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secondary andfar tertiary levels of education that it has been claimed that ** . good writers
are good readers... Gond reading 5 the key to becoming ﬂgm-HRMEﬁi ;
writer works rogether with hecoming a good reader™, [Ahu -Akel, 1997). As far as the
integration of reading- writing connections is concerned, it is admittedby an ald, established
technigue 1o ask EAP students of reading cﬂmgarelmmmn courses lo present or produce
brief statements of the main ideas in a text or reading passage, either while reading or after
completing reading the text. The ability to produce & summary (alternatively Kknown as
synopsis) is referred 1o in TEFL literature as summarizing, or summary skills, and has been
4 focus of instruction in the teaching and testing of reading comprehension skill{s). At
academic sn::lung;, in particular. students are usually required to produce stuey SUMMATIES,
to complete various types of summary assignmients, and to complete tasks that call for the
meorporition of & written source matzrial in tenm papers or any other Elﬂ'ﬂ'ﬂr presentation.
This preseat paper discusses some main points of outlining designs of TBLT to
bridge cmanI reading and critical writing. The discussion will include:
. What s Task-based Language T:a;hmg ’
1 How to do critical reading of IMBaD format primary research paper in EAP
context?
3. What is the isplementation of TBLT in brdging eritical reading and crtical
wrting for postgraduate studenss in EAP context™

Theories of Task-based Language Teaching (TBLT)

TBLT has been evolved within Communicative languape Teaching (CLT). It is
aimed ol calling students” active participation in pair and/or group work. It suggests that
teachers support student with meaningful classroom tasks and help them complete those
tasks through maodelling, expenencing, peacticing, participating, cooperating and
communicating, (Nunan, 2004). TRLT 15 an approach to language teaching that provides
opportumties for student: o engage n the avthentic use of the target language through
tasks, As the prrcipal component in TBLT, the task provides the main context and focus
for leaming, and it encourages language use similar 1o the way language 15 used outside of
the classroom. Students leam language and develop skills as they work lowarnd completing

the task, which motivates them to streteh ther aviilable language resonrces (Ellis, 2003a).

! Definiimera Tash

The term “task” hus been delmed 1na vanety of ways, In second/Toreign linguage
teaching context, task can be divided into real-world or tirget tasks and pedapopical task.
Long eited in Nunan [2004:5) delines real-world or target task a8 o plece l'.i"f' WOk
uhdertaken for oncself or for ofhers, freedy or for some rewards. For ecimples, painting o
ferrce, filling out a form, fiping |'|.'.'.rfr. efc ', In other words, this definition implies that
“tusk” is meant the hundred and one things people do n everyday life. at work, at play and
in between.

When real-world or target fasks boing to the classroom, they will be pedagogical
task, Richard (1986:249) defines pedagogical tasks as “an ar Hvity or action which iy
carried ot as the resull of processing or yunderstanding language, Far example, dravwing o
map while liskning te a tape, lstoning te an nstriction, perfarming a command. et
Moreover, Breen {(1587:23) defines pedagogical tasks as “a workplan which contains
overall purposes of focilitaring laneuaee learning (i ¢ purticilar abjeciive, appropriate
confent, a specificd working procedure and ontcomes for those who underiake the task),
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In additien, Ellis (2003:16) characterizes pedagogical task as “a workplan thar

AEGTRERS Jir prowesy wangwage pragmaticafly in order to achieve an outcome It iy
pded 0 the way language used in the real warld It can eHgage productive or recepiive,
aral or wriiten skilly, and various cognitive process.” Finall v, Nunan [21}114:4} proposes
definibion of pedagogical tasks as follows:

4 piece of classroom woerk that involves learners fn comprehending,
marnipulating, producing or interscting in the target language while their
attention is focused on mobilizing their grammatical knowledge in order to
express meaning, and in which the intention is to convey meaning rather
than 1 manipulate form. The sk should also hive & sense of completeness,

being able 1o stand alone as a communicative act in ts own right with a
beginning, a middle and un end.

