and
materials as well as its presentation and then evaluation.

Furthermore, according to Hutchinson and Waters (1991: 16) ESP can

be differentiated into two types according to the reason or purpose of the



English itself. First is English for Academic Purposes (EAP). In EAP, the
learners require English for academic study. Second is English for
Occupational Purposes (EOP). In EOP, the learners require English for
work or training. So, it can be concluded that ESP can be learned based on
the learners’ purpose whether they want to use it for their academic needs or
work needs.

English for Academic Purposes (EAP) usually can be found in the
higher education level such as in university or college. In this case, English
becomes a subject that is offered for the students as the needs of their
academic study. Because of that, English that is offered in every university
or college has different topic depends on their students’ needs.

STAIN Batusangkar as an Islamic college in West Sumatera offers
English for its students. This college is divided into two faculties; Tarbiyah
and Syari’ah Faculties. Related to English background itself, they also can
be divided into two big groups that are English Department and Non-
English Departments. This college provides English as a subject that should
be taken by all of its students. In other words, English is not only learned by
English Department students, but also by non-English department students.

In the beginning, English subject for non-English Department students
is called as English Intensive which consists of English Intensive | and II. In
English Intensive | and 11, the students learned the use of English in general.

It means that the students learned the use of English as a language that is



used in daily life. For example, the students learned about greeting,
introducing self and other people, and so on.

Then, there is a change in 2012/2013 academic year related to English
subject. This subject is divided into three; English I, English 11, and English
I1l. In English | and Il, the students learned English similar to English
Intensive | and Il. The difference is in English I11. In this term, the students
learn English as a language that is used in their background. It means that
they learn the materials related to their background field through English.

Based on preliminary research that was done by the researcher, the
English I, 1l and 11l was handled by Language Service Unit (UPB). The
Language Service Unit (UPB) asked several lecturers who have English
background to teach English for the first year students. In English I and II,
students learn about the use English in daily life. Furthermore, in English
I11, students learn English as a language that is used in their background
field. Curriculum design in English I, Il and I1l was done by the Language
Service Unit (UPB). It means that the syllabus is constructed by the
Language Service Unit itself. Meanwhile, the teaching materials for English
I, 11, and Il is designed by every department by considering the purpose of
the subject.

Furthermore, English 1, 11 and Il for Non-English Departments, in
this case Guidance and Counseling Department, hoped that through English
their students can easily understand the materials about Counseling or

Psychology. In addition, they have theory and practical skills to understand



many kinds of texts related to their field. It means that those departments
need the English materials that can be applied and used by the students in
the field later.

Based on the syllabus for Guidance and Counseling Department, in
English 111 the students are given the knowledge in understanding the text
and using English for academic and professional needs. Then, the course
materials include reading comprehension; structure from the chosen topics.
Furthermore, in English Il for Guidance and Counseling Department, the
lecturer asked the students to translate the materials which included the
Counseling materials in it.

The interview result with Guidance and Counseling Department
students shows that in English 1lIl for Guidance and Counseling
Departments, the lecturer used printed materials in forms of articles as the
sources of study. Those articles consisted of three sections; they were pre-
reading section, whilst-reading section and after-reading section. In pre-
reading section, students were asked to work in group and they were given
vocabulary related to the topic. Secondly, in whilst-reading, students were
asked to read 1 or 2 texts and even more. Last, after-reading, students were
asked to answer questions based on the topic.

According to Jahangard (2007: 133), there are ten features checklists
materials evaluation, such as (1) The objectives explicitly laid out in an
introduction, and implemented in the material, (2) Good vocabulary

explanation and practice, (3) Periodic review and test sections, (4)



Appropriate visual materials available, (5) Clear instructions, (6) Clear
attractive layout, print easy to read, (7) Content clearly organized and
graded, (8) Plenty of authentic language, (9) Good grammar presentation
and practice, and (10) Fluency practice in all four skills.

The researcher got the teaching materials from the students. From the
teaching materials that the researcher got, it was known that the teaching
materials did not fulfill the criteria of teaching materials evaluation. For
example, ideally, the learning objectives should be stated explicitly in the
introduction. In reality, most of the teaching materials did not state the
objectives. In addition, a good teaching material should have some pictures
which visualize the content in order to help students’ comprehension.
However, the teaching materials that the researcher got did not any pictures
in it. It was just collection of reading text which is related to their
background.

Based on the elaboration above, it can be understood that English
teaching materials for Guidance and Counseling Department students
should be based on students’ need. In order to meet the students’ needs in
teaching English 11l at Guidance and Counseling Department, the teaching
materials ideally constructed based on the students background field and
needs. However, from the reading text that researcher got, it was known
that most of the teaching materials did not fulfill the criteria of teaching
material evaluation. So, the researcher is interested in analyzing the teaching

materials used in English 1l subject that are taught toward Counseling



Department because the teaching materials should base on students need.
Therefore, the proposal is written under the title An Analysis of Teaching
Materials Used in English Il Subject (A Study of English Il Subject in
Guidance and Counseling Department of STAIN Batusangkar Registered in

2015/2016 Academic Year).

. Research Focus and Question

This research focused on teaching materials used in English 111 subject
for Guidance and Counseling Department. In short, the teaching material in
this research means the articles used and selected readings by the lecturer in
English 111 subject in Guidance and Counseling Department. That teaching
materials were analyzed based on 10 features checklists materials evaluation
suggested by Jahangard (2007: 133). The 10 features include (1) The
objectives explicitly laid out in an introduction, and implemented in the
material, (2) Good vocabulary explanation and practice, (3) Periodic review
and test sections, (4) Appropriate visual materials available, (5) Clear
instructions, (6) Clear attractive layout, print easy to read, (7) Content
clearly organized and graded, (8) Plenty of authentic language, (9) Good
grammar presentation and practice, and (10) Fluency practice in all four
skills.

The question in this research: are teaching materials used in English
Il subject at Guidance and Counseling Department qualified with the
selected 10 features which were common to most of checklist evaluation as

suggested by Jahangard (2007: 133).”



C. Definition of the Key Terms
To avoid misunderstanding of this research, the key terms are defined
as follows:

1. The teaching materials means that the printed materials in forms of 3
reading texts and 2 lists of vocabulary given by the lecturer for
Guidance and Counseling Department students in English 111 subject in
2015/2016academic year .

2. Guidance and Counseling Department is one of the departments at

STAIN Batusangkar that offers English I11 subject for its students.

D. Purpose of the Research
The purpose of this research is to discover whether the teaching
materials used in English 1l subject at Guidance and Counseling
Department are qualified with the selected 10 features checklist materials

evaluation suggested by Jahangard (2007: 133) or not.

E. Significance of the Research
The researcher hopes that this research useful for several parties:
1. The Lecturers
The results of this research can give contribution to the lecturers as
the reflection and further evaluation about teaching English for non-
English department students and its materials especially for Guidance

and Counseling Department.



2. The Students
This research hopefully can make the students more realize about
the importance of learning English especially related to their background
field.
3. The Researcher
For the researcher, it can give valuable comprehension on the
problem, solution to the problem and the reasons behind the problem.
Then, it can also enrich the researcher’s knowledge related to teaching
materials evaluation itself. Finally, this research is also one of the
requirements to get a scholar degree at STAIN Batusangkar.
4. UPB (Language Service Unit)
The results of this research can give contribution to the UPB as the
reflection and further evaluation about teaching English for non-English
department students and its materials especially for Guidance and

Counseling Department.



CHAPTER I

REVIEW OF RELATED LITERATURE

A. Review of Related Theories
1. English Teaching
a. Definition of English Teaching

According to Brown (2007: 8), teaching is guiding and
facilitating learning, enabling the learner to learn, setting the condition
for learning. He also state that it is showing or helping students to
learn or how to do something, giving instruction, guiding in the study
of something, providing with knowledge, knowing or understanding.

In specific, teaching English is concerned with the
uncontrollable power of shared language that the speakers all speak
and the uncontrollable responses to what the readers read (Brindley:
2004). The work of English teaching involves continual pressing for
the expression of alternative ideas, inviting challenge to received
opinions, seeking strong personal responses, establishing debate. The
teacher’s special relationship with students depends on democratic
openness, not on knowing the answers.

Furthermore, English teaching should be creative. It should be
able to create the atmosphere of language learning which eases the
students in aiming communicative competence in teaching English. In

this case, teaching English as language teaching requires qualified
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teacher which enable the students to master English by using
appropriate method to appropriate students. Then, it should also be
able to guide and facilitate learning, enable learner to learn, set the
condition for learning for the students.

According to Crawford (2005:10), teaching professionally
means addressing a set of objectives, for a particular group of
students, at a certain point in the school year, with certain resources,
within a particular time frame, in a particular school and community
setting. It means finding a balance between direct instructions and
orchestrating the activities of individuals and groups of students,
developing students’ skills and strategies for learning, at the same
time they learn the content of the curriculum.

In conclusion, teaching English is the process of helping
students to use English effectively by using several ways. Then,
teaching professionally means using appropriate resources, ways and

objective to appropriate students in certain level.

. Principles of English Teaching

Savignon (2002) mentions several principles of language
teaching, such as: First, language teaching is based on a view of
language as communication. Language is seen as a social tool that
students use to make meaning; students communicate about something

to someone for some purposes, either orally or in written. Second,
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diversity is recognized and accepted as part of language development
and use it as English as foreign language, as it is with first language
users. Third, students’ competency is considered in relative term, not
in absolute. Fourth, more than one variety of a language is recognized
as a continuum model for learning and teaching.

Fifth, culture is recognized as an instrument in shaping students’
communicative competence, in both their first and additional
languages. Sixth, no single methodology or fixed set of techniques is
prescribed. Seventh, language use is recognized as serving ideas,
interpersonal, and textual functions and it is related to the
development of students’ competence. It is essential that students be
engaged in doing things with language, that they use language for a
variety of purposes in all phases of learning.

Furthermore, Walter (2004) also provides some principles in
teaching language, they are: First, language is functional. Language
has use and function in real world interaction, language has purpose
and function and it is acquired through meaningful use and
interaction.

Second, language and culture are related. Language pattern and
use are different in different cultures. There are variations reflect the
norms, values, belief of a culture. To learn language is to learn culture.
Third, language varies and changes. Language varies according to

person, situation and purpose. Language also varies by region; social
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class and ethnic group and change over time to adapt to the ever
changing needs of the language user.

Then, language skills develop independently. Authentic
language use often requires the simultaneous use of several language
domains. It should be practiced by the teacher continually. Last, native
language proficiency contributes to second language acquisition.
Proficiency in the native language affects students’ ability to
efficiency acquires both social and academic aspects of a second
language directly.

Jackson (2011: 1) also gives several principles of good teaching,
such as: start from where the students are, know where the students
are going, expect the students to get the students to their goal, support
the students along the way, use feedback to help the students get
better, focus on quality rather than quantity and never work harder
than the students in the classroom.

Those principles will be very important to teach language
including in teaching English. English teachers should consider all of
them in selecting material, topic and also technique in teaching. In
addition, teacher should also focus on students’ need and goal in order

to ease them to be able using English communicatively.

. Components of English Teaching
There are several components of English teaching which support

the successful of the teaching itself. According to Darwyan (2010:
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59), there are eight components of English teaching. They are teaching
purpose, students, teaching materials, teaching and learning activity,
method of teaching, media, learning sources and evaluation. One of
the important components in English teaching is materials. If teaching
without material, teaching process cannot be continued. Material is the
major of teaching, because with material students can imagine what
will they learn.

Furthermore, Riyana (2010: 3) states that there are five
components of English teaching. They are learning purposes, teaching
materials; it is about teacher planning in choosing their materials,
learning strategy; it is about teacher ways in transfer their materials,
instructional media; it is the concept of media, the function of
instructional media for learning, learning evaluation; it is about
measurement of students’ ability.

Based on explanation above, it can be concluded that there are
many components of English teaching; one of them is English
teaching materials. English teaching materials are very important to
help students and teachers in reaches teaching English purpose.
Because of that teacher should choose the materials carefully based on

the curriculum and the purpose of teaching English itself.
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2. English Teaching Materials
a. Definition of English Teaching Materials

According to Tomlinson in Harsono (2007: 170), materials
mean anything which can be used to facilitate the learning of a
language (linguistic, visual, auditory or kinesthetic. These materials
can be presented in print, live performance, on cassettes, CD-ROM,
DVD or in the internet. These materials can be instructional,
experiential or exploratory. The material is instructional when it
informs the learners about the language.

In addition, Morrison (2007) states materials are those resources
which the teacher and the students will use for learning the objective.
Materials will use to guide the students in their learning, practice, and
instruction the students.

Furthermore, teaching English materials are tools that can be
figuratively cut up into components pieces and then rearranged to suit
the needs, abilities, and interest of the students in the course (Grave in
Veronica: 2007). The English teaching materials that teacher used
should be considered whether the materials suitable with students’
need, abilities and arousing students’ interest. That is the creativity of
the teacher in choosing materials.

Based on the explanation above, it can be concluded that

teaching materials are all kinds of materials which be utilized to help
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teaching in teaching and learning activity. It can be books, other

printed matter, video and audio recordings, and computer software.

. Kinds of Teaching Materials

According to Gujjar & Malik (2007), there are several kinds of
teaching materials that can be used by English. First, printed
materials, guided study assignments, specially written textbooks,
packets of pictures, directed reading, using the resources of libraries,
assignment of work for tutorial comments or for computer assessment,
self-assessment problems, exercises and questions, material related to
other modes of teaching used, e.g. notes on broadcast programmers;
instruction for the use of scientific kits. Second, audio-visual
materials, national or local radio or television broadcasts, various
audio-visual aids (slides, filmstrips, tape recorder, etc.).

Tomlinson in Harsono (2007) states that teaching materials can
be in from of a textbook, a workbook, a cassette, a CD-ROOM, a
video, a photocopied handout, a newspaper, and a paragraph written
on a whiteboard or anything which presents or informs about the
language being taught. In other side, Morrison (2007), the materials
may be printed, and they may be other media including transparencies,
audio, video, images, diagrams, presentation files, websites, and other
electronic or multimedia forms. It means that the materials not only in
printed form but also the materials can be in other form such as audio

recording listening. Additionally, Marshall (2004) mentions other
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electronic teaching materials include pictures, videos, slides, podcasts,
websites, handouts, articles, legal documents and a teacher-creates
supplement.

In conclusion, there are many kinds of material in teaching
English, such as printed materials, audio-visual materials and
electronic instructional materials.

. Criteria for Selecting Materials

Benito (2012: 2) mentions some criteria that should be included
by the teacher in selecting materials, they are: First, support and
consistent with the general educational goals of the state and district
and the aim and objective of individual school and specific courses
consistent with the district and school improvement plans. Second,
accuracy: content is valid and reliable. The teacher create the material
must be accurate, up-to-date and complete. Third, are appropriate for
the subject, ability level, learning style, and social and emotional
development of the students. Fourth, are design provide information
that will motivate students’ to examine their own attitude and
behavior, to understand their rights, duties, and responsibility as
citizen and to make informed judgments in their daily life as quoted
in.

Then, there are guidelines for designing effective English
teaching materials that explained by Jecelyn and Major (2005). First,

English language teaching materials should be contextualized. The
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criteria involved in contextualized are about the curriculum they are
intended to address, to the experience, realities, and first languages of
the learners, to topics and themes that provide meaningful, purposeful,
uses for the target language. Second, materials should stimulate
interaction and be generative in terms of language. Third, English
language teaching materials should encourage learners to develop
learning skill and strategies. Fourth, English language teaching
materials should allow for a focus on form as well as function. Fifth,
English language teaching materials should offer opportunities for
integrated language use.

Sixth, English language teaching materials should be authentic.
Seventh, English language teaching materials should link to each other
to develop a progression of skill, understanding and language items.
Eighth, English language teaching materials should be attractive. It is
consist of physical appearance, user-friendliness, durability, and
ability to be produced. Ninth, English language teaching materials
should have appropriate instructions. Tenth, English language
teaching materials should be flexible. Therefore, it is necessary to the
teachers to create their own materials with many considerations that
given by the experts. The teacher also should create the materials
relevant with their students’ experience and ability.

Furthermore, Crawford (1995) stated effective teaching

materials should contextualized, purposeful use of language, realistic



18

and authentic, include and audio visual component, foster learner
autonomy, engage learner both affectively and cognitively.

In conclusion, English teacher should construct their English
teaching materials carefully. The materials should appropriate with
students’ age and students’ needs. Then, the materials should be
interesting for the students and motivating the students to do their
work. Before the teacher gives the materials to the students’ the
teacher should check the materials with their colleague in order to

avoid ambiguity for the students.

. English Teaching Materials Taught in English 111 Subject

Guidance and Counseling Department is one of non-English
Department in STAIN Batusangkar that provides English as a subject
that should be taken by all of its students. In the beginning, English
subject for non-English Department students is called as English
Intensive which consisted of English Intensive | and Il. In English
Intensive | and I, the students learned the use of English in general
only. It means that the students learned about the use of English as a
language that is used in daily life. For example, the students learned
about greeting, introducing self and other people, and so on.

Then, there is a change in 2012/2013 academic year related to
English subject. This subject is divided into three; English I, English
I1, and English II1. In English I and I, the students learned English

similar to English Intensive | and II. The difference is in English IlI.
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In this term, the students learn English as a language that is used in
their background. It means that they learn the materials related to their
background field through English.

According to the syllabus, the aim of this subject is through
English 111 subject their students have theory and practical skills to
understand many kinds of English texts related to their field. In this
case, Guidance and Counseling Department students used printed
materials in forms of articles as the sources of study. It means that the
teaching materials used in English 11l subject in Guidance and
Counseling Departments is printed materials in forms of articles.

Furthermore, in English 1l subject, the students had given
several topics and sub topics that related to their background field.
The topics are The Foundation of Psychology, Perception, Thinking,
Intelligence, Developmental Psychology, Personality, The Counselor,
Understanding People and Problems, and Inclusive Education and
Special Education Need. The entire topic related to their background

field.

3. The Criteria of Teaching Materials Evaluation
Evaluating the teaching materials is not as easy as the people think.
Jahangard in The Asian EFL Journal, Volume 9, Number 2 (2007: 130)
mentions several criteria/checklist for evaluating teaching materials.

They are:
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a. The objectives explicitly laid out in an introduction, and
implemented in the material

Cunningsworth (1995: 15) means that the objectives can reflect
the learners’ needs in terms of both language content and
communicative skills. The objectives or aims of a teaching
programme should determine which course materials are used and
should correspond to what students need to learn. A good teaching
material needs to state the objectives which the learner should
achieve.

The ultimate goals of the curriculum are clarified. In the
teaching materials clearly specify the final objectives of the
curriculum in vivid words so that the stake holders know what they
are expected to have learnt at the end of the program (long term
objectives). Likewise, the short term objectives remain specified in the
introduction. So the teachers know what the learners should be able to
do to demonstrate that they have achieved the intended objectives at
the end of each course e.g. at the end of each year in the educational
program.

Furthermore, Cunningsworth (1995: 6) provides the descriptor
for these criteria, they are:

1) What are the objectives of the English programme?
2) Note any specific objectives, in terms of language items,

functions, skills to be covered
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3) Is there a detailed syllabus? If so, what does it consist of and
how is it organized (in terms of grammar, functions, topics,
skills, etc.)?

4) How is the achievement of aims and objectives measured?

b. Good vocabulary explanation and practice
A textbook should concern with the correspondence between the
different senses of the word introduced in the new words sections and
the senses which are used in the reading comprehensions. It is needed
to show the fact obviously that a word might have several different
senses.
c. Periodic review and test sections
At the beginning and the end, review exercises are attached
sometimes. However they are not enough. It seems better to include
tests and review tests at the end of each one of the lessons. It is worth
mentioning that the tests should be comparable and compatible with
the format and the testing methods which will be employed in the
mid- term and final exams.
d. Appropriate visual materials available
Visual materials can be defined as the facilities that can be
employed by teachers and learners to enhance language learning in
classrooms. They may range from simple hand-made realia, charts and
pictures to electronic and digital materials. Providing appropriate

visual materials means giving information clearly furnished with
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illustrations that facilitate students in understanding each material,
whether it's in reading comprehension or grammar section.
. Clear instructions

Most of the instructions are clear and easy to understand for the
learners in the books in the series. Even if the learners might not be
familiar with the structures and the lexis used in the instructions, the
models given for each group of exercises provide contextual clues for
the learners as to what they are expected to do. The bias instructions
will create bias answers and learning process.
. Clear attractive layout, print easy to read

The textbooks are acceptable regarding the clarity and
orthographic beauty. However, it would be more appealing if colorful
pictures of real people and real environment were used. Both teachers
and students will be more interesting comparing the textbooks which
are not.
. Content clearly organized and graded

Sentences will be too complex for learners to understand. It may
happen because they did not know the meaning of the new words
included in. Planning the content carefully and consisting in series for
each material to be slightly more difficult can help students achieve

each competency without feeling tired and stressed.
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h. Plenty of authentic language
According to Johnson and Johnson in Jahangard (2007: 144)
mentioned authenticity is defined as follows:

Texts are said to be authentic if they are genuine
instances of language use as opposed to exemplars devised
specially for language teaching purposes. The question of
authenticity emerged as an important issue within
communicative language teaching and in relation to
notional/functional syllabuses, where emphasis was placed
on ensuring that the classroom contained natural language
behavior, with content identified as relevant to the learner
through the process of needs analysis. There are various
other reasons why authenticity may be regarded as
important. One is that it presents learners with language
exposure similar to that enjoyed by native speakers,
including all the characteristics of natural language which
may be necessary for the learner properly to interpret
texts. In addition, there is motivational attraction for
insisting on authentic texts, created as means of
communicating content and not for some pedagogic
purpose.

Based on discussion on the definition of authenticity which
given above, and see it as the degree the materials concord with actual
instances of language the learners will encounter in real situations, the
materials can be considered as authentic. The learners’ main use of
English language will be limited to reading texts and passages they
come up with in academic contexts in future in case they continue
their career in their field.

In other cases, depending upon the learners’ personal needs,
considering the fact that the bulk of materials are devoted to reading
activities, and some space is given to dialogues to provide

opportunities for the learners to practice verbal communication in the
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real situation, the materials can, to certain extent, be regarded as

authentic.

i. Good grammar presentation and practice

According to Jahangard (2007: 145), grammar drills occupy the
lion’s share of each lesson and range from repetition, substitution to
transformational ones. They are aimed at providing the learners with
oral practice of the intended grammatical points. The oral drills are
techniques which were mainly utilized in Audio-Lingual method and
similar approaches to second language teaching for various
pedagogical purposes one of which was automatization of the
grammatical patterns. Automatization can be viewed from two
perspectives: One is to develop the ability to give quick and in-time
responses to particular verbal stimuli mainly in phatic communion.
The second one is to develop the ability to process a given piece of
information without awareness or attention, making relatively more
use of long-term memory, for example; to produce a particular

sentence according to the grammatical rules of a language.

j. Fluency practice in all four skills

Fluency means a smooth way of moving. Practice means the
actual performance of an activity. In sum, the criteria above indicate
that there is no separation between the activities to the other activities.
The four skills tested in nature so that students do not gain experience

while studying in the four skills.
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4. Teaching Materials of ESP
a. Principles of Teaching Materials of ESP
Teaching material is one of the components in teaching and
learning process. Related to the materials of ESP, several experts offer
the principles of teaching materials of ESP. They are:
1) Hutchinson and Waters

Hutchinson and Waters (1991: 107) states that the teaching
materials should provide stimulus to learning. Good materials do
not teach; they encourage learners to learn. Therefore, it contains
interesting texts, enjoyable activities that engage the learners’
thinking capacities, opportunities for learners to use existing
knowledge and skills, and content which both learners and teacher
can cope with. It means that the learning materials of ESP have to
encourage the students in order to be more motivated in learning
through stimulus provided in the learning materials.

The next principle is the teaching materials provide a clear
and coherent unit structure, which will guide teacher and learner
through various activities in such a way to maximize the chances of
learning. It means that the teaching materials of ESP can help to
organize the teaching and learning process by providing a path
through the complex mass of the language to be learned. In other
words, the teaching materials should not be so tightly structured as

to produce a monotonous pattern of lessons. Therefore, the
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teaching materials should avoid the assembly line approach which
makes each unit look the same, with the same type of the text, the
same kind of illustration, the same type and number of exercises.

Then, the teaching materials provide models of correct and
appropriate language use. It means that the teaching materials of
ESP not only as the tools to learn the knowledge related to
particular field but also to learn language that is related to that
field. Additionally, the teaching materials also can provide samples
of accurate and acceptable language that is used related to
particular field.

Furthermore, Hutchinson and Waters in Burdova (2007:10)
state that teaching materials should also function as a link between
already learnt (existing knowledge) and new information. It means
that the teaching materials of ESP can make the learners
associating between the previous lessons and the new lesson. In
other words, the teaching materials of ESP become the bridge
between the existing knowledge of the students and the new
information given by the teacher or lecturer. Therefore, in the
teaching materials of ESP there should be information that had
been known by the students in order to make them could
comprehend the new lesson or information well.

Based on the explanation above, it can be concluded that

there are four principles that are offered by Hutchinson and Waters
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related to the teaching materials of ESP. They are the teaching
materials provide stimulus to learning, the teaching materials
provide a clear and coherent unit structure, the teaching materials
provide models of correct and appropriate language use, and the
teaching materials should also function as a link between already
learnt (existing knowledge) and new information.
2) Burdova
According to Burdova (2007:10) good materials should be
based on various interesting texts and activities providing a wide
range of skills. Teacher determines which aspects of ESP will be
focused on but one piece of material can serve for developing more
than one skill e.g. reading, listening, vocabulary, etc. It means that
the teaching materials of ESP have to provide the texts that lead the
students to focus on particular skill as determined in the teaching
purpose.
3) Harding
Harding in Basturkmen (2010: 63) suggests using contexts,
texts, and situations from the students’ subject area for teaching
materials of ESP. It because whether they are real or simulated,
they will naturally involve the language the students need. It means
that the teaching materials of ESP have to be related in content with
the students’ background field. By using the teaching materials that

are suitable with the students’ background field, it will make the
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students be familiar with the language that is used in their
background field.
4) Basturkmen

According to Basturkmen (2010: 62) one of the key
characteristics of ESP is the teacher and course developers value
the use authentic texts and tasks. It means that the teaching
materials used in ESP have to be authentic. Authentic means that
the teaching materials are not written for language teaching
purpose and it is written by native speaker. In short, the authentic
materials can make the students become common with the
language used related to their background field because it is written

by the native speaker and talk about their background field.

5) Nuttal
According to Nuttal in Baghban (2011:10) the texts used in
ESP must be chosen based on learners’ interest and they should be
relevant to their needs. It means that the teaching materials in ESP
have to be suitable with the students’ needs in learning English and

also suitable with the students’ background field.



29

b. Sources of Teaching Materials of ESP
The materials of ESP can be obtained from several ways.
According to Chen in Lo (2011: 79), there are three possible ways of
obtaining the materials for ESP. Those ways are:
1) Using Existing Materials
It means that the materials given to the ESP learners are taken
from the existing materials. Those existing materials are
supplemented by in-house materials. For example, an English text
for physics students is taken from particular book and the materials
are supported with the materials that can be found outside of that
book.
2) Writing Materials
Writing materials mean that the materials used in teaching
ESP are written or created by lecturer or teacher in order to fulfill
the learners’ needs in learning English. In short, the materials are
constructed by matching the learners’ needs with the materials that
will be created. So, the lecturer constructs the materials by himself/
herself.
3) Adapting Materials
Adapting materials can be done by taking the materials from
the existing book but that book is not aimed to use in teaching ESP.
For instance, the ESP lecturer gives the materials to Biology

students. The materials are not taken from ESP book but he/she
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adapts the teaching materials from existing book that related to
Biology materials.

In conclusion, the materials of ESP can be taken from three
ways. First is using existing materials. It means that the lecturer use
existing book and giving several additional toward the book. Second
is writing the materials. It can be done by creating own materials by
matching with the learners’ needs. Last is adapting the material. It can
be defined that the materials are obtained from existing book that
relates with the learners’ needs because there is no special ESP book

that can be used.

B. Review of Relevant Studies

Related to this research, the researcher also found other studies which
are relevant to this research. All of them talk about English teaching
materials.

Anisa Awlya (2014) conducted a research entitled “An Analysis of
English Teaching Materials Used in Teaching Reading (A Study of English
Teachers in SMAN 3 Batusangkar)”. In this research, she found that not all
of the teaching materials given by the English teacher in SMAN 3
Batusangkar fulfilled the criteria of good teaching materials.

Additionally, Zulhermindra (2005) also conducted a research entitled
“The Evaluation of Teaching English for Specific Purposes (ESP/MKU) at

STAIN Batusangkar. In this research, he found that teaching ESP at STAIN
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Batusangkar was done by English lecturer. Then, he also found that the
materials used are related to Islamic issues. It means that the materials were
the same that related to Islamic issues for different majors.