In shon, based on the previous concept of pedagopical lasks insinuated by the
perts. 1t can be concluded that o tagk is o workplin or classroom work which contain
bjechive, conlent, teaching procedures facilitating 1o aain learning outcome-—enable

anguage learners to use the tanger language (receptive-amd productive skills) siudied as
edagogical activities in the real-life situation,

Component of g Tk

Based on the ideas of Candlin (1981}, Wright (195873 and Candlin (1987}, Nunan
2004:41} draw a minimum- specification of a task which should include goal, input and
rocedures as main elements; and roles of learnerteacher and setting as supporting
lements.

The first element of a task 15 goal. It refers to the vague, generml mtentions behind
any leamning task refate o @ range of general outcome (communiative. affective. or
cogrulive or may directly describe teacher’s or learner’s behavior. Goal may not always he
explicitely stated, alihough they can usually be inferred from the task itself. The most
seful goal slatements are those thal relate to the students not the teacher and those that are
couched in terms of observable et fonmance,

Lhe second element 15 input. Input deals wath the spoken. written and visual dats
that learners work in the course of completing a task. It can be provided by the teacher, o
texthook or some other sources; 1l can be penerted by leamets themsebves, nput closely
related 1o suthenticity, Authentic materialbs refers to the wse of spaken and written materials
that has been produced for purpose of communication not for purpase of language teaching.
Authentic texts huve been defined as " read-life wexis, not written for pedagogie prirposes”
(Wallace 1992:743) They are therefore written for native speakers and contain “real”

B Janguage. They are = matertals that have been prodicced to fulfil some social purpose i
& the langnage commamity. " (Peaceck (1997), in contrast to non-authentic 1exts that are
i especially designed for language lerming purposes. Consequetly authentic matenials can
E come from o wide range of sources. For reading and writing skills, for instance, according
£ to Steward and Dore cited in Nunan (2004}, the sources of inpul cover some authentic
£ materials such as articles from newspapers, magazne and journals, radio and television

script and documentaries, new stories, research report, efc

Using authentic materiads 15 very beneficial becanse of several reasons’ First, the
langmage 15 natural. By gimplifyine |.’lr'|,-:'lt.’|gl:' or alterng 1t for teaching purposes (limiting
structures, controllling vecabulary, etc), it may make the reading task more difficalt. In
fact, it make the clucs to meaning remove. Second, it offers the students chance o deal
with small amounts of print which, at the same time, contain complete, meaningful

F 81
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message. Mext, 1 provides students with thu.'_ npp-ungnit:.i 10 mlnkr:_unc al Im:];dﬁm: clues
(lnyout, pictures. colours, symbols, ‘the physical m-m.muhru-mm] -Inuu];ﬂ-
easily to armive al meaning from the printed word. Finally, adults need to be able 1o see the
immediste relevance of what they do in the classroom to what they need to do outside it
and real-rife reading material freated reahstically make the conneclion obvious. On the.
olher hand, the language m non-authenfic texts 1s artificial and onvaned, ::mc:mtaﬂillﬂ ﬂ.ﬂ
soimething that has to be taught and often contuining a series of false-text m.:i‘xml'ﬂ'm ﬂ'ﬂi
include: perfectly formed senfences fall the time); @ question using d g'l"lﬂmmﬂflf.'ﬂ; irmciure,
rets a full angwer; repetiion of sirucemes; and very often does nat Uread " well.

Authentic materials enable leamers 1o interact with the real language and content rather
ian the form. Leamers feel that they arc leaming a target language as it |5 used mt‘j"’dnl the
classroom, When chocsing materials from the various sources, it is therefore worth taking tniu
conspderation that. the ;|1|'|-1 should be to understand mﬂlﬂillg and not fomm, EEE-'P'EI'-T'E-HF ‘Pu"hﬁ]'l
using fiterary texts with the emphasis being on what is being smd and not ll-‘-"-"‘_-'-mfitl" on the
lilerary form or stylistics. Muttadl (1983) gives three main criteria when choosing ?E"'-!_!"*_tﬂ he
used in the classroom: switability of cament’ explofrabiline. and readability. Sunability of
content can be considered o be the most imporant of the three. in that the reading material
should mderest the udents as well as be relevant to their needs The texts should motivate as
well, Exploitability refers o bow the text can be used to develap the students’ competence as
eaders. A texn that cannat be explinted for teaching purposes has no wse 1 the classroom. Just
because it 15 in English does not mean that it can be weful Readability is used 10 descnbe the
combination of sirectural and lexical difficulty of a text, as well as referring to the amount of
new vocabulary and my new grammatical {orms present, It is imponant to assess the nght
level for the nale students,