Based on the relevant studies above, this research has similarity and
differences with those researches. The similarity between the previous
researches with this study is the subject of the research that is about English
teaching materials. Meanwhile, the difference between them is the object or
population of the research. In the previous research, the researcher took
SMAN 3 Batusangkar English teachers as the object of her research while
this study will take Guidance and Counseling Department students as the
object of the study. The next difference is the purpose of the research. The
previous research wanted to find out whether English teaching materials
used by the English teachers fulfill the criteria of good English teaching
materials. Meanwhile, this study wants to discover whether the teaching
materials used in English 11l subject for Guidance and Counseling
Department qualified with 10 features checklists materials evaluation
suggested by Jahangard (2007: 133).

Furthermore, the last research also has the similarity and
differences with this study. The similarity between those researches is
discussed about English in non-English department at STAIN
Batusangkar. Then, the difference between them is the previous research

did the evaluation of teaching in five departments that were divided into
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two faculties. Meanwhile, this research will be done toward Guidance and
Counseling Department students only.

Based on those facts, it can be concluded that there are differences
between the previous researches and this one. So, this research can be done

by having differences in many points.



CHAPTER 11

RESEARCH METHODOLOGY

A. Research Design

This research was a qualitative approach by using content analysis.
According to Gay (2000:16) qualitative research seeks to probe deeply into
the research setting in order to obtain understandings about the way things
are, why they are that way, and how the participants in the context perceive
them. Then, Krippendorf (2004: 18) states that content analysis is a research
technique for making replicable and valid inferences from texts (or other
meaningful matter) to the context of their use. It means that content analysis
is use to analyze the written documents such as texts, books, and so on. In
this research, the researcher analyzed the English teaching materials in
forms of articles used in English 11l for Guidance and Counseling

Department of STAIN Batusangkar.

B. Data Sources
The sources of the data in this research were the English teaching
materials in forms of articles. According to Sugiyono (2007: 329)
documents are the past experience in written form, pictures, or other
creations of someone. The documents in this research were the English
articles used in English 11l for Guidance and Counseling Department at

STAIN Batusangkar.
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C. Research Setting
This research was conducted at STAIN Batusangkar especially for
Guidance and Counseling Department. The researcher took copied the
teaching materials used in English 111 subject for Guidance and Counseling

Department registered in 2015/2016 Academic Year.

D. Technique of Data Collection
1. Research Instrument

The main instrument of this research was the researcher herself. As
it is explained by Gay (2000: 19), the researcher relies herself as the main
instrument of data collection. It means that the researcher were entered
the setting to get the data, copied the documents, and studied the
documents and then the researcher interpreted the data by herself. In
other words, the researcher conducted a documentary study because the
researcher analyzed just the documents.

Sugiyono (2007: 329) states that document was the experience in
written form, pictures, and other creations of someone. In this research,
the researcher used the teaching materials in forms of 3 reading text and
2 lists of vocabulary used in English 11l for Guidance and Counseling
Department that was copied from the lecturer. The researcher then
analyzed the teaching materials by using the 10 criteria checklists

evaluation by Jahangard (2007: 133).
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2. Research Procedures
This research conducted by applying these following steps:
a. Preparation
1) Finding the problem in the field.
2) Focusing on the problem that the researcher interested.
3) Doing preliminary research.
4) Collecting the sources and references related to the research.
5) Preparing and writing the research proposal.
6) Consulting the research proposal with the advisors.
7) Revising the research proposal.
8) Conducting the research proposal seminar.
9) Revising the proposal.
b. Operation
1) Meeting the lecturer of English Ill for Guidance and Counseling
Department students.
2) Copying the English articles used in English 11l for Guidance and
Counseling Department students.
c. Post Operation
1) Analyzing the teaching materials used in English 11l for Guidance
and Counseling Department students by using the 10 features
checklists materials evaluation suggested by Jahangard (2007:
133).

2) Discussing the research finding with the advisors.
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3) Drawing the conclusion.
E. Technique of Data Analysis

The data collected were the English teaching materials in forms of
articles used in English 111 for Guidance and Counseling Department. They
were analyzed by using content analysis. Krippendorf (2004: 18) states that
content analysis is a research technique for making replicable and valid
inferences from texts (or other meaningful matter) to the context of their
use. Additionally, according to Weber in Lexy (2006: 220) content analysis
is a research methodology that uses a set of procedures to make a valid
conclusion from a book or document. It means that content analysis was
used to analyze the document such as texts, book, and other written
documents in order to get the inferences from them.

Guba and Lincoln in Lexy (2006: 220) state that there are five
principles of content analysis. They were:

1. Process follows the procedure. It means that every step in content
analysis was done based on the rules and procedures that were arranged.
Those procedures were arranged based on the categories that were
chosen.

2. Systematic process. It means that forming the categories should be done
based on the rules that have been arranged.

3. The process was directed to get generalization. It means that the research

finding should encourage view development related to the context. It was
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done based on the example that has been done related to the existing
document.
. The content was manifest. It means that the researcher drew the
conclusion based on the manifest or obvious document.
. Content analysis can be done quantitatively and qualitatively.
According to Chelimsky (1989: 8) there are six steps in doing
content analysis. Those steps were:
1. Deciding to use content analysis
In order to get the decision to use content analysis, the
researcher should formulate the research question first. The questions
should be based on a clear understanding of project needs and
available data. Chelimsky (1989: 8) also states that content analysis
can be used to answer the question “what”. In this research, the
researcher formulated the questions by using “what” as stated in the
research questions. It means that content analysis is appropriate to be
used in this research.
2. Determining what material should be included in content analysis
In doing this step, the researcher used Jahangard (2007: 133)
models in order to evaluate the content analysis. It can be done by
using appropriate sampling technique. In this research, the researcher

used total sampling in choosing the teaching materials that analyzed.
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3. Develop coding categories
Chelimsky (1989: 11) states that categories provide the structure
for grouping recording units. It means that the researcher did coding to
the context unit based on the categories that are taken from the criteria
teaching material evaluation.
4. Coding the material
In this step, the researcher coded the English articles used in
English 111 for Counseling Department. The researcher used categories
that are taken from the 10 features checklists materials evaluation by
Jahangard (2007: 133) as the guidance for coding the materials.
5. Analyze and interpret the result
In the final step, the researcher analyzed all of the materials that
have been coding based on the criteria teaching material evaluation.
Then, the researcher interpreted the whole materials that have been

analyzed and drew conclusion about this research.



CHAPTER IV

RESEARCH FINDING AND DISCUSSION

A. Research Finding
1. Data Description

This study was designed as a content analysis. In this research, the
phenomenon was about the English teaching materials which had been
used in English 111 subject by the third semester students of Guidance and
Counseling Department of STAIN Batusangkar registered in 2015/2016
academic year.

The researcher got five materials used by English lecturer in
teaching process. The teaching materials used were in forms of reading
text and collection of vocabulary. Particularly, three of them were
reading texts and the two others were the collection of vocabulary. The
topics learned by the students were; The Foundations of Psychology,
Perception: Why Do Things Look the Way They Do?, and Exploring
Mental Life. (See Appendix 1)

The reading text was analyzed by using the 10 checklists proposed
by different authors, and selected 10 features which were common to
most of these checklists to do the evaluation suggested by Jahangard
(2007: 133). They were 1) The objectives explicitly laid out in an
introduction, and implemented in the material; 2) Good vocabulary

explanation and practice; 3) Periodic review and test sections; 4)

39
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Appropriate visual materials available; 5) Clear instructions; 6) Clear
attractive layout, print easy to read; 7) Content clearly organized and
graded, 8) Plenty of authentic language; 9) Good grammar presentation
and practice, and 10) Fluency practice in all four skills.

Based on the five teaching materials that the researcher analized,
she found that not all of the teaching materials qualified the 10 features
checklists materials evaluation suggested by Jahangard (2007: 133). The
result of data analysis of the teaching materials used in English Il for
Guidance and Counseling Department students can be seen as follow.

(See Appendix 3)

. Data Analysis

This chapter presents the result of analysis of the English teaching
materials used in English 1l subject in Guidance and Counseling
Department of STAIN Batusangkar registered in 2015/2016 academic
year. The data were obtained from Guidance and Counseling Department
students who took English 11l subject. As stated previously, the
researcher used the selected 10 features criteria which were common to
most of these checklists to do the evaluation suggested by Jahangard

(2007: 133).
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The detail finding and analysis are as follows:
a) The objectives explicitly laid out in an introduction, and
implemented in the material

Definition of the objectives is the existence of an introduction
that attempts to clarify the intended teaching objectives. A good
textbook needs to state goals which he teaching objectives. Learners
should achieve.

The descriptions of this criterion are; 1) the goals of the learning
process stated in the beginning related chapter, 2) the objectives
explicitly laid for later applied in the material, 3) the goals of the
curriculum are clarified. The material is analyzed based on those
descriptions. The material is considered relevant to the criterion if it
can meet all or some of the descriptions.

There is an introduction section in reading text #3 which is
totally different from that of reading text #1 and #2 in terms of the
objectives that it specifies as the goals of the lessons and the course.
The reading text #3 clearly states its teaching objectives. It can be
seen as follows:

Objectives

After completing this unit, you will be able to

e define thinking;

¢ specify three basic kinds of mental concepts;

o describe various strategies for solving problems;

e explain how mental sets can present obstacles to

solving problems;
e distinguish between logical thinking and logical errors;
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Based on the researcher analysis, the reading text has six
objectives provide by the lecturer and explicitly stated in the reading
text. Those objectives in the material can be implemented with the
activity in the reading text.

The first objectives were “define thinking”. In this objective, the
lecturer desired students to be able define thinking concept. This
objective implemented in the activity #2 and activity#3. In the
activity#2, students asked to read the text about Forming Concepts.
This reading text explains about the forming concept of thinking, the
definition of thinking and a concept, and also the three basic kinds of
concepts. In a way to make students more comprehend about the text,
in activity #3 students asked to answer the following question based
on the text. This activity consisted of nine questions related to the
reading text. The question in the activity #3 helps students to more
understand about the text. The question number #1, #2, #3, and #4
were reflecting the first objective.

The second objectives were “specify three basic kinds of mental
concepts”. In this objective, students will be able to explain the three
basic kinds of mental concepts. Question number #6, #7, #8, #9, and
#10 were reflecting the second objectives.

The third objectives were “describe various strategies for
solving problems”. In this objective, students will be able to describe

the wvarious strategies for solving problems. This objective
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implemented in the activity #4 and #5. In activity #4, students give a
new text about Problem Solving Techniques. This text was form of
filling gaps, because five paragraphs had been removed from the text.
So the students should choose one of the missing paragraphs to fits
each other. In activity #5, students asked to read the text and answer
the following question. Then, make summary of the text by using the
question. Question number #2, #3, #4, #6, and #7 were reflecting the
third objective.

The fourth objectives were “explain how mental sets can present
obstacles to solving problems”. In this objective, students asked to
give explanation about how mental sets can presents the obstacles to
solving problems. Question number #8 was reflecting the fourth
objectives.

The fifth objectives were “distinguish between logical thinking
and logical errors”. In this objective, students expected to distinguish
between logical thinking and logical errors. This objective
implemented in the activity #6 and #8. In activity #6, students provide
by some true-false question related to the given text. All of the
questions in the activity #6 were reflecting the fifth objectives.
Addition, question number #7, #8, #9, and in activity #8, also
reflecting this objective.

The sixth objectives were “state the core feature of the creative

process”. In this objective, students expected to state the core feature
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of the creative process. This activity does not implement in any
activity.

The goals of the curriculum are clarified. Actually, the teaching
material is suitable with the syllabus. The weakness is each aspect is
not given clearly. The goals are offered, but it needs to be more
specific from where the goals refer. It is not only helpful but also it is
important to convince the readers that the books are following the
exist curriculum. This considered being relevant based on objectives
given and suitable with curriculum.

In conclusion, from 3 reading text and 2 lists of vocabulary, the
criterion “objectives explicitly laid out in an introduction and

implemented in the material” can be found in reading text #3.

b) Good vocabulary explanation and practice

The term good in oxford means high quality, pleasant, and
through related to this book, the vocabulary, includes, fragrant, soak,
obtain are considered good and qualified for first grader of senior
high school level. Students could be more familiar with more
complicated vocabulary as preceded before.

The descriptions for this criterion are (1) there is a vocabulary
section in each or related chapter, (2) vocabulary section consists of
lists of words and their definitions based on the context used, (3) there

are vocabulary practices in each or related chapter. The material is
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considered relevant to the criterion if it can fulfill all or some of the
descriptions.

In this analysis, the researcher analyzes the document by using
Jahangard (2007: 133) models. According to Jahangard (2007: 136)
this criterion concerned with the correspondence between the different
senses of the word in the vocabulary materials section and the senses
which are used in the Reading Comprehensions. The other type is
concerned with the vocabulary activity and it use for Reading
Comprehensions.

Based on researcher analysis, she found that some of the new
vocabulary which the lecturer might have assumed to be more
significant in carrying the semantic load of the related material have
been included in the Reading Comprehension passages with some
synonyms or definitions. In reading text #1, #2, and #3 there is
specific place is designed to explain the new words in each reading
text called Glossary. It might be more useful because include much
vocabulary explanation in each lesson, so this glossary help students
to understand the synonym or definition in reading text section.

The second type to be researcher analyze that the
correspondence between the activity in each teaching materials with
the reading comprehension section. In the reading text #1, #2, and #3
provide the activity for vocabulary. The activities include; give

Indonesian equivalent to the given words and expressions, fill in the
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gaps, find the synonym the given words, and matching activity. All of
the activities are vocabulary based activity. So, this activity based on
students need and helps students in comprehending the text.

In conclusion, from #3 reading text and #2 lists of vocabulary,
the criterion “Good vocabulary explanation and practice” can be found

in reading text #1, #2, and #3.

Periodic review and test sections

At the beginning and the end, review exercises are attached
sometimes. However they are not enough. It seems better to include
tests and review tests at the end of each one of the lessons. It is worth
mentioning that the tests should be comparable and compatible with
the format and the testing methods which will be employed in the
mid- term and final exams.

The descriptions for this criterion are (1) there is review section
at the end of chapter, and (2) there are periodic test sections in the
teaching material. The material is considered relevant to the criterion
if it can fulfill all or one of the descriptions.

After researcher analyze, she found that at the beginning and the
end of reading text #2, there were view exercises. However, they are
not enough. It seems better to include tests and review tests at the end
of each one of the lessons. It is worth mentioning that the tests should
be comparable and compatible with the format and the testing

methods which will be employed in the mid-term and final exams.



47

In reading text #1 and #3, provide a review or quiz section at the
end of the reading text. It is full of tasks and individual assignments.
Many exercises offered, make the students will be more easy to
comprehend what they are learning.

In conclusion, from 3 reading text and 2 lists of vocabulary, the
criterion “periodic review and test sections” can be found in reading

text #1, #2, and #3.

d) Appropriate visual materials available

Visual materials can be defined as the facilities that can be
employed by teachers and learners to enhance language learning in
classrooms. They may range from simple hand-made regalia, charts
and pictures to electronic and digital materials. Providing appropriate
visual materials means giving information clearly furnished with
illustrations that facilitate students in understanding each material,
whether it's in reading comprehension or grammar section.