The third element 15 procedures, Procedure refers to the way how to deliver input to
the learners. In general, procedure has connection with types of task and goals. In opting.
for teacking procedure, teacher needs to consider three vaneties of it First, procedural
muthenticity which refers to an attempt to replicate and rehearse in the classroom the Kind
af thing that leamers newd to do outside of classroom. Next, procedural goals which
concem with two pomnts—skill getting and skill using, Skill getting focuses on acquiring
three aspects, like phonolomeal, lexical and grammatical form, Meanwhile; skill using
means applymg the language skills in commumeative intérsction. Finally, procedures
which foeus on the leamer on developing accuracy and those that focus the development of
Hucncy

The fourth element 15 roles of leamers and teacher. Bole 15 the part of learners and
teachers which are expected te play in carrying out learning fasks as well as the socizl and
interpersonal relationshap between the participants. The leamers must take repansibility for
thew learning, developing autenomy and skalls m leamming how-to-leam. Th

teacher 15 as facilitator, narticipant, ebserver and learner

The last element is sething. Sefting reférs to the classroam arragement specified ar

implied in the task. In selecting setting for completing a task, teacher nieed 1o consider
leaming modes and leaming environment. Learning modes concern with wether the leamer
s operating an individual or a group basis. Learning envirenment is meant as the phioe
where the learming actually takes place. It might be a conventional classroom ma school of
language ventre, a community class, a workplace setting, ete

¢ role of

52
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i Tipes of a Tush
Many experts proposc many l}p&dw sks m TB
Nunan  2004) lists three types of cognitive tasks under i

a. Information-gap activiry, which involves
one person to another - or from one farm
another - gmuﬂyuﬂlm;furﬂnm
into language. ﬂnrmlmpdrﬂrhinuﬂﬂﬁ,
part of the total information (for example an
vonvey it verbally 1o the other. Another s
representation with information nﬂiﬁ-ﬁt ina Elmﬁ_lﬁ? ,
ofien involves selection of relevant (nformation -Hwﬂb'inﬂ earmiers
te meet criteria of completeness and correctness in mm' i

b. Reasoming-gap activity, which involves deriving some new informati
mxmmfumnuanﬂun@hmmufmfmm e
ar a perceplion of relationships or patterns. One example is
teacher's timetahle on the basis of given class ﬁ:ﬂﬂ#ﬁi& Another ing
what course of action 15 best (for example cheapest or quickest) for o |
purpose and within given constraints. The activity necessarily mvolves
comprehending and convesving information, ummhm1m iy hlf,
the informanon to be conveyed is not identical with that mitially comprehende
There 15 a picce of reasomng which connects the two, '

¢ Chpinson-gap activity, which nvolves: idemtifying and W perse
proference, feching, or attitude m response 1o a gvms[mmu_ mﬂ; D
story completion; another is tking part in the discussion ﬁf;ﬁlm' . i BN
activity may involve using factual information snd fonmu arguments.
Justify onz’s opimon, but there 1s no chjective pmmhﬁ? I h
vutcomes as right or wrong, and ne reason to expect the same outcome from
different individuals or on different cocasions, '

Richard cited in Nunan (2004) has proposed the fnl_l,umgs
lasks (a) pigsaw tasks. These tasks involve learmers i com
information 10 form a whole: (b) information-gap rasks: These m*lnph
student ot proup of students hias ane set of information and anpther ll-ﬁh!tﬂ' 0
complemantary set of informaton. They must negohiste wnd find out what the

formation {5 in order (o complete an activity; I:}Mﬂmm
given a probicm and a sel of information. They must amive at 2 solution to th
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(d

need to re
mmmmmlsjmbwskmi".;; ogical tas!
gmaknmnknslmnwseqh&mmm |

maﬁumadﬁummmm :
m- - - - =
sequencing items, actions or events in a logical or cal ‘Gacters

minm_mtommmwmm
mm@mmmmmmmmm -
items in different ways, where the categories themselves are not .