The description for this criterion is there are visual materials
available from the teaching material, such as charts, pictures, movies,
etc. which are relevant with the topics. The material is considered
relevant to the criterion if it can fulfill the description.

After researcher analyzed the reading text #1, #2, #3 and lists of
vocabulary #4, and #5, does not fulfill this criterion. In those reading

text, there were no space for appropriate visual materials available.
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e) Clear instructions

Most of the instructions are clear and easy to understand for the
learners in the books in the series. Even if the learners might not be
familiar with the structures and the lexis used in the instructions, the
models given for each group of exercises provide contextual clues for
the learners as to what they are expected to do. The bias instructions
will create bias answers and learning process.

The description for this criterion is the instructions of the
exercises or practices are clear and easy to understand. The material is
considered relevant to the criterion if it can fulfill the description.

Most of the instructions were clear and easy to understand for
the learners in the reading text #1 and #2 activities. Even if the
learners might not be familiar with the structures and the lexis used in
the instructions, the models given for each group of exercises provide
contextual clues for the learners as to what they are expected to do.
For example, in reading text #1l-activity #1, the instructions were
“Before reading text practices the following proper names for
pronunciation.” This activity provides a pronunciation activity. In this
instruction, students asked to practice the following proper names
before reading the text. This activity useful for the students when they
reading the text.

Even, some of them provide examples how to answer the

questions. The instructions are also considered easy to understand
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because are given in short sentences. For example, in reading text #3-
activity #3, the instruction was “Look through the text again and
answer the following question.” This was kind of reading
comprehension activity. In this activity students asked to read the text,
and after that to make students more understand about the text,
students should answer the given question.

The practices provide clear instructions, mostly. However, some
unclear instructions are found. For instance, in reading text #3-activity
#13, “Translate the following sentences into Russian”. The meaning is
students are asked to translate the following sentences into Russian.
This material is for teaching English not for teaching Russian. The
instruction in the activity is not acceptable. The students may do not
understand.

In conclusion, from 3 reading text and 2 lists of vocabulary, the

criterion “clear instruction” can be found in reading text #1 and #2.

Clear attractive layout, print easy to read

The teaching materials are acceptable regarding the clarity and
orthographic beauty. However, it would be more appealing if colorful
pictures of real people and real environment were used. Both teachers
and students will be more interesting comparing the textbooks which
are not.

The descriptions for this criterion are (1) the words are correctly

spelled and clearly printed, and (2) it consists of colorful pictures of
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real people and real environment. The material is considered relevant
to the criterion if it can fulfill all or one of the descriptions.

The researcher found that in the reading text #1, #2, #3 and lists
of vocabulary #4 and #5 the most often the papers of the materials are
low quality. It could be seen from the no cover. However, it was
attractive for the students because the teaching materials provide the
reading text related to their background needs and activities in the
teaching materials to support their comprehension about the text. In
addition, the spelling of the words in the teaching materials is correct.
All of the letters in the teaching materials are clearly printed and easy
to read.

In conclusion, from 3 reading text and 2 lists of vocabulary, the
criterion “clear attractive layout, print easy to read” can be found in

reading text #1, #2, #3 and lists of vocabulary #4 and #5.

g) Content clearly organized and graded

Organization means the amount of continuity within the
materials and the routes through the materials which are available to
learners. Some of the Reading Comprehension texts tend to be more
difficult for the learners to understand than others due to their
structural complexity.

Sentences will be too complex for learners to understand. It may
happen because they did not know the meaning of the new words

included in. Planning the content carefully and consisting in series for
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each material to be slightly more difficult can help students achieve
each competency without feeling tired and stressed.

The descriptions for this criterion are (1) each chapter is
organized as introduction (objectives), learning material (practices and
exercises), and review (summary of materials); and, (2) texts given in
the materials should at least consist of descriptions of the nature of
which are related to their social function and context. The material is
considered relevant to the criterion if it can fulfill all of the
descriptions.

After the researcher analyzed, in reading text #2-activity #5 is
one of the organized and graded content. Organized here means
consist of the objectives that implied in clear instruction. This text also
provides several questions that related to the topic. The explanations
of the text are understandable completed by graded structure (Simple
present Tense and Simple Past Tense).

In conclusion, from 3 reading text and 2 lists of vocabulary, the
criterion “content clearly organized and graded” can be found in

reading text #1, #2, #3.

h) Plenty of authentic language
According to Johnson and Johnson in Jahangard (2007: 144)
mentioned authenticity is defined as follows:
Texts are said to be authentic if they are genuine instances

of language use as opposed to exemplars devised specially
for language teaching purposes. The question of
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authenticity emerged as an important issue within
communicative language teaching and in relation to
notional/functional syllabuses, where emphasis was placed
on ensuring that the classroom contained natural language
behavior, with content identified as relevant to the learner
through the process of needs analysis. There are various
other reasons why authenticity may be regarded as
important. One is that it presents learners with language
exposure similar to that enjoyed by native speakers,
including all the characteristics of natural language which
may be necessary for the learner properly to interpret
texts. In addition, there is motivational attraction for
insisting on authentic texts, created as means of
communicating content and not for some pedagogic
purpose.

Based on discussion on the definition of authenticity which
given above, the researcher analyze the degree the materials with
actual instances of language the learners will encounter in real
situations, the teaching materials #1, #2, #3, #4, and #5 can be
considered as authentic. The description for this criterion is there are
authentic materials in each teaching materials. It means that the
content of a teaching materials add the example based in fact. The
contextual illustrations can help the learners easily create an
imagination on their mind.

In conclusion, from 3 reading text and 2 lists of vocabulary, the
criterion “plenty of authentic language” can be found in reading text

#1, #2, #3 and lists of vocabulary #4 and #5.
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i) Good grammar presentation and practice

Grammar drills occupy the lion’s share of each lesson and range
from repetition, substitution to transformational ones. They are aimed
at providing the learners with oral practice of the intended
grammatical points.

The descriptions for this criterion are (1) there is a grammar
presentation in each chapter, and (2) there are grammar practices in
each teaching materials. The teaching material is considered relevant
to the criterion if it can fulfill all of the descriptions.

The Grammar presentation and practice in this reading text #1,
#2, and #3 were not presented in the form of formula but they were
integrated into vocabulary or presented in form of table. Grammar
items presented in this reading text were integrated into vocabulary; it

can be seen in the reading text 1-activity 11 as follows:

Activity 11:

Complete the table with the correct form of the word.
Verb Noun Noun Adjective
Assert | ... Emotion | .........
....... Behaviorism Scientific

Realize | ....... | ... Mental
Believe | ....... Psychology | .........
....... Exploration Similar
State | ... Experiment | .........

Character | ........ | ... Physiological
Explanation | ........ Personal

Combine | ........ Confidence | .........
........ Present e Evident

In the activity, the researcher analyzed that the grammar content

in this teaching material presented in form of table vocabulary. In this
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activity, students asked to find the form of part of speech from the
given words. The vocabulary used in this activity was related to
students’ background field. All of the vocabulary based on psychology
field. It means that those reading text #1, #2, and #3 has a good
grammar presentation and practice. Grammar items in those reading
text appropriate to the students level and students’ needs.

In conclusion, from 3 reading text and 2 lists of vocabulary, the
criterion “good grammar presentation and practice” can be found in

reading text #1, #2, #3 and lists of vocabulary #4 and #5.

Fluency practice in all four skills

Fluency means a smooth way of moving. Practice means the
actual performance of an activity. In sum, the criterion above indicates
that there is no separation between the activities to the other activities.
The four skills tested in nature so that students do not gain experience
while studying in the four skills.

The descriptions for this criterion are (1) each chapter should
consist of four skills, and (2) each skill in each chapter should be
completed with fluency practices. The teaching material is considered
relevant to the criterion if it can fulfill all of the descriptions.

After the researcher analyzed the language skills in the reading
text #1, #2, and #3, they were frequently reading and writing.

Considering the idea that the main needs of the learners might be to
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acquire an acceptable degree of mastery and skill in reading materials
written in English, this allocation looks justified. There is no section
in the lessons specifically designed to develop and enhance listening
skills in the learners.

However, the teachers can probably work on this skill through
having the students listen to the reading passages read aloud by the
teachers or other students or by the question-answer section in the
classroom. To involve the learners actively and attentively to listen to
the passages read aloud, the teacher can ask various comprehension
questions at different points or at the end of the listening activity to
check their understanding. Speaking skill is also taken into account
though indirectly and as a marginal activity. There are certain
questions at the end of each reading passage which require the learners
to give oral answers.

In conclusion, from 3 reading text and 2 lists of vocabulary, the
criterion “fluency practice in all four skills” can be found in reading
text #1, #2, and #3.

In conclusion, after the researcher analyzed the teaching material
used in English 11l subject for Guidance and Counseling Department at
STAIN Batusangkar registered in 2015/2016 academic year by using 10
features checklists materials evaluation suggested by Jahangard (2007:
133). They were The objectives explicitly laid out in an introduction, and

implemented in the material, Good vocabulary explanation and practice,
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Periodic review and test sections, Appropriate visual materials available,
Clear instructions, Clear attractive layout, print easy to read, Content
clearly organized and graded, Plenty of authentic language, Good
grammar presentation and practice, and Fluency practice in all four skills.

In conclusion, regarding the above mentioned criteria, the first
criterion about the objectives explicitly laid out in an introduction, and
implemented in the materials is qualified by 1 teaching material; the
second criterion about good vocabulary explanation and practice is
qualified by 3 teaching materials; the third criterion about periodic
review and test sections is qualified by 3 teaching materials; the fourth
criterion about appropriate visual materials available is not qualified by
all the teaching materials; the fifth criterion about clear instructions is
qualified by 2 teaching materials; the sixth criterion about clear attractive
layout, print easy to read is qualified by all the teaching materials; the
seventh criterion about content clearly organized and graded is qualified
by 3 teaching materials; the eighth criterion about plenty of authentic
language is qualified by all the teaching materials; the ninth criterion
about good grammar presentation and practice is about qualified by all
the teaching materials; and the tenth criterion about fluency practice in all

four skills is qualified by 3 teaching materials.
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B. Discussion

The reasons for materials evaluation were to identify particular
strengths and weaknesses in teaching materials already in use. Materials
evaluation was useful to helps teacher gain good and useful insights into the
nature of the material. Jahangard (2007: 133), in his journal mentioned
selected 10 features which were common to most of the checklists to do the
evaluation. They were the objectives explicitly laid out in an introduction,
and implemented in the material, good vocabulary explanation and practice,
periodic review and test sections, appropriate visual materials available,
clear instructions, clear attractive layout, print easy to read, content clearly
organized and graded, plenty of authentic language, good grammar
presentation and practice, and fluency practice in all four skills.

The result of the data analysis showed that not all of the reading text;
reading text #1, #2, #3, #4, and #5, qualified the criteria of selected 10
features which were common to most of these checklists to do the
evaluation suggested by Jahangard (2007: 133). In conclusion, regarding the
above mentioned criteria, reading text #1 qualified by eight criteria, reading
text #2 qualified by eight criteria, reading text #3 qualified by eight criteria,
list of vocabulary #4 qualified by 3 criteria, and list of vocabulary #5
qualified by 3 criteria.

It can be conclude that the teaching material used in English Il
subject in Guidance and Counseling Department of STAIN Batusangkar

registered in 2015/2016, reading text #1, #2, and #3 considered to be
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qualified the criteria and reading text #4 and #5, unqualified the criteria of
selected 10 features which were common to most of these checklists to do

the evaluation suggested by Jahangard (2007: 133).



CHAPTER V

CONCLUSION AND SUGGESTION

A. Conclusion

After analyzing the teaching materials used in English 111 Subject for

Guidance and Counseling Department by using the selected 10 features

which were common to most checklists to do the evaluation suggested by

Jahangard (2007: 133), the research comes to the conclusion. In general, the

result of analysis can be seen as follows:

1.

The first criterion about the objectives explicitly laid out in an
introduction, and implemented in the materials is qualified by 1 teaching

material.

. The second criterion about good vocabulary explanation and practice is

qualified by 3 teaching materials.

. The third criterion about periodic review and test sections is qualified by

3 teaching materials.

. The fourth criterion about appropriate visual materials available is not

qualified by all the teaching materials.

. The fifth criterion about clear instructions is qualified by 2 teaching

materials.

. The sixth criterion about clear attractive layout, print easy to read is

qualified by all the teaching materials.

59
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7. The seventh criterion about content clearly organized and graded is
qualified by 3 teaching materials.
8. The eighth criterion about plenty of authentic language is qualified by all
the teaching materials.
9. The ninth criterion about good grammar presentation and practice is
qualified by all the teaching materials.
10. The tenth criterion about fluency practice in all four skills is qualified by

3 teaching materials.

B. Suggestion
Based on the result of the research, the researcher offers some

suggestions to:

1. The lecturer
The lecturers are hoped tobe smart and careful in choosing the teaching
materials that is used to teach the third semester of Guidance and
Counseling Department in English 111 subject. It was caused the lecturer
are the fasilitator, manager, and controller in the classroom.

2. UPB (Language Service Unit)
The UPB (Language Service Unit) are hoped to always view and revise
the teaching materials to become the best sources especially for teaching
English for non-English department students and its materials especially

for Guidance and Counseling Department.
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3. The Other Researchers
In this research, the researcher did the research toward the teaching
materials used in English 1l subject for Guidance and Counseling
Department of STAIN Batusangkar registered in 2015/2016 academic
year. The researcher suggests the other researchers to conduct research
about the strategies used by the lecturer in teaching English 11l Subject

for Guidance and Counseling Department.
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Appendix 2 Table Checklists Teaching Materials Evaluation

Checklists
. : . List of List of
No Criteria RT?S)((:ItI rlg R‘I?;?tl gg R.?gftl gg Vocagulary Vocal;ulary
Yes | No | Yes | No | Yes | No| Yes | No | Yes | No
The objectives explicitly laid out in an introduction, and
L, . . N e e
implemented in the material
2 | Good vocabulary explanation and practice V - \ - \ - - N - N
3 | Periodic review and test sections N - N - N - - N - N
4 | Appropriate visual materials available - N - N - N - N - N
5 | Clear instructions v - N - - N - v - v
6 | Clear attractive layout, print easy to read \ - \ - N [ - A _ N )
7 | Content clearly organized and graded N - N - N - - N - N
8 | Plenty of authentic language \ - V - E V - N ;
9 | Good grammar presentation and practice \ - \ - v - \ - N -
10 | Fluency practice in all four skills N - N - \ - - N - \
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ANALYSIS OF TEACHING MATERIALS

T™MI
No Theory Qualified | Unqualified
1 | Objectives
a. the goals of the learning There is no space for
process stated in the goals of the learning
beginning related process stated in the
chapter beginning of the
teaching materials
b. the objectives explicitly There is no
laid for later applied in objectives explicitly
the material laid in the materials
c. the goals of the
curriculum are clarified
2 | Vocabulary
a. there is a vocabulary There is placed for
section in each or related a vocabulary
chapter section in this
teaching material,
called Glossary
b. vocabulary section The lists of words
consists of lists of words | and their meaning
and their definitions each word are
based on the context based on context
used used
C. there_are \_/ocabulary A7. A8, A9, A10
practices in each or AL2
related chapter
3 | Periodic review and test
sections
a. thereisreview sectionat | A13, this activity
the end of chapter asked students to
make a brief report
from topics had
been discuss
b. there are periodic test Al4, there is test
sections in the teaching section in this
material teaching material,
laid in the end of
the material
4 | Appropriate visual materials

available




69

a. there are visual materials
available from the
teaching material, such
as charts, pictures,
movies, etc. which are
relevant with the topics.