c. Comparing: Broadly, ing tasks involve comparing information of a

Omparing, Y, companng _ T

simﬂmmmbmﬁomdiﬁ‘eremmmmvﬂsiminomtoufwhfy
common points andor differences. The processes involved matching to
identify specific points and relate them to each other: finding similarities and
things in common; finding differences

d. Problem Solving. Problem-solving tasks make demands upon people’s
mtellectual and reasoning powers. and though challenging. they are engaging
and often satisfying to solve. The processes and time scale will vary
enormously depending in the type and complexity of the problem. Real-life
problems may involve expressing hypotheses, describing experiences,
comparing alternatives and evaluating and agreeing a solution. Completion
tasks are often based on short extracts from texts, where the learners predict
the ending or piece together <lues to guess it. The classification ends with
case studies, which are more complex. entail an in-depth consideration of
many criteria. and often involve additional fact-finding and investigating.

. Sharing personal experiences: Tasks of sharing personal experiences
encourage leamers to talk more freely about themselves and share their
experiences with others. For example, after reading a selected material about
one’s childhood. leamers can be encouraged to tell their own childhood. The
resulting interaction is closer to casual social conversation in that it is not as
directly goal-oriented as in other tasks. For that Very reason, however, these
open tasks may be more difficult to get going in the classroom.

f.  Crearive tasks: These are often called p
learners in some kind of freer creativ
stages than other tasks and can invol

rojects and involve pairs or groups of
e work. They also tend to haye more
ve combmations of task types above.
. : needed. Organizational  skills and

. : : g ask done. The outcome can often be
appreciated by a wider audience than the students who produced it.
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nglhmemhmmlummmT The first principle
that lesson and mmwhlhddmvﬁlww w
take place. Al the beginning of the learming process, leamers ol
produce language that has nol been introduced dﬁﬂ'wdﬁ‘ mplicitly. The
principle is tusk dependency. Within a lesson, one task should grow out of, and buil
the ones that have gone before. The third principle is recyoling. Recye
maximizes opportunities for learning and activates the “organic’ leaming ps
fourth principle is active fearning. It means that leamers leam best by ac
language they are leaming, The fifth principles is fntegravion. Learmers shoule m-.‘h
ways that make clear the relatinship between linguistic ﬁnmmuﬂw‘mﬁ_' 'I
semantic meaning, The sixth principle is reproduction to creation. It deals with leamer
should be encouraged 10 move from reproductive Lo creative language use. 'H# last

principle 1s reflecrion. In this principle, leamers should be given nppummiﬁ&u mﬁuﬂ-
what they have leamed and how well they are doing,

5. Framewerk of TELT

The departure of Task-hased Language Teaching is real-world or targel tasks and
pedagogical tasks, (Nunman, 2004). In onder to creste leamimg upmrhnmmi m the
classroom, teacher must transform these real-world tasks into pedagogical tasks. Such
tasks can be placed on 4 continuum from rehearsal tasks o activation tasks. A rehearsal
task bears a clear and obvious relationship to its corresponding real-world eountemart.
However, not all pedagowical tosks have such o clear and abvions 1'almm'ﬁup to ﬂlq: real

world
\

el

| Real world'target tasks !
w 1
[P e : - — Enabling
Rehearsal | 4| AciVaEiiOn Language Communicatiy
| Task Tasks Exercise e ACTIVILies
L1

"'k.,\_H _'/

Figure 2: Framework of TBLET. Adopted from MNuman (2004)

Critical reading of scientific papers for Posteradunte Students in English for
Academic Purposes (EAFP) Context

EAP leamers are required to be familiar and wall acquire both the content and the
language dunng the course. This can be gained through applying critical reading.
Accerding o Wallace (2003), eritical reading has three purposes: The purposes of critical
reading as an educanional project can be seen as inguistic, conceptualcritical and cultural.
First, inguistic aims to involve helping students to gimn an understanding of the namre of
tdeolegical meamngs embedded in texts as indicated by the way langumee is used. Second,
development of conceptualieritical abilities wim to develop epistemic literacy, which mesne