There is no visual

materials available

from this teaching
material

Clear instructions

a. the instructions of the
exercises or practices are
clear and easy to
understand

The instruction of
the activity are
clear and easy to
understand for the

students
Clear attractive layout, print
easy to read
a. the words are correctly The words in

spelled and clearly
printed

teaching material
are almost correctly
spelled and clearly
printed

b. it consists of colorful
pictures of real people
and real environment

This teaching
material only have
one color, it is black.

Content clearly organized
and graded

a. each chapter is
organized as
introduction (objectives),
learning material
(practices and exercises),
and review (summary of
materials)

The teaching
material provides
practices and
exercises section,
also the activity
asked students to
make a summary
from the text

b. texts given in the
materials should at least
consist of descriptions of
the nature of the content
which are related to their
social function and
context

The text given in
the teaching
material consists of
content which are
related to their
social function and
context

Plenty of authentic language

a. there are authentic
materials in each chapter

All the language
used in the teaching
material indicates
the authentic
material

Good grammar presentation
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and practice

a. there isa grammar
presentation in each
chapter

Grammar
presentation laid in
the reading text

b. there are grammar
practices in each chapter

All in form of
parts of speech
table

10

Fluency practice in all four
skills

a. each chapter should
consist of four skills

The teaching
material consists of
four skill: listening,

speaking, reading,

and writing

b. each skill in each chapter | The skills can be
should be completed found in the
with fluency practices activity that

provide in the
teaching material
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™I
No Theory Qualified Unqualified
1 | Objectives
a. the goals of the learning There is no space for
process stated in the goals of the learning
beginning related chapter process stated in the
beginning of the
teaching materials
b. the objectives explicitly There is no
laid for later applied in objectives explicitly
the material laid in the materials
c. the goals of the The goals of the
curriculum are clarified curriculum laid on
the syllabus
2 | Vocabulary
a. there is a vocabulary The teaching
section in each or related provide a
chapter vocabulary section
which is called
Glossary
b. vocabulary section The vocabulary
consists of lists of words words and the
and their definitions definition in
based on the context Glossary section
used are based on the
context used
c. there are vocabulary
practices in each or A7, A8, A9, A10
related chapter
3 | Periodic review and test
sections
a. there is review section at | Al2, in this activity
the end of chapter students asked to
make a presentation
about the topics
b. there are periodic test Al3, in form of
sections in the book quiz
4 | Appropriate visual materials

available

a. there are visual materials
available from the
teaching material, such
as charts, pictures,
movies, etc. which are
relevant with the topics.

There is no visual

materials available

from the teaching
material
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Clear instructions

a. the instructions of the
exercises or practices are
clear and easy to
understand

The instruction in
the exercise or
practices are clear
and easy to
understand

Clear attractive layout, print
easy to read

a. the words are correctly
spelled and clearly

The words in the
teaching material

printed are mostly correctly
spelled and clearly
printed
b. it consists of colorful There is no colorful
pictures of real people pictures in the
and real environment teaching material
Content clearly organized
and graded
a. each chapter is organized There is no

as introduction
(objectives), learning
material (practices and
exercises), and review
(summary of materials)

introduction in the
teaching material,
however, there are
practices and
exercises in the
teaching material,
also summary in
form of
presentation

b. texts given in the
materials should at least
consist of descriptions of
the nature of the content
which are related to their
social function and
context

Text given in the
teaching material
are consist of the
content which are
related to the their
social function and
context

Plenty of authentic language

a. there are authentic
materials in each chapter

All language used
in the teaching
material indicate
authentic material

Good grammar presentation
and practice

a. thereis a grammar
presentation in each
chapter

There is grammar
presentation in
reading text

b. there are grammar

All, in form of
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practices in each chapter

part of speech table |

10

Fluency practice in all four
skills

a.

each chapter should
consist of four skills

The teaching
material consist of
four skills

each skill in each chapter
should be completed
with fluency practices

The skills in the
teaching material
completed with the

practices
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TM 1
No Theory Qualified Unqualified
1 | Objectives
a. the goals of the learning | The objectives of the
process stated in the teaching materials
beginning related explicitly stated in
chapter the beginning
b. the objectives explicitly There is no
laid for later applied in objectives explicitly
the material laid in the materials
c. the goals of the The goals of the
curriculum are clarified curriculum laid on
the syllabus
2 | Vocabulary
a. there is a vocabulary There is vocabulary
section in each or section in the
related chapter teaching material
called Glossary
b. voca_bulary section The definition each
consists of lists of words din Gl
and their definitions word Ih %>10ssary are
based on the context
based on the context
used
used
c. there are vocabulary A8 and All are
practices in each or vocabulary practices
related chapter in the teaching
materials
3 | Periodic review and test
sections
a. there is review section There is no review
at the end of chapter section in the
teaching material
b. there are periodic test Al4 is periodic test
sections in the teaching section in the
material teaching material
4 | Appropriate visual
materials available
a. there are visual
materials available from . :
the book, such as charts, There IS no_V|suaI
. . materials in the
plc'_[ures, MOVIES, etc._ teaching material
which are relevant with
the topics.
5 | Clear instructions

a. the instructions of the

All of the instruction |
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exercises or practices
are clear and easy to

in the teaching
materials are mostly

understand clear and easy to
understand
6 Clear attractive layout,
print easy to read
a. the words are correctly The words in the
spelled and clearly teaching material are
printed mostly correctly
spelled and clearly
printed
b. it consists of colorful There is no colorful
pictures of real people pictures in the
and real environment teaching material
Content clearly organized
7
and graded
a. each chapter is There is no
organized as introduction in the
introduction teaching material,
(objectives), learning however, there are
material (practices and practices and
exercises), and review exercises in the
(summary of materials) teaching material,
also summary in
form of presentation
b. texts given in the .
: Text given in the
materials should at least . .
. L teaching material are
consist of descriptions .
consist of the content
of the nature of the .
: which are related to
content which are . .
. . the their social
related to their social :
: function and context
function and context
8 Plenty of authentic
language
a. there are authentic All language used in
materials in each the teaching material
chapter indicate authentic
material
9 Good grammar presentation
and practice
a. there isa grammar There is grammar
presentation in each presentation in
chapter reading text
b. there are grammar Al1l, in form of part
practices in each chapter of speech table
10 | Fluency practice in all four
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skills

a.

each chapter should
consist of four skills

The teaching material
consist of four skills

b.

each skill in each
chapter should be
completed with fluency
practices

The skills in the
teaching material
completed with the
practices
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™ IV
No Theory Qualified Unqualified
1 | Objectives

a. the goals of the learning
process stated in the
beginning related chapter

There is no the goals
of the learning
process in the

teaching material

b. the objectives explicitly
laid for later applied in
the material

There is no
objectives applied in
the material

c. the goals of the
curriculum are clarified

There is no clarified
for the goals of the
curriculum in the
teaching material

2 | Vocabulary
a. there is a vocabulary The teaching
section in each or related material provide
chapter the vocabulary
section, because it
was a lists of
vocabulary
b. vocabulary section . .
: X There is no section
consists of lists of words
. o for vocabulary and
and their definitions its definition
based on the context used
c. there are vocabulary There is no section
practices in each or for vocabulary
related chapter practices
3 | Periodic review and test
sections
a. there is review section at There is no review
the end of chapter section in the
teaching material
b. there are periodic test There is no periodic
sections in the book test section in the
teaching material
4 | Appropriate visual materials
available
a. there are visual materials . .
. There is no visual
available from the book, : .
: materials available,
such as charts, pictures, . . .

. . it was just lists of
movies, etc. which are vocabular
relevant with the topics. y

5 | Clear instructions

a. the instructions of the

There is no
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exercises or practices are
clear and easy to
understand

instruction in the
teaching material

Clear attractive layout, print

6
easy to read
a. the words are correctly The word in the
spelled and clearly teaching material
printed are correctly
spelled and clearly
printed
b. it consists of colorful There is no colorful
pictures of real people pictures of real
and real environment people and real
environment
Content clearly organized
7
and graded
a. each chapter is organized
as introduction There is no any
(objectives), learning objectives, exercises
material (practices and and review in the
exercises), and review teaching material
(summary of materials)
b. texts given in the
materials should at least There is no text that
consist of descriptions of related to their social
the nature of the content function and context
which are related to their in the teaching
social function and material
context
8 | Plenty of authentic language
a. there are authentic It was authentic
materials in each chapter material because
the material taken
from internet
9 Good grammar presentation
and practice
a. there is a grammar The grammar
presentation in each presentation
chapter presented in form
of vocabulary
b. there are grammar Grammar practices
practices in each chapter in the teaching
material in form of
part of speech
10 Fluency practice in all four

skills
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a. each chapter should
consist of four skills

The teaching
material did not
consist of four
skills

b. each skill in each chapter
should be completed with
fluency practices

There is no skill
completed in the
teaching material
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No

Theory

Quialified

Unqualified

Objectives

a. the goals of the learning
process stated in the
beginning related chapter

There is no the
goals of the
learning process in
the teaching
material

b. the objectives explicitly
laid for later applied in
the material

There is no
objectives applied
in the material

c. the goals of the
curriculum are clarified

There is no clarified
for the goals of the
curriculum in the
teaching material

2 | Vocabulary
a. there is a vocabulary The teaching
section in each or related | material provide the
chapter vocabulary section,
because it was a
lists of vocabulary
b. vocabulary section . .
: X There is no section
consists of lists of words
. o for vocabulary and
and their definitions its definition
based on the context used
c. there are vocabulary There is no section
practices in each or for vocabulary
related chapter practices
3 | Periodic review and test
sections
a. there is review section at There is no review
the end of chapter section in the
teaching material
b. there are periodic test There is no periodic
sections in the book test section in the
teaching material
4 | Appropriate visual materials
available
a. there are visual materials . .
. There is no visual
available from the book, : .
: materials available,
such as charts, pictures, . . .

. . it was just lists of
movies, etc. which are vocabular
relevant with the topics. y

5 | Clear instructions

a. the instructions of the

There is no
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exercises or practices are
clear and easy to
understand

instruction in the
teaching material

Clear attractive layout, print

6
easy to read
a. the words are correctly The word in the
spelled and clearly teaching material
printed are correctly spelled
and clearly printed
b. it consists of colorful There is no colorful
pictures of real people pictures of real
and real environment people and real
environment
Content clearly organized
7
and graded
a. eac_h chapte_r is organized There is no any
as introduction S
o . objectives,
(objectives), learning )
; : exercises and
material (practices and S
. . review in the
exercises), and review . i
. teaching material
(summary of materials)
b. texts given in the
materials should at least There is no text that
consist of descriptions of related to their
the nature of the content social function and
which are related to their context in the
social function and teaching material
context
8 | Plenty of authentic language
a. there are authentic It was authentic
materials in each chapter | material because the
material taken from
internet
9 Good grammar presentation
and practice
a. thereis a grammar The grammar
presentation in each presentation
chapter presented in form of
vocabulary
b. there are grammar Grammar practices
practices in each chapter in the teaching
material in form of
part of speech
10 Fluency practice in all four

skills

a. each chapter should

The teaching
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consist of four skills

material did not
consist of four skills

b. each skill in each chapter
should be completed with
fluency practices

There is no skill
completed in the
teaching material




Appendix 4 Reading Text 1

[
LESSON ONE L’o peg

THE FOUNDATIONS OF PSYCHOLOGY

Activity J:

Before reading the rext pruciice the foilowing
Socrates ['enksati-z] PN NI promodon,

Plato [ plertan) p
qﬁll‘ r it n v‘/\

|
M-Wlnﬂsm'wm Vi
Walfgang Kohler {'walfgzy Kolofr}]
Johs B Watson [*dgon ‘watsan)]
Sigouod Freud ['sigmunt ‘fraid)
Josed Beeves ['dyszef “heaiair)

Activity 2:
Reud the text and answer the questions beline.
~ Lowking at the Word Poychadogy:——, L
From Ancient ts Modern Meaniegs

mmmmumwmm tnodem times, Here

] W

ubmmmcmmmmmmdw
mm-hmmwmmmmmum

WMMuw.mmum
hundred
WMn-ﬂﬁudﬂw&-w-ﬁhpyu’:;m

f

5



Mhbmmmmuwmyﬂm

Mmmnmwqufphwy
colors owr present-day approach, with its emphasis on hman

ofhml.lliw!idnlmmh'
behavior and the importance of

mmmmhhwmmmm

QZ Wih«mbudhmw
5 Muummmmw
[ Wb&ommbw

mumu@hmmmunm*.hmgmwmu

caily mced back aboat 2,400 years 10 znci Grvek: philosop
* idific peychology is upualy associated with the dute 1179,

However, the begianing of /0

;

the year that u German scientisg

Fin,there i g o, e s ighnes, T, er s s, This e

40 the —tichnessl or —fulfness of a color, *
&m‘wm,mwwmw
wwuuuwm.

at, there weve no other kindy of -

m_mmua

vumnwudhmmmdmmm
u-mummhmmuumuummw
M.ﬁ'?-r.,, .mdmwm&mdmm,._. the
e of cosciousness, Wiandh meant th selations "mﬂm-!ﬁaﬁv
lhmacmlawm 24 Our conacious mental life. This appmech to

|
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mmmmynwmmhpm,y-hh aod
gventally iy philosophy. James - 8 prycholagical faborutory af } be also nuthored
The Principles _g's)dnbp.tbe_ .WWW hed in the States. The
wwﬂ&mmmﬂh&mu&mmm%wm«m
-Mgmmwmm&smumum
ﬁdbhhhdmm Werar s ohme idnapl s e o

A
2

I ordex to cxplhain chronic emotional
mm&mkhm

ssertion
mechanian called repression.