85
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being able to move beyond the text to develop a cogent argument a!'au_nd it.‘-Finally, the
cultural implication of a critical reading orientation is to-promote insights into cultural
assumptions and practices, similarities and differences across national boundaries.
Ik What are scientific papers? ;
Scientific papers (or articles) are documents presented to targeted audiencgs
in an area of science. They are the way of scientists to communicate and share their
work. This includes original research or review of the work of others. It helps the
development of science by allowing the work of scientists to be built on by‘others
in the field. Scientific papers are typically published as journal articles, which are
usually reviewed by peers prior to publication; and / or conference proceedings. -
There are two types of scientific paper—primary research article and review
article. Primary research article is a peer-reviewed report of new research on a
specific question (or questions). Review articles are also peer-reviewed, and don’t
present new information, but summarize multiple primary research articles, to give
a sense of the consensus, debates, ang unanswered questions within a field, (Raff,
2013).

2 Why read scientific paper?

For postgraduate students who need to update the latest development their area
of study, reading scientific paper is an obligatory. It is important to read scientific
papers from peer-reviewed journals rather than just text books because of this peer-
review process and because scientific journals provide more up to date information
on a topic. Additionally, it is the main way scientists communicate their ideas and
findings to each other. Watson and Reisner (2010: 36) assert that metaphorically
speaking, if postgraduate study is a house, critical thinking is its foundation. The
application of critical thinking to other aspects of postgraduate study, such as
reading and writing, are the walls of this house, as in the following picture:

Postgraduate

Critical Reading

Critical writing

Critical thinking

Figure 3: Critical Thinking in Postgraduate Study. Adopted from Watson and
Reissner (2010:36)

N

Organization of Scientific papers with AIMRaD Format

According to Malmfors (2009) and Katz (2009), scientific papers have a
stereotyped form and style. The standard format of a research paper has six
sections: (a) Title and Abstract, which encapsulate the paper, (b) Introduction,
which describes where the paper’s research question fits into current science, (c)
Methods. which translates the research questions into a detailed recipe of operations,
(d) Results, which is orderly compilation of the data observed after following the

86
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research recipe, (¢) Discussion, which consolidates the data and connects it to the
data of other researchers, and (f) Conclusion, which gives the one or two scientific
points 1o which the entire paper leads, (g) References, which gives information
how 1o find paper referred to. Acknowledgements and appendices are optional, as
are tables and figures, Sometimes the two sections, Results and Discussion, might
be combined into one. This format has been called the IMRaD (Introduction,
Methods, Results and Discussion) organization.

O'connor and Cargil (2009:10) gives hourglass diagram commonly used to
repregent the structure of an IMRaD article as follows:

(@) Thas whale structure s gosrned Ly the
Alnitraact Famults Lon. erinegthing o (e arlicle miust
rolate fo and ba conpected @b fhe data and
JIRER it == =~ " analymis prosartad in e Resuls saction

(101 The Intmoduttion beqgine «ith o braad
lomvs The starting powi o selac) fon youn
(4} Intresssetion sheniid e one that attracts the
Teawdy (o ont of IHe atedioeen pond e aiming
13 lo addrass the imtamational redders of your
_______ Larggant g nial

3

L —

Theer Iriecscdiction midn arth o ks seactly
prarpllel Lo that of e Hesuts ofen this is o
() Matheds statamant of tha aien of purpose of the sork
prosanted in tha papes of ts princpal findingn
ar aeteaty

(74

ot aman these tue ponts, background
mlofmation o prevociis otk e womn
tgethast 16 loapenlly connwet the (elesant
problarm wath the appranch takan in the work
(@) Hesitn 1 L prssanilad to addeass the probben

e The Mathods sechon or de sguiiaient
aalabimhes cradilsity for it Hesolls ly
______ sherdnrgy how (hary wiecs clADited

(4] The Cscusaion beging with the same
Drwaetth of [ocus as the Results - bud 1 snds
(1) [hscussion at tha sarme Braadth as the starting point

ol the Intreduction By (he end. the papar
\ = addraaning the Lreador msues that pou
) faigdn] ot ther atart o ahaw how your stk n

gt it Ageper pisture

Figure 4: Hourglass diagram of AIMRaD format research paper
Adopted from O’connor (2009:10)

How to Read IMRaD format Primary Research paper

Reading a scientific paper is a completely different process than reading an
article about science in a blog or newspaper. Not only do readers read the sections
in a different order than they are presented, but they also have to take notes, read it
multiple times, and probably go look up other papers for some of the details, Before
reading, take note of the authors and their institutional affiliations to recognize the
author’s reputation whether they are well-respected or not and also take note of the
journal in which it is published to know whether the reputation of journal. Raff
(2013) writes some step-by-step of instruction of reading primary research paper.
Firstly. start by reading “Introduction™ section to find big and specific questions in
the study. Secondly, find the approach used in the study from “Method” section.
Readers need to note what did the authors do to find the answer of specific question
described in “introduction”section. Thirdly, read the “Result” section to find the
answers of specific questions proposed by the authors. Readers should summarize
the finding of each the specific questions. Then, read the discussion and conclusion
section to know how the author give meaning to the finding. Finally, go back to the
beginning to read “Abstract” section,
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To easily get undertanding of the text, there arve maﬂmﬂm
strategies to be applied. “Seven Critical Reading Strategies (nd.) mentions seven
erifical reading strategies as follows: O

. Previewing: learning about 4 text before really reading it. This alms
at enabling readers to get a sense of what the textis about and how it
is organized betore reading it closely. This simple strategy includes
seeing what you can leam from the headnotes or other introductory
material. skimming to get an overview of the content and
organizaton, and identifving the rhetorical situation,

b, Comtextualizing: placing a text in its historical, biographical, and
cultural contexts. To read critically, readers need to contextualize, to
recognize the differences between their comemporary values. and
attitudes and those represented in the text.

¢ Questioning 1o understand and remember: Asking guestions about
content. 1t will be vgry beneficial if readees wnite questions o
understand the materinl better, Questions should focus on magn idea,
not on illustrations or details. and do not rewrite the same sentences
with what 1% writing on the text,

d  Reflecting on chalenges to vour heliels amd valiwes: examiining
readers” personal responses. Make o brief note in the mangin about
what in the text created challenge.

e Outlining and sommarizing: Identilnng the mein ideais angd Fﬂﬁjtln._l
them in different words from the writer’s words, OQutlining and
summarizing are especinlly helpfub strategics for understanding the
content and structure of a reading selection. Whereas outlining
reveals the basic strcture of the text, summarizing synopsizes o
selection’s main argument in brief, Outlining may be part of the
annotating process, or it may be done sepirately. The key to hath
outlining and summarizing 15 being able o distinguish between the
main ideas and the supporting ideas and examples. The main ideas
form the backbone. the strand that holde the various parts and picces
of the text together. Summarizing beging with outliming, but instedd
of mesely listing the main ideas, o summary recomposes them. 1o
form & new text, Whereas outlining depends on a close anilysis of
cach paragraph, summarizing also requires creptive synibesis
Puttinng ideas ogether again shows how reading entically con [ 1o
deeper understanding of any text.

£ Evaluating an argument: Testing the logic of o text a5 well us its
credibility and emotronal unpact All writers make asserions that
ey 1.1.;1111 readers 0 accept as true. As a cntical reader, you should
r'.nl-_l-.'i;ﬁp[ anything on face value but 1o recognize every assertion as
an argument that must be carefully evaluated. An argumen! hias pwo
esseritial parts: @ clmm and support. The claim asserts a L‘-ﬂnﬂ'l.lﬂi.ulﬂ.'—'-
an 1dea. an opinion, & judgment, or a point of view - that the wnler
wants you to aceept. The support includes reasons (shiresd beliets,
assumptions, and values) and evidence (Facts, examples. statistics,
and awthorftics) that give readers the basis: for nceepting the
comelusion,
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i Compartng and contrasting related roadings: ; i
differences between 1exts 1o understand them better. Many of the -
nuthots we svacl nee coneemed with the saime issues ar questions, bl
approuch how 1o discuss them i dif Terent witys. Fitling o text inte an
ongoing dinlectic helps inceense. understanding of why an author
approached o particular issue or question in the way he or she did