Tagjea-s RUPEPT

suffering, Freud

asserted (hat beings have an.

wRampGon of prychoanalysis. otber assumption or
uamhm-mmmmwhmme@

ot =

hyordss

)‘-r YL L

r
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m,-m«m.uu.wuw. Fread '\
Muwm-mmmm«mm&mm&an
mum.m«mammmmnhmnuuamaw
wmam.wuudymumu-mmmu

dopted fom “Pyyechology. A Self-Teaching Gutdel Frank S Bruno).

A Mbhﬂ.m’mwbmw&w.ﬁsﬁﬁWw
A o o i s, Comsequently, s shesed the fmportaoce o sying

ko, ooy, 1 s, You il el S dion

mm.-hWe'ﬁziW,&WWéu,. of
Phcholog hserts hat e pimary e of peyciology shoikdbe o sody e fun

;‘Rﬂgmngpwg\mmummmm

and maintuin employee morle A theme that guides indstrial piychology is
-hh-v-ofhn-w. ¥

@mmumhumamgg_wumm

Bt 1 the Mme‘.&%ne-d—-ﬂmd-“&m

mmﬁnwu&.nwmuudmm

D. Consequently, Watson asseried that the of should be 1o sudy behavior
- Mweif. oot the mind or consciousness, ’%M
exstence of conscimmness. nu'lmmmmu&u-bh
mum&duu&ah‘tpﬁhnﬂMﬁHﬂv& In

B hhhhmhmwMMthth
m.mwumhmwu-uuum
mmmmmmﬁmm-mu (3) forbidden
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Activity 4:
summary of the text.

L Nummubjuorww.mw .

L What is introspection?

kX ‘Miﬂhﬂadawiuumm-.

& Whatlathe primasy goal of prychology acconding to Wande?

3. What soproach can be called mental chemistry? /\
6. What s functionalism) o
7. What studier was Wertheimer invilved in) v
L

9.

How di the bebuvioriem sppear? \?V Q@
oy did Watoonrefe o conaider pychlogy us el seience? Q

12. What s the findamental ssertions of Freud's sudiec? ge
1. What s repression? What does it serve foe? \PQ

" W‘wmﬂdwmm&-hmmaw Q

0
Activay §: )
‘Mhuﬂmwmm

thu.mmuu—qm‘,”_m -t
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eychalogist combi
M.hmhushuyhndnmuhmbddn-m ¢
Wpdhuwh-hkm—uwﬂhwhnmmﬂm
with msperceptions.

mmummmmmummm
AhhﬂnMMh-—hhumw /1

(e from *Prychology: 4 Self Teaching Guidel Frank. . Bries),

L What is clinseal

2 Who is & paychistrier?

L wummw

A What issues doen o prychologist deal with?

1) “buhmm

b) ivnlilkhmtm

<) ﬁhmdﬂmhlczm
d)  givea summary of the whole text,
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mmm»hmmuumu—um

,_Ama*._msgm_m"
h investigsse  —» wenpel i)

i dunger ~ Jaw bsbers

) Mes g de

C*NMhhAwhhhlbu&MM-‘whh

Dealth.

Activity 8:

Find the synonyms to the gives words,
3 L coocept
’_z_'m-omw
b 3. principal ) wbama
VA et
f. 5. view

6. believe — peccayy
.. cxplare- . megel e
L is o}

emphasis - ebprn
4.9, purpe ~ by
£ 10, explicis -)J-h/klrf
Activity 9:
the sentences of your own.
A
1, cant
2 become
X place
4 teace
5. peylgive
6 have
7. come
£ =
9. ke e
10, arisg

he Mom of w

B
2 1o the conclusing
b forth
< evident
& o light
€. conphasis on
£ (n the comrext of
£ o0 interest in
h. atention 1o
i place
J; 'back
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Activity 10;
Mhmmmm

L. bebaviorism & the process of —looking imwandl and examining ooéy
sclf and vne's own actions in order 1 pain insight

2 sructarufio 8. the form of paychodynamic therapy which concentrutes
on bringing forward  repressed uncomcious
thoughts

3. pestaltiom o niuye(m-ﬂhhwhihllﬁubum
integrate and organize perceptusl informarion into
wmmmmmum
than the sm of the parts” & often 1sed when
explaining this theory

L introspection 4. the school of thought that stresees the need for
pychology 10 be  science based on observable (and
only observable) events, not the unconseious or
conscions mind.

§. fanctionaliam e thMhMijh
mdbnﬂmwhh
Whlﬂlﬁuﬂnhhdhmmh

= * bresk the mind down indo #

€ poychostalyals (. the school of thought tht focused.cn bow the comscions
s rolated 1 behavior, it focused on oheervable
Fvents as opposed 2 unoboervable cvents(Tike what
2075 0t in someome’s mind).

Activity 11:
Mbﬂhﬁlhmhdlﬁm
Verb Noun Noun Adjective
bl e —— emotion =
e hehaviorism S schentific |
realize el
beliove — prychology T
e — similar
L —— cxpetiment S
Siplsin E— personal
combine e confidence ST
ST ca— peesent — evident
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Activity 12:
Use am appropriate wond from the box 1o complee the fext,

Prychalogy Today

Toby.mmummownmu 10 understand,
uﬁknmmh&mwz’ - are highly stuctured, begining

Activity: 13
M-Wmummhm"ug
) The Origimm of Prychoiogy.

b) mcmmww.

¢) Fiekds of Prychotogy.

2 Which ose o the followingin m  goal afslenific poychology
& Toahstract behavior

b. To explain behaviar
¢ To prodiet behavior
d. To control behavior
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b Mmdhmumwmummmr
Newron

i
b, Organized whole

¢ Physiologiea! psychology
& Represaion

7 mmmthu
1 habits determine behavior
hh&phuhwnumh.mﬂﬂ&
< human beings have an unconscions mesital fife
d all motrves are inhom

f NWWMMWM
. keaming
b, thinking
<. motivation
4 bological drives

9 mmmuwammuuu.ummv
Viewpoint

b The Jearning viewpoint
€ The bumanistic viewpoint

. TheNilogial viewpoint

10 Mhan&ﬁvﬁymﬁﬁﬁﬂdn&hﬁ
& Experimental peychology
b. Developmental psychology
¢. Clinical psychology
4. Physiological paychology



GLOSSARY
Transeriptiog Definition
['zkfiaa] done %0 @ o sccomplish 3
[vherviar] way.a living creature behaves of acts.

SHUBLLUERE

of self-cxamination, of inspection of
own thoughts and fecfings, the

[ mtra(u)'spek faja] Ebﬁ;m specifically, the sct or

which the mind has of its own acts

93



[ fmstadgk(a)l saiolodgset] Like an experimental prychologist, does

The human sool, mind, o spirit. (chiefly
payehology) The buman mind us the central

force in thought, cmotion, and behavior of an
individuni,

e

The brnch of nidicine that rubjectively
disgnoses, trests, and stidies menta iliness
and behavioural conditions.

[ sarkous'rmattans]

A fumily of peychological oories sad
metbods within the (il of prychotherapy that

work 10 find connestions among patients’
UDCONECHIUS mental

]

[ suskoVerap)

NIBEE

| Iefpreftalo]

—

&

actualization

[oelf - ekfualalzryion)

E

[soakfloxa)izioym]
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Appendix 5 Reading Text 2

WAL e T

LESSON TW(Q
PERCEFTION:
WHY DO THINGS LOOK THE WAY THEY po?
Adivity 1:
Lvactice ihe following fie pramunciation;

Fart Koffka [kt * ksfko)
Pax Wertheimer [‘maky Wa' Saimoair)]
Dsald O, Hob® | 'danald on heb)

Adivity 2

2 ‘hdbﬁmﬁuhhnﬂyotmpﬁw wits mixcle by Koffi?

> ‘hmﬁngmyu&uwlhmduemmmanﬂim?

4. uwm‘mmu»mmumumunhm’

5. lhwkhﬁ:-ﬁmywﬁnh.quhwmumkummdimhwnm
whole calied?

» Whea does common fate exist)

Acivity 3
Reud the toxt and do the tasks delow,

=

Tend
The Gestall Luvog
Is Qur Poroeptian of the Warld Dubhbﬁnwfmdadut

Kmm(lwlﬂﬂmdMMd’mm.lﬁdﬁuﬂww
qmibudpchmin:—%io&iwholhmhqdo?

Mhhﬂhh-ﬂhﬁcﬁ-n batween the geagraphical world and the

2 w-wbhmdm-ndm.hm:igﬁnﬂ
mwmmmw-mhum-hmmMu

wHMMMMMmhMW—m{MwW

woek that determines oar bebviar, it can be hmmmmm

wwmumawm.mmm

: (The Gestilt lows are slso gacditionally called Innate

u.u..mmu-—unmmm-aqmmhm
v

folaset dart e

&
& 4
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Wuﬁumumammmmm.mnwu

tumnpiuofmnmdhl&hudumhﬁ&mﬂ(i‘r.ma«lmk)uﬂl_
Woourse, be peecolved o be 4 aguire.
MMmumummumw.mmu
wwhilpiﬂmanhommdulmh&mm&phdm
amnwmummx,mhummmmmmu
m“bnﬁhua%ﬁuammuimﬂmw
' elemonts helpy to make o 2 eoherent
g' Thind, clanure i the lendency 1 il in paps in information and make a percepiual object o &
g\l& r“MW“l‘wdmmiﬁﬁﬂulm«fm&Mtl
[3 myhvd&hknnmdﬂhﬂbnﬁnhunmmhulwbmmhﬂdu
< &MWMM&J&M)AWMM@MWN
%wmbmmummdm&wmumwa
& chmreiat k.

Fourth, emmon fate exists | of [ ual_objoct move or act
mmmmmum.-mmmaﬁbmm
pecegsual objoct is quickly organiznd o n fiuee and s exsly disriminated frowa # growd. For
mdguphhm‘m&mtymhmmﬂynmnammkh
rsoving tum when it i viationary,

mmmmmhmwmmmmmmr
nppear fo play in perseption.

@mwm.fﬁmumma:&mm&mam

Adiviys: .
Mut?u‘m.lﬂhﬁhuy'm

\a
Tet: Q"

Learsid Aspects of Perception,
Musions: What Dia Tisey Teach Us sbout Perception?

mmmmmnmmummmv.m.u
imporune, rle. 4

Muyﬂu‘;inﬂcndodyhmm&hhhmafﬁnlmmw
mmummum«»mﬂmmmnmm
mw.mhmumwummmamumu-ma
WMYunu‘Mhﬁwlmbmmbymm
luqounﬁdmmy.mumnmmdmorhmyhm
Mhm‘mmﬁmham&iwmhmm«mmm
hliuihuhuﬂunﬁlw-mg_mhmhhmﬁm«m
uummnmauumuumhuumm »
sharpeaing of peeccption on repeated presentations unhlthdq& B .ﬁ

hmhmﬂuﬁm&wqﬁnhh of stim
off chain reactions in tewrons locstad in the association wrens the beuin's cortex. Each time  given
“hm&h-adwkfhmahmm
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ﬁO.%thﬁmhndmﬂy.uMmclmtm
e s v i over by the e o crete  epresctalion o e eternal pters. A e i,
M._Muuhm-mwmmwm.mm
m%“-udd%m%mhﬂ-hwmm-»m
wquence,
mmdwmwmm-mamumw
ﬁn%mhlﬁmwmﬁummmﬂmm&hmm&y
hn-nmuhuuhmwbw
mmm-mumm«»mwmmwm
percegaal objects, This beings us 0 the,cognitive bypothesis n perception, the hypothesis that we
uwmhmmnummmmum

ks sinsation. An Mizsion s usaally sssociated ik A partular Scie. Consoquently, there ave
cwHMm&ﬁymmim&mdnmmmuﬂbbomhﬂyn&.Maﬁw
30 pormal obuervers in the sme way, For example, for almost &1 of us the Moos s perceived to
hl-wnhnlwudmlhhhmllnﬂnhhﬂﬁndm

¢ a‘iw‘thmdeﬁmnmmnMA
eluion is a false belief. If Ray, a schizophrenic Suental patica, belizves that he has an eye with X
Mm@m&sm@AMhmm»m
ottty 1 Bas s elationship to reslity ot afl 1f Rty socs and hears an invisihie conpanion tat

Depts Pereptiar A
Living in 8 Three-dimensiansl World, Extrasessory Perception: I I Real? P

w L

mdhhﬁ-ﬁ‘m«mt&im Why-do we pereeive 3 world of
Mﬂﬁqdudhhd&p&‘mdnﬂwﬂ%mmkm&
rdﬂmltl_bwhﬁism

Depeh perception i maue possible by various cues, sigaaly or stimuli thet provide an ohserver
mmmmkmmwmmmmmu

moaocslir vision,
. ision is vision with two eyes. The principal cve for depth perception nssociaied
‘with bisnculur vigion .mmom-quummmqmm

97



wm.nmmmuuﬁmmgmmam-mm
Aﬁumdnmhmmmydmumqm Ly converge

m«mmu.mamummmuuwbmwu
casy t0 soe thal the tree in hebind, not in front of; the perso.

A third mnocular cue is shadows, Shadows are differeoces in illumination gradicts, These
ubwummm-mwmAMMmim
_m;hlkm'ﬂm&mm“mmhwhbmoﬁmhm
unMqunwWMMwMiawmﬁh
rocks.

Ammuhwuwmmrwmwaw
porceive differential spevds in objects that are passing by nd in those that are being appeoached. For
m&mmm,mmmmmyumuw.mm
hmmukwgpdnmhummﬁy.lmmmdwhonrohmw
awary, they seem o be alinost statlonary.

MJMW«MW&MMMTMWhu
wumdmmmmmm,mm«m.h
hm&nkmdmmmmnduﬂo{hm“m-
\-lnbauhdn.Eﬂ'hmhrdbuhdﬂhmﬁwm‘ammndﬂyww
senncs. ESP should more sccurstely be caliod the eighth sonse, S

There are e Kinds of catesenory percsption: (1) presopnition, (2 seleguthy, wnd (3)
w@ hu‘w»mmmmhmmummmau

mm.thmm-umNnMﬁm-o{Mnmm
Whﬁmqmwhmtdm'm

thﬂnmuudmwmmmnm&m«
m*u&ﬂmbwm»hnﬂmﬂmﬁAmwﬁh%dﬁw
wild have 8 wselie psvchalogical ool

* bCeirvayance is the power 1o hive viskons and —sce sometbing oot of fhe moge of ocmal
ma&mmummwwmwm
asertiad 0 be able ¥ give modical reafings and viswslias an illness in wnother person n the same
mh-xmlﬂiumAmmmmuuumpMc{mnﬂ
d&muwhhﬁbhmmdﬁuﬁummmuﬁmhﬂg

-mnmmmmu-\ of ESP, there is acother power often
anmociated with it Thin is peychokisesis or PK. i objests esing
anly encrgy tramsmiitted by (he mind.

Mhdummmmwm.mm«m
mwﬂmmﬂhuuhnb*bWNMMd
m.ﬂummummmumum
—wild talents. \

n&mm-uhpm.mbmmummm
ﬂ&nucmu-mnuh-—uum~m
most—are uowilling to sccept the reality of theso phenomens, They don't believe that the dxta aro
Mmmniyofﬂmidq.bm

Wth&ﬁMMMJM}
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Activity 6

Retell both texey 2 wmid 3 wsing the phan below.

v mmmmd-muwmmmumm
L Wit b acel] mssembly sccunding to Hebl?

3 Ibwhtchmthﬁthmmcdymmmm“mww
4. What is an ilhasion?

5. Whit b a delusion!!

6. What perception Is called & ballucination?

7. How & biaocular vision defined?

B, What i the principul cue foc depth perception arising from binoculir vision?
9. What kind of vivion is mooocalar one?

10. What are the five monocular cues?

ll.lhb&ckﬂuqnlpuﬂﬂ&nhmbmqﬁqmbhbﬂuuﬂd?
12, What movocular cue nre ¢ifforential speeds seeociatd with?

13, What asz the theee kinudy of extrasensory pereption?

18, Howis the power to knaw what will Bappen in the futue cslled?

15, What & telepatliy?

16, What kind of ESI Is the woed vk assectated with®

17, Whai ik PK?

18 What Rind of powers is called —wild wlents soch a5 ESP and P

Activiy 7;

v Indonesia equivalents tn the folioing words and expressions from the text,
Raw daia of expericnes; donyee of confidence;
inests Seredency, Comnre;
sceaary leved, disconnacted ey
sharpening of perception, neurans fir;
ccll asscmbly; cogallive hypothesis;
conaiulsmnsey; dolation;
idnsyncrutic fuion; Aepdh perception;

o depeive; linear peespestive;
mterpotition; coocave;
conventional seane; precopstition;
telepathic power,

Activity §:

Find the yynomymes to the ploen words,

C 1. innate o) clear soeing

€ Lo b) belp

3. moncoar ) inbom

€ 4 hinocular ) with one eye
LS. extrasensory <) signal

4 6. chirvoyance 1) with two eyes

# 7. awistance ) external
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Activity 8
Combine the words in column A with thuse in B to make word combinations and wve them in the
yentences of yowe wwn.

A B

1. havee 0) ofF chain resctions
2 punke b) forward rapidly
Lt ) of visson
4. wmocisle ) with informution
5. be deprived ¢) mental messages
fi.move 1) clear
7, neoive ) it a cluss
L comnbine h) with a particular sense
9, provide i} iy common
Activity 10: -
Match the key terms with their definitions
L pereption A the powr 10 beve visions and —soel somiething out of the
g runge of sormel vision, z ‘
2 e - the capacity of the vivml portion (lse cortes fo integrate two
images into 8 mensingfal whale. N
1 common fabe e organization and the mening we give toprimitive
4 copnitiveleaming . 8 grocral chass of mental abilities that ave thought 1 transeend
the coaventional laws of plrysica and our ondmary
wnderstinding of natuml science.
5 ilosion € the Gestalt law which exists when Y of B¢ elements o s
perceptual objoct move or act togethus,
6 znpper funetion 4 2 munosular cae which is perceived when we can soe lexs
' dotail in far awsy objects than those that are ¢loser 40 us.
7. Imearperpective g the innate tendency o fill in gaps in information and muke 3
‘ h afale *t:u fit an oljective description of
L wekture grodient 2 false peroeption not fit an olye i 8
stimalus aituation.
% chirvoyance i &Wydmﬁmumhwuky
| [ iqn: ofthe inwhich
owers o apect perceptual process
coaclonmaees plays an important role. ‘
Activity 11
Vet the tuble with the correct forn, of the word,
Verb /o — . Noun Adjective
—preaye armi: availablc
[ A N it o i coaventional
integrate T vision T
T rescarch power e
determine S whility s
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e ] i il
e S — oMo O
e considvrating e disconnected
Activity 13- B

Make & presentation on mmmmmmmmmam
vecahulary from the unlt and sour own Anoncledge of this theme.

Astivity 13
Quz: For questlons I-lm&emﬂwmm&‘wm‘nybﬁrm
you sudied:
1. Acconfing % Kofka, the aotual world —eut thers, the world a5 defined by physics iy
% the phenomenal warld .
ak‘kmt'tdwdd
& e prychological wirkl
& the ubjective world

2. One of the following & nor a Giestaly kiw.
4. Proximity
b Simitarity
& The conitive kypothess
4. Clozare

1 mwmu»mmmuummmmmvw
A fhe cognitive hypothesis
b The sensory hypottienia
¢ The mator-newron bypotheris
4 The Wertheimer-Koflka hypothesis

4, Anillasion is
& 2 false belief
b akind of hallusination
€. the same thing a8 3 delusion
2 a flse perception

5. The Moon ihusion
Lha‘dbyhpchnuhhum'l‘iﬁphlhm
hm:wmﬂndhm
€. providkes n esse in which size constancy breaks down
o violut figure-ground perception

cmmmmuwwﬂmms
. lincar perspoctive
b texte gradient
< motion paralla
d. retinl disparity



7. e of the fulkrwing i not a kind of extrawnsy percepsice.
& Psyehokincsty
b, Precopnition

¢ Teleputhy

d Clsitvovance

B What i the status of psi pawors in paychology w o science?
. Pd powers are proves facts
b No ome has done experiments on psi powers
& The realizy of pai pawers 14 sill open b question
o, Teleputhy in seul, biat clairvovmncs is not

GLOSSARY
Torm Trunscription | Definifion

Tinocular [br'nskjula] Vision involving the use of hoth eyes.

waion “vigohm]

Cell gucmbly | [t 2'sembli] A stable proup of seurons that arz used over and over by
the brain W' creste w sepresentation of the external
e,

Cl=svoymnes | [ Klesvamn{u] —— The shility o~ gain-information sbout an obewy, -
pesson, location or physical event through meats ather
than the known human scnscx, o form of extra-sensoey

£ peTEcption.

Closure [T A peychiological term that describes the desire or neod
iﬂvMWhhﬁmﬁmeﬁﬂd&mM»
conciude en e thut had previously been cloaded i
ambiguity and uncertaiuty,

Cognitive | ¥ogmatry The Eypothesis that we nat only perceéve, bat

Tawotbesis | bodpolionts] Enaw Wit we are perceiving.

Cognitive [kagnatey Leaming in which consciousness plays an

learming LT important rote.

Common fuie | [omon feat] A Gestals principle of organization bohling that ssoects of
percoptual fiekd that move of function In & similar masnee
wili be percefved & a unit

Deluzion [drt3iopm) 4 exvancvs belief that i< held in the face of evidence to
the contrary.

f_t—m [ ekatra’sen(t)fo)r Reception of information not gained through

Percepion | pa'sepfiain] the recognized phyvical semses but sensed with fhe

| (ESP) mind,

Geatalt [ flackt) Configunation or structure which forms o unified whole
and cannot be predicted from its individual elements.

Hallucimation | [ba lu:si'vetf{)n] In the broadest sease of the word, is & perception in

the absence of u stimulus, In & stricter seene,
hallucinations are defined as perceptions in a consclous

and awnke state in the abseace of external stimuli whichj




have qaaities of real perception, in that they are vivid,
substarttial, wd locsted in external objective spoce.

[ hcgiamm)

A distortion of the wenses, revealing how the brain
normally orgases and - interprets sensory stimulation.

Interposition | | inapa'nafiakn)

A monocular cue created when one object blocks some
portion of snother object

Linesr [Tensea po'spekary )

The tendoncy of parallel Tines 1o seem 10 Converpe a8
they approach the hotizon

Monocelar | [mowokjuls

Vision with anly one eye.

Wl-llxw {Tmauflajnpeeraleks)

A dicplacement of difference in the wpparent position of
w objoct viewed along two differcat fines of sight, and
i mecasurcd by the nagle o seri-angle of inchination|
betiveen thous two lines.

Perveption | [pasepfiaja]

The otganization, identification, and interpretation of |
sersory information in oeder 1o fabricute a wental
mmwmmdmm
sennoey inthe body trannfumy pigmals from  the
Mmmmmmwmm
mvolves signols in the nervous system, which In tum
remalt from phosical stinmlation of the sense argans,

e si-kwan(is]

et o cell nsicmiblies grouped fogeiher.

[ prikng mffza]

A type of extrusensary perveption that would invilve the
scquisition or effect uf future nfornestion that eansot
b deduced fiom presently availsble 1ad pornolly
acquired scrse-based information or faws of physicy
undier nature.

pek'aimat]

A Gestalt principle of organlzation boding that (uther
things beirty egual) sbjects or events that ore near to dne
anothier (iv space of time) are perceived 1 belongiig
together & & kalt.

i ‘passan]

Powezs of the mind that are thought 1o tramscond the
conventionsl laws of phyxics and our orfinary
understanding of nataral scieace.,

[ sarksvkarini ses)

The power 10 move something by thiniing shor! it '
the applcaton of plysical force I

Ahu-h:ﬂwaﬂ;hﬁudﬁmmnﬂ
uumwumnmwaum
behind an opague object with light in feont of it

The power 10 send and receive mental mesmpes.

e o i
padicnt

A monocular cue which is peroeived when we can see fess

detai] in fur oy thisn those that are closer 4o us.
m‘m%u visual portion of the coriex. to

integrate two images into a meaningful wholc.
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Appendix 6 Reading Text 3

e TV T TR —=——Tway
bcu‘u" ot = \\:N«'!V‘\"e\‘ )“""’\ t“’:v"‘ UY@
a Wme ' AR U PR
" v‘t\a LESSON THREE \b
\(V )i 2
9'?)‘:\: ‘W““ THINKING: EXFLORING MENTAL LIFE \\‘{’
;\““" Objectives o' e lav Colesntiee v
A O After completing this unit, you will be sble to dy Dhevuley Weuce
¢ efine thinking;
¢ specify three pasic kinds of mental concepts;
o describe varous strategies [ solving problems; kg | propex
o explain aow mental sets can present obstacles 10 solving problems; """"6 sf";’
o distingu'h between logical thinking and logical errory; * Wiae: %0y
o stute the rore feature of the creative pmcess. \avan WEE 36 Jee carthe

Hex W‘“"a(,. ko«otﬂ'c 1y

Activity 1; (O “ werviek o

mmhglb&n:w-dc:ﬁcm”wmhpmn “W

William James [ wiljae “dyeime )

Nicolas Coperrious [ nikalas koo’ pomnikas] oS :e’p A4

Giregor Mendel | “gregalr) ‘mendal) .ﬁ“g\‘dwé\ - A og“f

Frewd [ froid] o Q‘*h*“‘ R ,“\o"“&“ ]
eH =2 melalat Lon ka ~1° 2 Pl
Sebap aLie m:: C\gﬁ\k' @ o ’FO\'Um ¢t 5\ "

psychology a the scicnce of mental life. commonsense view of
MWMd&ﬁMdehMﬂMWJMWMW
both and our to think.
2 is a'mental procesy y by the use of and concepts to represent hoth
inner and ovter reality. A symbol is 3 word, mark, sign, object that stands for
A dse.“l'b ammwm A
: is 0 mental ca Concept is 4n idea that represents a class of objects or
Ty it e e o ko o s i
mwm“mmuwsmmw‘mm«
8 htin G@MMmmmmeu\

must be u closed shape with three sides made of
more efficient than examples, but examples remain 'ni@b
gice, salsa, beavy metal, and rap music. \‘m \9‘
wﬂumammmmm-« mww

o8 rﬂ’o s and wvewmumumh-
peroeptual “vho! lmhnnuhnol @mhm%hmw
called *and" coheepts: to belung to the concept class, an item must have “this feature and this feature
Mﬁ%‘F«W-mmMMMMnmdmhm

(7 W“‘“\ _a&\l\\fﬂ\}. diwe L\ vt
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l
cmdihmhmnjmdnm»mdullumisnohjmthnhuyenowﬁund
an elongated shape and & somewhat sour tste. )

Concepts are formed by both positive and ive exen A positive exemplar is an object
or an idea that fits the concept that can be contained within it. A hegative exemplar is a1 object or sn
iddea that does not fit the concept that cannot be contained within it

= A disjunctive concept treats perceived attributes in zither-or terms. It refers w objects that have
nhamdmmmm“'ﬁnrww'nwon;nkmﬂnhvc
wmmMMamm‘mmmawnﬂuhm.mm.
Mum-pﬁbmhdﬂewamulmdmu«qmtyofﬁmwm
lhaadlﬂieuh»hn

Amwm@mmhmdmmhﬁmm«
deassuch a5 —more than, —less than, —bigger than | —more pEaulthan) nd 5o foth, A concept
such as —cheapskate is 4 relational concept
WMMWMWMMWWDQMMOI
.m«wnmmmwmamwuwﬁum
dewnﬁQmﬁﬂg’q.

Activity 3:

MMqu‘hdmhmm

1. How di William James define psychology?

2. Whatis thinking?

3. What if metthought?

4. mk&wqwmr

5. How mry kinds of concopts are there? What are they?

6, Whldadohmpmmm&mofmmm between objects or
ideas such ie more than ot less than’

(@) What kind of s concept strings together percéived atibutes?

3 mmm-m«.u—mu.wumbwmw

9, lnwh"'nydoumwmhgdﬂchumw

Activity 4:
v.-mqubnummmmmnmmmmm
mmhmmmmmmmmnuu“maam
is one extru paragraph which you don’t need 10 use.

\ hkn&m&:anlﬁﬁlmAMWh&ewtw
\  rousons we think is in order toolvdpn mmmuwunmw.m;ﬁd

1.

A beuristic spproach is bascal on the atitade —I can solve this problem even if T cant solve it in an
) «ww.Ammamw’&gwammmh
,Lch-miu!bqu.muuﬁm.mmmuqmuma
Qmmn-mhmmu-nwwmmmauwm-m
eadlulydh

h
"



nrmuauweuuwmmmm»h»mmm@
true if the problem involves & project that will require & span of timé invo of even
When an orderly spproach 10 solving = problem is taken, psychologists five important
steps. '

M v

L |

WM‘%-WWW.W&MW&M-MW
", wome weight, It'¢ & problem bocause she's been 10 lose weight off und on for 4 couple of years
without uns.pnmdccidanmba an engineer to alve her problem.

A& £

|

@Lu ¢ information incubaie before she takes action. She reflects on what she

4 feols o tirtle bit by contradictory information in the books she has
read. Sbe thinks, —1{'ll just sicep on all of THis stuff for 3 while and let ind bring
mw.@mmmhm.m 1 VO L ety

P
s ‘. . ‘I “W

wmmgnmwmmmumuum.mummwuiu
S accondance with her plan. She Verifics that the plan is not
in the morning every other day, The path of problem is often n rocky road.