Diesigning lesson for bridging critienl rending snd criteal writing in reading AIM sl
Format primary veseareh paper according o THL'T
This paper hus collected many theones aboul THLT and formed new views ahout
Bow Lo apply it for reading IMRaD forma research paper for postgraduate students in EAP
contexl. Before the lesson begn, preparation should be made. The students are asked to
tave an IMRaD formal rescarch paper in their area of study. Then, the lecturer made the
students be familiar with the organizstions of the IMRa formai research article for
section-by-section, By using TRLT frivmgewark, the communivative tasks were constructed,
In this paper, it will deseribe how {0 teach “Intriduction Seetion”. The tasks will be
vategorized o three sioges-—pre-tasks, while=tisks and post-tasks—which will be
claborated as in the following:
I Pre-reading tasks
This 5 the first stage of teaching procedure. This stage cin serve as
preparation stage, This stage serves seveoral purposes: {n) to gctivate the
background knowledge of the readers, (b) to arouse the studernts’ interest to the
text, ol (c) 1o set up the purpose for them 10 read on, The tnsks given at this
stage usunlly enable the leamers to engage in active purposeful interaction which
will encourage them desire to read tie est
Since the text or input o be read by the learmers which is “Imroduction
section” of an AIMRaD format primary research paper, some questions can be
wsed to help learners to be familar with the concept and components of an
“Introduction Section”. The  questions are  prepared 1o know learmers
undertanding toward the word “Introduction” in their weekly sssigments or other
acaemic tasks, They are asked 1o share ahout the companents of “introduction
section” of 4 seientific paper they know or have experienced, This is a kind of
open task thar Willis called "shanng personal experience”, Then, the lecturer
may show the learners the hourglass diagram of AIMRal format seientifie paper.
Phe lecturer make & Tist of questions about the content which should be meluded
e introduction section” and ask the leamers 10 discuss them in pairs. Finally,
the students will have proflound understanding toward the components and the
importances of “introduction section™ of primary research paper. The specific
procedures ind questions used m this sk can be seen in Appendis A

-

<. While-reading lask

At this stage, the lecturer should dﬁisn some tasks to make students reud
the text elheiently and have o deep understanding, Tasks are designed to train
the students’ reading skills such a8 scanning, skimming, reading for thorough
understanding and cntical reading, As for reading activities, there are many
forms that can be wsed in elass: read for specific information, read for Bist or
geneml ddeas of the text deduee the meanings of certain words from a gIven
conlext: recognize author's purposes gvd attudes, (Mao, 2012).
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For seading the “Introduction Section” of AIMRaD format primary
research article in the classroom, the students are required to find the detailed
information in the text. The lecturer provides table which contains guidance
questions of what informations ideally should be included in the text. They are
directed to discuss what they find in group, and each of group to cornp_lete the
table. The questions can be seen in Appendix B. At last, group report their work.
The tasks used in this stage fit in information gap activities in which one student
or group of students has one set of information and another student or group has
a complementary set of information. They must negotiate and find out what the
other party’s information is in order to complete an activity.

3. Post-reading tasks

Post-reading tasks are principally designed for learners to practice
communicative output to offer students communicative opportunities to use
the language point to communicae and extend the content of the text to the
real-life situation. At this stage, the student are expected to write an
outlining or a summary of the text. This tasks function as a bridge to
connect between reading and writing activities. The tasks in this stage
belong to reasoning-gap which involves deriving some new information
from given information through processes of inference, deduction, practical
reasoning. or a perception of relationships or patterns. At the end of this
stage, the students are also required to write their evaluation to the text.
They need to check whether all components of an “Introduction section™ has
completed or not. Then, the students make a list of some strengths and
weaknesses found in the text content and organization.

In short, the aim of designing of this lesson according to TBLT is to
have students be familiar with IMRaD format research paper, get detailed
information of the text, report or summarize the text and criticize or evaluate
the text. The tasks will promote not only reading and writing skills but also
speaking one. Tasks such as sharing personal experience, skimming,
ordering and reporting in groups, information-gap task and reasoning-gap
task are all used to achieve the learning goal effectively.

Conclusions

This paper concentrates on the practical aspect of using TBLT in the classroom for
bridging reading and writing in the classroom for postgaduate students in EAP context. It
has covers three main points: (1) the theories of TBLT, (2) critical reading of scientif
papers for postgraduate students in EAP context and (3) designing bridginghreading and
writing lesson plan based on TBLT. TBLT focuses on how to learn rather than what to
learn. The task is a mean of using language to in order to learn language. It has meaning

for student from pedagogical tasks to real-world or target task in real-life academic or
profesional tasks.
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