L
S

In principle a mental sot can cither help you solve a problem or intérfere with the discovery of a
(olnuw.A sct mm.mm-mmaw
that is not comect, A mental set can be given by nature. Coasider the Wright brothers atiempting to
mu;ﬁﬁwuumummmmmmmammm

wings like sisplanes.

Functiunal fixedaess exists when there s a nesd 10 use & tool or familar object in & navel way and
one can't pereeive the novel way, is really a special case of mental set. There is
*m.m#uamumnmummmmuamMWs
muurwummdumd. )
| §10v0r catalatem pormposteny 027N
fLLThJﬁ'deaﬁnﬁmthM_ a0d
' Mpﬁlwmhw»mmm. can be siated in
mmww-}m&lﬂlw-ﬁu!ﬂmﬁ—m&mm’nl
child 1o have high scif-csteem?, —How do you study effectively for examinations? and
—How do you lose weight?

|18 Sh&hhmkﬂ;b&wwddnm&&emhhmbhwmm
ﬁgmmunummmmwmum
amounts of saturated fat.
» ndeeeninenn Mote ek
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C. There are obstacles that can interfere with obtaining a solution. the princi les
are mental sets anid A mental st is a subconscious determining tendency .
ﬁ’iii.upm?fowq processes, but sometimes ity content doesn't enter

1 ts "N6‘¢ e L
D, thwphnlvcmumn mw«wmm
algorithm is 3 formula. If followed it will always solve the problem. Formulas in
math books are algarithms. So are umuw«(@fw
operating a microwave oven. Solving a problem without a form:!a involves the use of heuristic
Heuristic spproaches employ principles, rules-of-thumb, and insights to solve
1%

E bylhcﬁd —1 need to odd these
d@lﬂn by a mental set 10 add. As you can
mﬁbnﬁmwﬂﬁmmuh&ﬁm&jw:nthd

F. w‘m.mwﬁumummmm She decides
u'm\ﬁmn@qmnm“wmwmmum
~Hew o | lose Mhbmﬂww&mw‘lmbmww

She obtains two anMMwhmd
mu-rmm She takes notes on key points in the

tl TRE s

Activity 5: )

Mﬁhﬂwqﬁn‘mmmmnnuummdnw

summary of the text.

1. Why do people need to think?

2 What strategies can you use 10 solve problems?

3. How do you understand the heuristic approach?

4. Wkﬁddhmmmwbuwwmupdmmm.nyin
which it can be attained?

S, What is the first step in systematic problem solving?

6, What step in systematic problem solving involves reflection on what one has learned?

7 mehmkmﬂudvhnmdmw

8 Wnthudadi&wnhmbhmnhm

m‘:.r ' 1)
Loghcal Thinking

Read the text and decide whether the following statements are true or false.
| Logical thinking is an integral part of rational thought. £ 0

mﬂgkwdmmﬁlmdmmww%}
3 * thinking is either inductive or deducive. «

4. Inductivy reasoning is characterized by conclusions based on previous known fucts. & 3
5 Ammumsmmmmmmwuwhm

6. Mn“hmi presumably focuses on adverse features of a person. g '
[Lieh

(i



|
| *)
hndulLM@humnbm in a logical manser
Logical thinking s thinking that employs valid{ reasoning>to reach o correst conclusion. Logical
thinking is the foundation of rational thought, that fits the real workd and allows us to function
Muummmmammhwmmmw
deductive

Inductive reasoning is charscterized by making observations and gathering information until a
general concl Is reached, 1t is the basic method of science. About S00 years ago the astronomer
Nicholas ' made observations that led him 1o formulate the heliocentric theory of the solar
fiystem, About 150 years ago the botanist Gregor Mendel raised swoet peas, studied the characteristics
of their flowers, and formulated bis theory of heredity.

Deductive reasoning Is reasoning in which follows from a premise. The

of deductive reasaning is if-then. reasoning allows for predictions, and it is
often the next step taken afler inductive reasoning is employed.

According to Freud, there is 4 kind of thinking employed at the unconscioun level of the mind
MEMMHEWMMMVQFMW%MMM
predicate thinking. 1t is also called paleological thought, meaning —old thought, It is
w«mwwmmmuwwmm»rw
whnmmhnﬂu&dpdkuﬂa,-&!m)hcbh&amﬂeuhm
became associated in an illogicul manner, Here is an example:

1. Automobile make X is driven by beautiful people. “
2 Automobile make X is the kind of car | drive.
3. M@umamm

Mmmuuummhmmmuum Logical errors are

wum me ﬁnphwn.mbhoetoudo&u.&fnhcm
mmmumumu-mumu
respected penson, belicved 1 be well informed, when one’s own logic or
manniq circles takes place when one's premise contains the conclusion that one
on charucter picks out & negative attribute of another person and uses this

aspects of the person's behavior.
" (adopied from —Psychology: A Self-Teaching Guide” Frank J. Bruno)

Activity 7: +
mmmnmmmuwmmm

buMMMmﬁnMw ith; false
m:m»wmn&wsmﬂmund:wm
u@wum.m«mmm

" |
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Activity 8:
Fill in the gaps with the correct terms from the test.
Caran & aenli g lenice

Ardtscde Wi
1) heuristic approach; 2) functional fixedness, 3) metathought; 4) means-end analysis; 5) logical; 6)
mn awm‘) m;,, %.m»u Wy

L9 . s characterized by making ion until & gencral
}lulchul

2 _ % help us 10 organize and simplify information.
J.Sotvm:govkmmuufonndlhvdvuhuof '
4. A meots] set that interfores with obtaining 8 solution contains a1
s _a ! cxists when there i a need 1o use a 100l it a novel way and one
6,
7
8

4
9. m&wummwumm-wu_
I&AM«MW.MWMJNM&MMW:Mu
thinking,

Activiy 9 |
Arranye the words gives in A and B in pales of synonyms.

A to nllow; to scquire; to remais; 1o invent; to involve; to require; 10 contain; 1o plck out.
B 10 heed; to comprise; 10 seloct; 10 permit; to obtwi; to stay; o 10 confirm; 1o create.

C  attribute; ilumination; goal; approach; resemblance; obstacle; error; content.

D inspiration; churacteristic; aim; similarity; mistake; meaning; barrier; method.

E cificient; fair; particular;

F  reasonable; excessively; cloar; effecti special.

Activity 10:

Combine the words in column A with those in B 10 make word combinations and use them in the
sentences of your own,

A B
cer'scious thought (ne?
m e vk thinking . ¢
et enma™ '
Mus\cm\'» o ;..,:3».9«
%‘ ‘.M (33 process Pros s
mind TLsrce
.l PHESTERY proes O
reasoning wm«k-\'&(\
approach Yo r49ke'sn

raciona! lives \nt bug.
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¢
oo

b 4

' |
Activity 11:
Use an appropriate word from the box to complete the fext.

4 L
Posive pochokgy. emidomed” mgive s

k&gnuh.a dibandipyn, oL batkepong  Mewbogummk e

AR Y roan oy
iy et 3 Capabilies.  activity

Thepaophno-'dmml) wwmmdn_@
from variovs relatod to relationships, finance, carcer, family life, office etc. that taking out

10 think arare 3) . Positive thinking by its very meaning s all about
the state 14) ruther than ope's actions. Of course the state of gets
manifested in the form of actions, but it all starty from one's 5) - You must i
and be confident about the fict that you are endowed with all sorts of 6) health and
attinude o tagte 7) . This is also known os affirmation,

A often used for positive self-suggestion. However,
refers to the method by which ane can rid oneself of all the 9) thoughts that stop him or
her from positive. oneself 10 repeated self-suggestions can work wonders on the
individual by lesding a person 10 a fife state 10) of positive thoughts.

1t if phien commented in the 11) parlance that what the mind visualizes, body is
capable to dhisye. It is the mind that is the center of one's existence and determines all the actions of

a penon. "y "nfmmaeudmmhmnu.mm und your
surroundinga start #orking towards the accomplishment of that goad in a :
Tbmmdﬁwbmhbyuﬁdmddﬂhhmpﬂiwndﬁywvmiuhmw)

It s very important that you do not 14) positive thinking:
Mﬁwﬁﬁghnﬂmwﬂdhhmﬁqo{mwdnuum w0
dreaming. It instills in us the ability 10 16) 10 the situations in a positive manner, thus
helping us change the circumstances for betier.,

Activity 12:
Complete the table with the correct form of the ward.
Verb Noun Noun Adjective

S belief deduction L

treat A e logical
ST thinking heredity T
e nssumption weak
invent G structure T,
ettt preparation real
et ererrseereriion cxXcess [FRTSeTe RSPV
SIS category meaningful
shlve Sl reason e i 02

‘1| I}
e
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Actlvity 134
Translate the fellowing senteaces into Russian.

I The purpose of thinking is to solve problems and to face of life. Thinking starts with a
muqiﬁ ends in a solution. It's 3 kind of tool foradapti 10 the physical and social
3

Mhum@‘wm@pnw

help ud lo organize information in meaningfll groups.

3. Both psitive and negative excmplars take part

i sam&ﬁhoummmmnwm~mm-m@mww
guarantee & solution, or heuristics - rules that are understood but do nof always promise 2 solution.

5. M’mmwwmwmpﬂummw
MMMMMWMNWbIMdM

6. Of course, froblem-solving is not a plain process. There are a number of different obstacles that
can interfere with our obility 1o solve a [ Rescarchers have
described & number of these mental obstacles, which include fumctional mental wts and
false assumptions,

7. The term finmctional fizedness refers W the tendency 1 view peoblems only in their customary
manner. Fuictional fixedness provents people from ing all of the different options that
might be available to find a solution.

8 A mental st is the tendency people have 1o enly use solutions that have worked in the pest rather
than focking for altemative ideas. They can also lead to inflexibility, making it more difficult to

find solutious.
9. : »:-@dmwmym“omm«mﬁq:Mw
/5 .

10 The concept of Togical error i old as the concept of rationality; when one talks sbout
the rationality of any sort of human behavior, ane should give the criteria of distinguishing actions
which can be called rarional from thoss which camnot. Since logic is understood us the tool of
mﬁﬂ:nwmmmwmwﬁmm
ofthe ules govering knowledge-secking actvites constitutes the logical behsvior.

Activity 14:

mmhﬁmlommmummmummumm

You studie !,

] mp&}mmmnm
#, ye,%hum-n
e e
s i
s
2. What kind of  cooceptsirings together perceived stributes?
a udnﬁjmp &
b. a disjunctive conoept
¢. an iconic concept
}umﬁmm
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3. What kind of a concept treats perceived attributes in terms of some connection between objects”
8 relutional concept
b. a disjunctive concept
¢ an jconic concept
4. 4 conjunctive concept

¢wmdmmmmnmuuwuﬁummumum
within it?

3/ positive exemplar
b. negative exemplar
chbohramph

W-kuw

5. instructions for operating a microwave oven provide an exampla of

aa >
hlw
¢/ an algbrithm

d. an malysis

G.WM ?Ib-mgcumdyéﬁnamalsu’

ZI conditioned reflex

an wish

e determining tendency

4. false negative
1.Whlailuv'lbuﬁmklmdb-uholwf-ﬁho&dhnmvdwd one can’t

perceive the novel way?

4 cogtutive slippage

umm

Z miw

8, What kind of reasoning is characterized by making observations and guthering information until
& general coticlusion bs reached?

’ reasoning X
me
¢. if-then reasoning

9. Deductive reasoning is ressoning in which
a a premise follows from a conchusion

hnmﬁbnﬁmnw
corclusion follows from o metaconclusion

QIWMMIM
1y
Iy

[ ML



GLOSSARY

Ton Transcription Definition
Algorithin ['elg>)nda)m] Step-by-step problem-solving procedure.
“Amogy [ neladgi] Similarity, ;
Appeal 1o muhority | (3p) . 3-0ort] A fallacy of defective induction, where it s

Munmkmwu
mkmwamumh
is commonly regarded as authoritative,

Arguing in circles | [‘aguip in ‘sxkls)

Involves making an srgument fhat docsn't
contain any real meaning to it

‘Altack on character | o'tk on Terakia)

hmmmmmm
wrong in the past to discredit him(her) or
his(her) argument.

1 | [kannept)

!MMAMMMW
ﬁme\mdmluhlhudb
demmm
whdnym-.dwm«m

they belong 10

Canjuncive concept | (kan dgairy aasept]

mumww
attribustes to create o whole.

[¥anfasnas)

Amdwﬂhwﬁm

Deductive M [drdakuy ‘riz{a)mu]

you.
Decision making process in which idcas are
processed from the general o the specific.

Divergent (hinkiny | [darva-dgont Bunkan)

The ability 1o use previously gained
information to debate or discuss issues which
have no agreed upon definitive resolution.

= lfols nindg]

Aﬂhnyinwlicbnwubudu
Mnﬂﬁﬂqw

False sssumption

(s 2'sampffo)n]

comparisons.
Auunluulmwl&mﬁlhy
10 find a solution.

Functional fxedness| [ TagkJo)o(o) Tiksadnos]

Whnwuﬁuhwuodyhmof
its functionality, then the person is '
functional fixedness This type of thinking is
narrow and Timited, often inhibiting the
problem solving process.

Functionalism

[k f2)0(a)irz(o)m]

school of thought popular in the 19th century
conscinus experiences as &
behavior.

Heuristic approach | [Bjuorisuk oiprauf]

Cognitive stategy, or “rule of thumb,” ofien
used as shorieut in solving acomplex
inferential task.

Inductive reasoning | [m'dakuy ‘rizz{a)nn)

Decision making process in which ideas are
processed from (e specific 10 the gencral.
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Logical thinking | [ladstk{o)l Grplag] Thinking that s coherent and logical.
Means-end analysis | [miznz end a'nacions) A type of heuristic approach that involves
identifying & particular goal and then trying to
find a way in which that goal can be obtained
Mental set ['ment(a)l set] A tendency to respand 10 o new problem in the
manner ased to respond to i peevious
| probicm.
Mind [mamd) The aspect of imtellect and consciousness
fl" 4 experienced as combinations of thooght,
perception, memory, emotion, will and
imagination, including all unconscious
= cogaitive processes; Brain,
Overgeneralizasi on | (303 dsen(amalat 2eifiain) | A manner of thinking in which & negative
event |s viewed as one more example of a
i pattern of failure.
Prodicate ['predikat ‘Cukin] A type of thinking that occurs at the
thinking(Puleologica unconscious level and fs neither deductive
| thought) not inductive .
Thinking "Gl

Act of forming ideas, act of conceiving in the
mind.
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